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NPEAOBOP

l'opdana lNupkoecka 3mujaHau, AnbyneHa Kapaza u Cebacmuat Llgajuep
lpea demcka ambacada eo ceemom MEIALUN - [Ipoecpama 3a MuposHo
obpaszosaHue 2011-2013

WcTpaxyBaweTo Koe ro nvate B paue uma uctopuja. a noyHeme oa 2011. kora
Mpeata petcka ambacaga Bo cBeTOT — Merawm 3anovHa cO cnpoBeayBaw-e
aKTMBHOCTM 3a npomouuja Ha MupoBHoTO obpa3soBaHue, Mupot 1 HeHacuncTeoTo
Kako OCHOBHW BpeaHOCTW BO BOCMUTHO-0O6pa3oBHMOT cuctem Bo Penybnvka
MakegoHuja. AkTuBHoCcTUTE Gea OBO3MOXeHU GnarogapeHve Ha KOHTMHyupaHaTa
nogapLlka Ha napTHepckaTa opraHusaumja KURVE Wustrow og N'epmaHuja co koja
umame 20 roavwHa copaboTka- Kkako M Ha uHaHcucKaTa noaplika Ha
epmaHcKkoTO heagepanHo MUHUCTEPCTBO 3@ EKOHOMCKa copaboTka u pa3goj.

Bo nepwon opn pnBe roguHu 6Gea cnpoBegeHn 5 ob6yknm 3a  HeHacunHa
TpaHcdopmaLuja Ha KOHIUKTU 1 MMPOBHO obpa3oBaHue, BO kou 6ea BkyyeHn 12
npocpecopw/kn of Tpy cpegHn yumnmmwTta (CYIC "Hukona Kapes", CI'YL, "3gpaBko
LiseTkosckui" 1 CMYT'C "O-p MNanye Kaparosos") n 6 mnagnHun/kn Kako MUPOBHU
enykatopu/kn. OByyeHuTe Mpodecopu/kKn U MUPOBHWUTE edykaTopu/ku no npeaTta
obyka Bo aBryct/centemBpu 2011, 3anoyHaa co odopMyBare Ha MUPOBHMU
KnyGoBM BO yuunuwitata U CO CrpoBefyBare aKTUBHOCTM CO KOW Mragute ce
ceH3nbunuamMpa W akTMBMpaa ga 3a3emMaT akTMBHa yrnora BO HeHacurHa
TpaHcgopmaumja Ha KOHMKTU BO HUBHMTE LLKOMM U OKOMWHA Kage XueeaTt U ce
ABUXart.

Ha TpeHuHante un paboTunHuuMTe BO yyunuwTaTta, nomery Apyroto, ce
obpaboTyBaa crnegHvMBE TEMMU: HeHacunHa KOMYHWKauuja, HacurcTtBo W
HeHacuncTeo, pasbupawe Ha KOHNUKTUTE, TMMCKa paboTa, naeHTUuTeTn, ynora
Ha pogoBUTE BO OMLLTECTBOTO, KpeaTuBHa pas3paboTka Ha KOHMIUKTK, CoOoYyBaHe
CO MWHATOTO, yyinuwtaTa U MUPOBHOTO obpasoBaHwe, nnaHoBu 3a paboTa Ha
MMaguMHCKuTe KnyboBM, M noArotoBka Ha paboTunHuMuM 3a  HedopMarHo
ob6pasoBaHue. LLITo ce ogHecyBa Ao mMeTofonorvjata Ha paboTa, ce ApXeBMe Ha
UTEPAKTUBHUOT U NapTULUNATUBHMOT METOA4 U Toa npeky paboTa BO manu rpynu,
wHaveMayanHa pabota, urpawe yroru, nrnaHMpaHu OUCKYCUM, N TEOPTECKN MHMYT
o[ CTpaHa Ha TpeHepuTe 3a AafleHNTe TEMU.

Bo pamkuTe Ha NPOeKTOT Mery y4eHUUmMTe of TpuTe yumnuwTa 6ea opraHMsnpaHu u
APYr aKTMBHOCTM Kako Ha np. doyabancku Hatnpesap, TaHu Teartap, dopym
TeaTap u gebatu. Co BakoB TUM Ha KpeaTMBHM MeToau LerneBMe fa pasBueme
MVWPOBEH aKTUBM3aM MOMery y4YeHUUWUTe Of PasfiMyHM E€THUYKA U PENUrMO3HU
3aeaHuUM.

OBOj NWUNOT NPOEKT NOMOrHa Ja ro HAaCo4YMME BHMMaHWETO Ha npodecopute/knte,
MWPOBHWTE eaykaTopu/ku, N yHeHUUMTE/KUTE 3a pasnuyHuTe hopMu Ha HacuNCTBo,
AUCKpUMMHaUMjaTa 1 HenpaegaTta U da rm oxpabpumMe fa 3a3emat akTvBHa yrora
BO 3aefHuuaTa M BO HMBHATa Hajbnvcka onwecTseHa cpeduHa, Aa HeryesaaTt mup,
[a ja 3ajakHaT onwiecTBeHaTa OAroBOPHOCT U Aa ro MPOMOBMpaaT HEHAcUCTBO.
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PabotewmeTo Ha Moneto Ha rpagerheTto Ha MUPOT € TOBEKEHACOYeEH U
noBeKkeaMMEH3MOHaneH npouec koj 6apa cnpoBefyBake OpraHn3aUncKku NPOMEHU
M BO HalWTe OpPraHM3auMCKM CTPYKTypu. 3atoa, BO paMKUTE Ha OBOj MPOEKT
3anovyHa WM CcrnpoBedyBak€ Ha Mpouec Ha 3ajakHyBawe Ha KanauuteTute Ha
DeTckaTta amb6acaga MEIALLIM Bo koj ce pepeduHMpaa nnaHoBUTe, NPUOPUTETUTE
u uenute, a 6ea JoMoNHeTV NporpaM1MTe N aKTUBHOCTUTE, HACOKUTE U cTpaTernTe
3a cnegHuTte 3 roguHu.

3a ga pobueme nojacHa cnuka 3a edekTUTe Of aKkTUBHOCTUTE CMOPOBEAEHW BO
MUPOBHUTE KINyOOBM KaKo U BMMjaHWETO Ha ApyruTe akTopu of OMNKPYXyBaH-eTo,
BaXHO HW Oelwe ga ro gobueme mucrneweTo Ha ydeHuuute. EBe, npep Hac ja
MMame KoMMapaTvBHaTa aHanmusa 60asupaHa Ha nogatouuTe [obueHn of
npawanHmunte Bo Hoemspu n fekemBpu 2011 un 2012. Wctata npeTcrasyBa
pecypc 3a NoHaTaMOLUHWUTE aKTUBHOCTW BO ydyunuwiTaTa NoBp3aHn CO rpageHeTo
Ha MupoT n MupoBHOTO 0Gpa3oBaHue.

Ha kpajoT, ynatyBame ronema 6narogapHocT 4o yyunuwiTata kou 6ea BKIy4eHu BO
uctpaxyBaweto: CYIC ,Hukona Kapes“, CITY ,3gpasko LiseTkoBcku®, CYIC
,Opue Hukonos®, CMYI'C ,[-p MaHuye Kaparosoe“ n CYI'C ,ApceHunje JOBKOBCKU".
Monema GnarogapHoct u o BPMMA Tanyn u BonoHTepute/kute Ha Merawm 3a
HVBHaTa NoOMOLU.



1. BoBeg

MeTogonoruja

MEFAWLN — MpBaTta peTcka ambacaga BO CBETOT BO copaboTka co
BPUMA — AreHuuja 3a ncTpaxyBare Ha jaBHOTO MUCNEHE W nasapoT, cnposeae
[ABe NcTpaxyBama o aHKkeTaTa 3a npoektoT MuposHo obpa3oBaHune. OBure aHKeTU
ce crnpoBefeHn of cTpaHa Ha pabOTHUOT TUM M BOSIOHTEPU KOU CE BKIyYEHU BO
MpoekToT MuposHo obpasoBaHue, cnpoeeaysaH of MEIALUW — Mpsata geTcka
ambacaga BO CBETOT, a HMBHaTa peanusauuja e orcepBupaHa Of CTpaHa Ha
npodgecuoHanHu Tumosmn og BPVMA.

MaBHa uen Ha ucTaxyBaweTo e pJda obe3begn nogatoum kou Ke
0BO3MOXaT aHanu3a Ha pakTopuTe KOu BnujaaT Ha peanusauuwjata Ha lNpoekToTt
MuposHO obpasoBaHue BO cpegHuTe yuunuwta Bo Penybnuka Makegonuja. 3a ga
ce obe3bean 6asa Ha nogaTouM 3a TakBa aHanu3a, OCHOBHa MpeTnocTaBka Gelue
Ja ce pobujat cepuja cnopenbeHn nogaTouM, KoM Ke OBO3MOXaT fJda ce
npoLeHyBaaT edhekTute of NPOEKTOT BO NEPUOA Of €4Ha roavHa.

3a ga ce ocTBapar TMe Lenu ce npuctany KOH NOAroToBKa Ha NnaH 3a
UCTpaxyBake 1 AM3ajHupar-e Ha NPMMEpPOK U NpaLlanHuK Ha UCTpaxyBaHeTo.

Cnopepn nnaHoT, UCTpaxyBakeTO ce crnpoBede Bo ABe dasn. Bo npeaTa
uHUUMjanHa dasa ce cobpaa nogaTtouu Co Len ga ce ,CHUMKU® cuTyauujata BO
OLHOC Ha MapameTpuTe KOW ro ogpenysaaT AedMHUMPAHMOT CeT npallaka, Kou ce
ofHecyBaaT Ha pasfnMYyHM acnekT Ha MUPOBHOTO 06pas3oBaHMe BO cpegHuTe
yuunuwra. Co NOBTOPEHOTO aHkeTupakwe ce Aobu ,CHUMKA“ 3a NpoMeHuTe Ha
NUCTUTE MapameTpu KOW Ce CIy4ure BO MepuoaoT NMoMery OBue ABE MCTpaxyBaha
(pamkaTa Ha BpeMEHCKMOT nepuof e efHa rogvHa — eceHta 2011/eceHta 2012
roavHa).

Bo pamkuTe Ha 0BOj nnaH :

- npBaTa aHkeTa e cnpoBefeHa BO nepuod of Hoemspu/gekemspn 2011
roaMHa M BO OBa WUCTpaxyBawe ce aHketupaHm 370 yyeHuum op 5 cpegHu
yyunuwita, Ha Teputopuja Ha rpag Ckonje;

- BTOpaTa aHKeTa e crnpoBefeHa BO npBaTa nonosuHa Ha gekemspu 2012
roouHa M BO OBa WCTpaxyBawe ce aHkeTupaHu 325 ydeHuum og 5 cpefHu
yyunuwiTa Ha Teputopuja Ha rpag Ckonje.

W Bo npBaTa n BO BTOopaTa aHkeTa 6ea aHKeTMpaHu UCTUTE y4eHUUn 3a aa
MOXaT [a ce aHanusvpaaT peanHWTe MPOMEHW KOW HacTaHane nomery aBeTe
uUcTpaxyBaka BO OAHOC Ha NapameTpuTe Ha WCTpaxyBaweTo (3abeneluka:
ondartoT BO BTOPOTO UCTpaXyBake Ha rpynara y4eHuum Bo OQHOC Ha NpBUOT BpaH
e noman 3a 45; BakBOTO ,,0CMNyBake” Ha UHULMjaNHMOT NPUMEPOK € YecTa nojasa
BO BaKOB TUM Ha UCTPaxKyBaHa).

Co uen pa ce ocTBapu yBU KakBO W KOMKaBO € BIWjaHUETO Ha
pasnuYHMOT coumodeMorpadpCckm KOHTEKCT BO yuunuwiTata Bp3 edektute of
MpoekToT MnpoBHO 0bpa3oBaHue, aHkeTaTa e cnpoBedeHa BO 3 CpeaHU yunnuwta
CO XxeTeporeHa couuogemorpadcka CTyKTypa W 2 yyunuwiTa CO XOMOreHa
coumogemorpadcka CTpykTypa.

AHKETHMOT npawanHuk belle naeHTUYEH U BO [ABETE UCTPaxyBaka U ce
cocton oA: 21 npawake (jagpo Ha npallanHuKoT) n 7 aemorpadckn npawara. Bo
10



BTOpaTa aHkeTa belle NocTaBeHO eAHO AOMOMHMTENHO Npallake U ce ofHecyBalle
Ha oueHKaTa danu MPUCYCTBOTO Ha HacWICTBO BO YYMNULITETO CMOPEAEHO CO
MWHaTaTa roguMHa ce npomeHurno. WcTo Taka, BO WHTEPEC Ha MNOTOYHO
eBMnaeHTnpake Ha cerawHuTe U npeTxogHn 4neHoBu BO MI/IpOBHI/IOT MINaguHCKN
kny6, BO MOCTOEYKOTO Npawawe: [Janu cu 4YieH Ha MUposeH MralUuHCKU Kily6?,
Oelue BoBegeHa HOBa KaTeropuja kako MoxeH ogroeop: bes, Ho eeke He cym yneH.

MpuHUMNOT Ha crnpoBefyBake Ha aHKeTaTa € CO CamMOoromnonHyBake, Npu
WTO npea NOYEeTOKOT Ha chnpoBedyBakeTO Ha aHKeTata WCNUTaHUUuMTe Cce
WHCTpyMpaaT [Aeka HemMa MOorpelHn W npaBuiHM oaroBopu u paeka Ttpeba
3a[0MKUTENHO Aa ce 0AroBOpy Ha CuTe npallama.

CuTte oBME enemMeHTM oA MNNaHOT Ha WCTPaxyBaHeTO, MPUMEPOKOT W
npaluanHMKOT, OBO3MOXYBaaT HW3 aHanu3aTa Ha AobueHuTe pesynTatn aa ce
npucTanu KOH YTBpAyBake Ha penieBaHTHUTE hakTopu W HUBHUTE MefycebHu
penauuu, KOW uMaaT BfvjaHWEe Ha MUPOBHOTO obpasoBaHWe BO cpegHuTe
yYunmLITa Kom ce ondaTeHn Co UCTpaxyBaksara.

2. AHanusa Ha coumogemorpacdckMoT npocdunn Ha y4yeHMLUuTEe BO
cpeaHnTe yYyunuwTa

Ta6ena 1
2011 2012
Yuyunuwre
dpekseHUja % ®pekseHUMja %
CYIC ,Hukona Kapes* 88 24% 80 25
CYrc ,,Opue Hukonos* 60 16% 59 18
CMYTC ,O-p NaHye Kaparosos* 78 21% 61 19
CYTIC ,ApceHuje JoBKOBCKM® 63 17% 57 17
CITY ,3apaBko LiBeTkoBCku* 81 22% 68 21
BkynHo: 370 100% 325 100%

Op BKyNHO MeT yyunuwiTa BO Kou Oea cnpoBefeHU WUCTpaxyBaharta, BO
Tpu yuunuwta ce obpasoBaaT ydYeHWuM of cuTe eTHUYKM rpynu Bo MakedoHuja
(MakegoHuM n octaHatum + AnbaHuu), a BO ocTaHatuTe aABe yudunuuwTta (CYIC
,Hukona Kapes® n CYI'C ,Opue Hukonos*) camo MakegoHuu n octaHatu. Cnopez
HauMoHanHaTta npuvnNagHoOCT Ha Yy4YeHWuMTe BO ,XOMOreHWTe" yyunuwita BO
uctpaxysaweTo o 2011 r., aHkeTupaHu ce 92% makedoHCKM ydeHuum u 8%
npynagHMuM Ha nomanute eTHUYKM 3aeaHuuun. Bo uctpaxysaweTto og 2012 r. og
HaumMoHaneH coctaB ondareHn ce 96% MakegoHum u 4% octaHatu. Bo
Xeteporenute“ yunmnuwta Bo 2011 r. ondateHn ce 42% MakegoHun, 49%
AnbaHum n 9% op ocTaHaTMTE ETHUYKM 3aedHMLM, @ BO UCTpaxyBaweTo o 2012 r.
ondatenn ce 41% MakegoHun, 51% AnGaHum n 8% oa npunagHUUMTE Ha
nomarnuTe eTHUYKM 3aedHULN.

Bo npBoTO nctpaxysame (370 ydyeHnum) aHkeTupanm ce 179 mawkm n 191
XeHcku ydeHuumn. Op BkynHata 6pojka 230 ce MakegoHum, 109 ce AnbaHum u 31 ce
Of Apyra eTHuYka HaumoHanHocT. 302 o aHKeTUpaHUTE YYEeHUUM >XmBeaT BO
ypbaHa cpeauHa, 65 Bo pypanHa cpeavHa n 3 ogbuBaaTt ga kaxar.
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Bo BTOopoTO MucTpaxyBawe (325 yyeHuuu) crnopeg nonosaTta
pacnpegeneHocT, 153 ce mawkn 1 172 xeHckn ydyeHuumn. Of BkynHata 6pojka Ha
aHkeTupaHu yveHuum 209 ce MakepoHum, 95 ce AnbaHum n 21 ce og apyra
€THUYKa HauumoHanHocT. Crnopen MecToTO Ha xuBeeke, 271 of aHKeTupaHute
yyeHuUM xnBeaT BO ypbaHa cpeavHa, 52 Bo pypanHa cpeguHa v 2 ogbusaat aa
Kaxkar.

AHanusata Ha COUMOIOLLKO-AeMOrpadCkMoT npodun Ha aHKeTupaHuTe
yYeHMLM BO OBME CpedHM yuumnuiiTa NokKaxyBa [eKka uma ronemu pasnvku cnopeg
MECTOTO Ha XMBEEHe, HauuMoHanHata MpPUNagHOCT Ha Y4YeHMuuTe U nosoBaTa
CTPYKTYypa.

Y4yeHunumTe ondpaTteHn Bo ncTpaxysareTto BO yumnuwrata CYIC ,Hukona
Kapes“ n CYI'C ,Opue Hukonos* ce ckopo uckny4meo of ypbaHa cpeguHa, peuncu
LIeNIOCHO XOMOreHW cnopes HaluoHanHaTa npunagHocT Ha yYeHuuuTe 1 noronema
NPUCYTHOCT Ha YYEHWYKWN Of XeHcku norn. Cute oBrne pasnukym Bo gemorpadpCckmoT
npocpun Ha yyeHMUUTE AaBa OCHOBA [a Ce arpermpaar aHKETUpaHWUTE yYeHWULM BO
cpeaHuTe yuunuiiTa BoO ABE KaTeropuu:

CYIC ,Hukona Kapes“ n CYI'C ,Opue Hukonos“ ce yumnuiita co XomoreH
HaLuuMoHaneH cocTas, of ypbaHa cpefiMHa U co JOMUHaLMja Ha YYEHUYKM Of KEHCKM
non, KoOu BO NMoHaTamolLHaTa aHanusa Ke rm umeHyBame kKako couuogemorpadckm
XOMOreHn (CO-XOMOTeHu), HacnpoTu coumogemorpadckaTa XeTeporeHocT BO
CMYIC ,O-p Manye Kaparosos®, CYI'C ,ApceHne Joskoscku“ n CITY ,3apaBko
LiBeTkoBCKkK® (c,r:l,-XtETeporelel)1 (Bugmn Tabena 2).

Tabena 2

2011 2012

Yunnuwte (YunnuwTta M+, M+ n An6aHum) - -
Bpoj Col % Bpoj Col %
Yuunuwte M+ (MakegoHum u apyru) 148 40 139 43
Yuunuwte (M+ n AnGaHum) 222 60 186 57
BkynHo: 370 100% 325 100

OBue 3HavajHu pas3nuku Bo coumnopemorpadCcknoT Npodun Ha ydyeHuunTe
BO CpedHUTE yuyunuwiTa npeAacTaByBaaT OUTHW KOHTeKCTyanmHu dbaktopu Kou
BMMjaaT Ha MOCTOEHE Ha PasnuyHa onwTa Knuma BO TMe y4munuiiTa.

') Bo NoHaTaMOLLHMOT TEKCT HA aHanMaaTa YYMnuLITa BO koW ce oBpasyBaaT ydeHuuu of
cute eTHW4KM rpynn Bo MakepoHuja: MakegoHuw, AnbaHuu w nNpunagHAUM Ha Apyrute
noManu eTHWYKM 3aedHUUM HakpaTKo Ke TrM  O3HadyBame Kako couunogemorpadcku
XeTeporeHu, a yyunuutata BO KOM HacTtaBa noceTyBaaT MakegoHUM v npunagHuuM Ha
ocTaHaTWTe MoManu EeTHWYKM 3aedHuuM, Ke rv o3HayyBame Kako  couuogemorpadcku
XOMOT€EHMW.

Bo Tabenute ca-xomoreHn ce o3HadeHu kako M+, a ca-xeTeporeHn kako M+ n AnbaHuu.
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3. NeHepanHa cnuka 3a nepuenuuvjata Ha BKyNnHaTa KnMmMa Ha ogHocuTe
nomery y4yeHMUUTEe BO CpeaHuUTe yYunuiuita

- KomyHukauymjata nomery y4eHMUUTe o4 PasnU4yHU eTHUYKU rpynu

a) PpekBeHUMja Ha KOMyHMKaLujaTa

Mpadumk 1

Oann KOMyHULUUpaLl Co y4yeHUUu oa Apyrn eTHUYKu rpynu?

50%

40% A

30% A

20% A

10% A

T .

0% -

Hukoraw He
YecTo MoHekorawwu PeTko KOMYHVLIpam co
ydeHULM of, ApYyrn
m 2011 32% 42% 22% 4%
W 2012 35% 40% 17% 7%

[MocToeweTo Ha KOMyHMKauumjaTa Momery yyYeHUUUTe Of PasfMyYHU E€THUYKM
npunagHoctTn e 6a3nyeH akTop KOj Bnujae Ha BKyrmHaTa Knuma Ha ogHocuTe
nomery y4yeHuMUMTE BO cpegHuTe yuymnuwTa. Bo Taa Hacoka, YectaTta KOMyHUKaumja
nomery y4yeHWUM oA pasnMyHa eTHMYKa NpunagHoCT NpuaoHecyBa 3a Co34aBakbe
Ha MOMOBOSIHA OMLWTA KNMa BO CaMOTO YYMnMLUTE.

TecTupaweTo Ha pasnuknTe of [ABeTe MWCTpaxyBaka MoKaKyBaaT aeka
HaBMKUTE 3@ KOMYHMKaLMja CO YYEeHWUM OA OPYrM HaLMOHANHOCTU Ce penaTtuBHO
TpajHV 1 HENPOMEeHNMBY. TecTMpaweTo Ha pa3nukaTa og 3 NPoLEHTHN noeHn (32%
- 2011; 35% - 2012) Ha y4yeHWUMTE KOM YeCTO KOMyHWUUMpaaT nokaxysBa geka T
TECTOT He e 3HauaeH’ (t=0, 84 df=693). CnnuHM ce pe3ynTaTuTe U Kaj yyeHuuuTe
Kou MoHekorawl komyHuuupaat (=0, 53 df=693). Camo kaj ydeHuUMTEe KoM PEeTKO
KOMyHMUMpaaT TeCcTOT MoKaxyBa Marna rpaHuyHa ctaTucTuyka sHadvajHocTt (=1, 65
df=693 Ha HMBO Ha aoBepb6a of 90%). Pesyntatute o oBME CTAaTUCTUYKM TECTOBU
yKaxkyBaaT Ha (pakToT JeKka Ha NpomMeHaTa Ha HaBMKWTE BO KOMyHMKauuja nomery
yYyeHuuuTe o4 pasnuMyHa eTHUYKa NpunagHoCT MOXe Marky a ce Bnujae.

TecToT Ha CTaTMCTMYKa 3HAYajHOCT CaMO yKaKyBa Ha Toa Aeka pasnvikata He e crydajHa,
OOHOCHO YyKaxyBa [eka Ha Bapujauujata Ha pesynTatute pgenysa Hekoj caktop. Bo
KOHKPETHWOB cIyyaj (PakToT Aeka He e yTBpAeHa CTaTUCTUYKa 3HavajHocT 36opysa 3a Toa
[eKka He Moxe fa ce uaeHTudwukyBa(aTt) daktop(n) kou BnujaaT Ha AucTpubyuujata Ha
TaKBUTE OArOBOPW, LUTO MOXEe Aa YKaxyBa Ha efeH reHepanusupaH CTaB, Koj oapepnysa
HenpomeHnuBa ctabunHa cTpykTypa Ha Bapujauumte Ha OATrOBOPUTE Ha OBa NpaLlakse.
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Mopatouute oa uctpaxyBaweto Bo 2011 roguHa nokaxyBaaT Aeka CKOpoO
CeKoj TpeT aHKeTupaH yyeHuk (32%) 4ecTo KOMyHuLMpa CO YydYeHWuu of apyra
eTHMuYka npunagHocT. [loHekoraw komyHuuupaat 42%, a petko 22%. [eka
HUKOrall He KOMyHMUMpaaT CO YYEeHUUU Of Apyra eTHMYKa MpUnagHoCT m3jaBune
4% op y4eHuumte. OHne 32% y4eHMUM KoM YeCTO KOMYHMUMpaaT CO yYEHULU Of
apyra eTHMYKa npunagHoOCT BO HAjNoOBOMHO CBETNO 0 OnuwyBaaT COXUBOTOT
NnoMery y4YeHUUuTe O pPasfMyHM ETHUYKM TpynM BO yuynnuwTeto. [onemo
MHO3WHCTBO oA HUB (77%) oueHune geka COXMBOTOT BO HUBHOTO yyunuwite e
nobap, 21% oueHune geka COXMBOTOT He € HUTY Aobap HUTY now, a camo 2% ro
OLIeHWIe Kako NoLL.

MopaTtouute nak og mctpaxysaweTo BO 2012 rognMHa nokaxyBaaTt Aeka, UCTO
Taka, CeKoj TPeT aHkeTupaH y4eHuk (35%) 4eCcTo KOMyHMLMPA CO YYEeHUUM of apyra
eTHMYKa npunagHocT. MpubnuxHata CTpykTypa Ha OAroBOPWM Ce OAHecyBa U Ha
OHMe KoM MoHeKoralw koMmyHuumpaat (40%).

Opf oHve yyeHuMUuM KO u3jaBune Ageka camo MOHeKorawl KOMyHuuupaaT co
yYyeHUUM oA Apyra eTHWYKa NpunagHocT, U BO ABETe WCTpaxyBaha noseke of
NMOMOBMHA COXUBOTOT BO YYMIULLTETO ro oueHyBaaT kako fobap (2011 - 60%; 2012
- 54%), okony TpeTuHa ro oueHyBaaT Kako HWUTYy pobap Huty now (2011 - 34%;
2012 - 26%) n camo HeKONKyMuHa ro oueHyBaat kako now (2011 - 6%; 2012 - 4%).

Kaj yyeHuuuTe kou u3jaBune geka peTko KomyHuumpaat (2011 - 17%; 2012 -
22%), nepuenuujata Ha COXMBOTOT BO YYMIULITETO U BO ABETE WCTpaxyBaha
nomarky of nonosuHaTa ro oueHysaat kako gobap (44%).

HajHenoBoNHO COXMBOTOT BO YYMITULLTETO O OLEHYBaaT OHME KOWU HMKOrall He
KOMyHMLIMpaaT CO YYEHWUM Of pasnuyHU eTHWYKM rpynu. Bo ucTtpaxyBaweTo of
2011 roguHa, Toa ce BkynHo 13 ydeHuum og 370 aHkeTupaHu unu camo 4%, n oa
uctpaxyesaweto of 2012 roguHa, BKYNHO 24 yyeHuka oa 325 aHkeTUpaHu wnu
camo 7%.

Konky 3a wnyctpauvja og oBue 24 yyeHuuun, 11 ydeHuUM oueHune aeka
COXMBOTOT BO yuunuwteTo e gobap, yeTsopumua usjasurne geka e HuTy gobap HUTy
1oL, 3a NeTMUHA COXMBOTOT € JoW 1 3a YeTBopula Of 24 y4eHuUM COXMBOTOT €
MHoOry now?.

OBaa cepuja nogaTouM HEABOCMWUCIIEHO MOKaXyBa [eka efdHa of
OETEePMUHAHTMTE Ha onwTarta KiMMa BO yuyunuwtata e dpekBeHumjaTa BO
KOMYH/KaUMMTE MoMery npunagHuUMTE Ha pasnuyHu eTHuuku rpynu. Komky
KOMyHMKaumjaTa € noyecta TONKY € U Hej3VHMOT NpuaoHeC NororieM BO Kpeupawe
reHepanHo MOMOBONHA KNMuMa BO OJHOCMTE MOMery y4YeHuuuTe of CpeaHuTe
yyunuiTa.

6) Kage ce ogBuBa kOMyHVKauujata noMery y4eHUUMTe o4 PasfnyHn eTHUYKN
rpynn?

® TpeGa ga ce HanoMeHe feka NojaBUTE CO U3PA3NTO HUCKA (PPEKBEHTHOCT HE € KOPEKTHO Aa
ce u3pasyBaaT MpeKy MPOLEHTW, Taka LWTO 3a Oa ce usberHe cosfaBamwe 3abnyga Bo
JeckpunuujaTta Ha nojasata Tpeba aa ce npukaxysBaaT BO KOHKPETHUTE BpojKku.
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Op ogroBopuTe Ha CUTe aHKETMPaHU YYEeHUUM, BO CUTE ydnnuiuTa ondaTteHun
CO ABeTe ucTpaxysakba, Mpousnerysa Aeka BO Hajroriem 6poj criydan ydyeHuuute
KOMyHMLUMpaaT Bo yuunuwTaTa (2011 - 70%; 2012 - 73%).

Mpachmk 2

Kape ce oaBMBa komyHuKaumnjaTta?
80%

60%

40%

20%
o% - - |

Hemam
Ha cropTcku MraguHcku Bo MecTa 3a
Bo yunnumwre Apyro ocTBapeHo
vrpanvwra Kkny6oswu cocefcTBOTO 3abaBa
HVKaKBa
m 2011 70% 21% 13% 37% 27% 9% 4%
m 2012 73% 17% 11% 34% 32% 7% 7%

Ha BTOpo MecTo 3a kOMyHuKauuja crnoped OpojoT Ha ydeHuuute e
COoCeacTBOTO, NOTOA MecTaTa 3a 3abaBa M Ha YeTBPTO MECTO foaraaT CrnopTCcKuTe
urpanuwrTa. Bo 3HaunTenHo noman 6poj y4eHULMTE KOMyHULMpaaT BO KIyboBUTE 1
Ha Hekoe fgpyro mecto. Camo mMan gen o HVMB HemMaaT OCTBapeHO HUWKaksa
KOMyHMKaumja CO YYEeHMLM O pasnunyHu eTHUYKkK rpynu. CnopeabeHute pesyntatu
Ha OAroBopuTe O [BETE WCTpaxyBaka MOKaxyBaaT [eka MocTojaT M3BECHU
Hamanyeaka BO OOrOBOPUTE HA YYEeHUUUTE KOM Ce ofHecyBaaT Ha
KOMYH/LIMPaHeTO BO COCEACTBOTO, CMOPTCKUTE wurpanawta v MAaguHCKuTe
kny6osu. Ce paboTu 3a HamanyBawe of TPU NPOLEHTHU MOEHM 32 KOMYHULIMpaHe
BO COCeACTBO, YETMPW TMPOLEHTHU MOEHU 33 KOMyHMLUMPawe Ha CrnopTCKM
urpanuwta M caMo [Ba MPOLEHTHU MOEHU 3a KOMyHMUMUpake BO MITAAMHCKM
knyboBu 3a cMeTka Ha neT MPOLEHTHM NoeHn 3ronemeH 6poj Ha oaroBopu Kou ce
ofHecyBaaT Ha KOMyHULUpake Ha mecTa 3a 3abaBa. Bo ogHoc Ha ogroBopute Ha
YYEHUUNTE [eKa HemMaa OCTBapeHO HMKakBa KOMYyHMKaLuja CcO ydeHuuuTe of
pasnMyHM eTHUYKK rpynu, nako ce paboTtu 3a manu 6pojkn, cenak e BpeaHo fa ce
ucTakHe Aeka Toj 6poj BO poK of efHa rogvHa 3a BpeMEeTO MUHATO of e4HOTO OO
OPYroTo UCTpaxyBake € 3a peyncu ABojHO 3ronemeH (oa 13 ydeHuum Bo 2011 r.,
Ha 24 yyeHuum Bo 2012 roamHa).

AHanusata op pgononHuTenHata obpaboTka Ha  nogatouute  of
UCTpaxyBakeTO [0BeAyBa [0 HOBU MHTEPEeCHW Haoau. lNogatouuTte nokaxyBaaT
aeka of oHue ydeHuum (2011 - 96%; 2012 - 93%) KOM KOMyHMLMpaaT CO y4eHULM
Of pasnuyHu eTHWYKM rpynu, 6e3 orneg AanuM 4ecTo, MOHEeKoralwl Mnu peTko,
nomariky o nonosuHa og HuB (2011 - 47%; 2012 - 40%) HMBHATA KOMyHMKaUWja ja
ocTBapyBaaT CcamMO Ha efHo MecTo, TpeTuHa (2011-33%; 2012 - 39%) og HvB
KOMyHMKaumjaTa CoO y4eHULM O pasnMyHM €THUYKU TPYynu ja OCcTBapyBa Ha ABe
MecTa, a camo cekoj neTTn of HuB (2011 — 20%; 2012-21%) KoMyHWKauwujaTa ja
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ocTBapyBa Ha Tpu unu noseke Mecta. Bps ocHoBa Ha oBve nogaToum Moxe Aa ce
npoLeHn Aeka cnopeq COApXWHUTE, UCKycTBaTa U MOTUBWTE 3a KOMyHMKaLMja Kaj
4/5 KOMyHMKauujaTa € CO HMU3OK WHTEH3UTeT Ha MerycebGHa BKIy4YeHOCT BO
CEKOjAHEBHUTE aKTMBHOCTU Ha y4YeHWUMTE of pasnuyHun eTHudkn rpynu. OBoj Haoa
ce 6a3mpa Ha PaKTOT LUITO KOMyHMKauuWjaTa Kaj Hajronem 6poj y4eHuumM ce oaBuBa
Ha edHO OO0 ABe mecTa. HacnpoTu HMB efHa neTvHa KOMyHuuMpaaT Ha Tpu “
noseke MecTa, LUTO MHAMLMPA AeKa npeky KOMyHuKaumjata Koja ce ocTBapysa Ha
noeBeke MecTta Ce MOCTUrHyBa MOBWCOKO HMBO BO WHTEH3MTET Ha MerycebHa
BKITYYEHOCT BO CEKOjOHEBHWUTE aKTMBHOCTU Ha YYEHWUMTE O PasnunyHn E€THUYKK

rpynu.

Bp3 ocHoBa Ha aHamu3aTa Ha BKyMHMTE MNOAaToUM 3a CUTE aHKeTMpaHuTe
yYEHULM BO UCTpaxyBakaTa, MOXe [a ce KOHCTaTMpa [eka CKOpO CEKoj YeTBPTY Of
HMB (2011 - 25%; 2012 - 24%) cBojaTa KOMYHMKauwWja Co NPUNagHULM O pasnuyHu
€THWYKM TPYMM ja ocTBapyBa camMoO BO CBOETO yuunuwTte. CKOpo MonoBuHa of
aHkeTupaHuTe ydyeHnum (2011 - 45%; 2012 - 49%) komyHMKauujaTa ja ocTBapysa,
OCBEH BO YYMITMLLTETO U HA HEKOE APYro MeCTO.

Bo 2011 rogmnHa 27% kOMyHuuuMpane cO NpunagHULM Ha PasfnuyHU eTHUYKK
rpynu Ha Apyru Mecta, HO He KOMyHuLMpane co NpunagHuLn Ha pasnuyHn eTHUYKK
rpynu Bo cBoeTo yuunuwTe. Bo nctpxysamweto o 2012 roguHa ce HamaneHu 3a
LWeCT NPOLEHTHW MoeHu K u3HecyBaaT 19%. Pesyntatnte o MUCTpaxyBameTo
nokaxxysaat geka Bo 2011 roamHa 3% of y4yeHuUMTEe BOOMWITO HE KOMyHUUMpane
CO yYEHUUM of APYTY €THUYKM rpynu U HUBHUOT 6poj ce 3ronemun Bo 2012 1. 3a 5
npoueHTHY noenun (8%).

B) [MoaroTBeHOCT 3a KOMyHUKaLMja BO rpynarta Koja Cé ywTe Hema OCTBapeHOo
KOMYHWKaUWja Co NpuUnagHnLM Ha pasnuyHn eTHUYKN rpynm

Bo ogHoCc Ha nogroTBeHoCTa 3a KOMYyHMKauMja Kaj ydeHuuuTe Kkou Hemaat
OCTBApeHO KOMYHMKauuja CO npunagHUUM Ha pPasfuMyHM  eTHUYKKM  Tpynu
avctpubyumjata Ha pes3ynTtaTuTe MOKaxyBa [eka Kaj OBaa MapruHanHa rpyna
npeoBnagyBa TEHAEHUMja Ha 3aTBOPEHOCT 3a KOMyHMKauuja co MpunagHuuM Ha
pasnuUyYHM ETHUYKN Tpymnu.

Op aHkeTupaHute ydeHuum Bo 2011 roguHa koW He OCTBapwre HUKakea
KOMyHMKauuja, camo [ABajua MakegoHCKM ydeHuum op 13 wusjaBune peka ce
NMOATrOTBEHU Aa KOMYHMLUMpaaT CO MponagHuuM Of PasfnuyHU eTHUYKM rpynu, a 11
(neBeTt ce MakepoHum 1 aBajua AnbaHum) og HUB M3jaBune aeka He ce NoAroTBEHU
Aa KOMyHMUMpaaT co NpunagHuum of pasnuyHu eTHudku rpynu. Bo 2012 roguHa,
04 24 aHKeTUpaHM y4EHULM KO HE OCTBapWIie HMKakBa KOMyHUKauwmja, aeceT (cuTe
Ce MaKe[OHCKM Yy4YeHMLM) MpojaByBaaT MOArOTBEHOCT Aa KOMyHMUMpaaT Cco
npunagHULM of pasnuyHu eTHUYKKM rpynu, Jofeka octaHatuTe 14 (oBaHaecet ce
MakegoHun n geajua AnbaHuu) og HMB uM3jaBUnNe Jeka He ce NnoaroTBeHu Aa
KOMyHMLMpaar.

- MogroTBeHOCT 3a BOCNOCTaBYBak-€ APYrapcku BPCKU Nomery
ydyeHuuuTe
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OpyrapctBoTOo nomery nyreto npeTcTaByBa OOHOC CO  MerycebHa
naeHTuduUKaumja Ha nNMyHocTa U uHTepecuTe. [pyrapcTBOTO ce jaByBa ylITE BO
OCHOBHOTO Y4unuLiTe U npeTcTaByBa efeH of obnuunTte Ha criobogeH m3bop BO
HOBUTE UHCTUTYLMOHANN3NpPaHn COLI,I/IjaJ'IHVI OOHOCK 3a pas3nnKka oA NPeTLUKONICKNOT
nepuop Kora couujanHnTe O4HOCK C€ yliTe He Bune MHCTUTYuMoHanuaupaHu. Bo
nepnoaoT Ha apornecueHuunjata ApYrapcTBOTO € CrNefeHO CO LUMPOK CrnekTap Ha
€MOLMOHanHNn OfHOCKM W CaMOTO Toa € M3NOXKEHO Ha MOoCTojaH Mpouec Ha
npevcnuTyBake, 3atoa LITO BO TOj Nepmof nocebHO ce M3OCTPEeHN KputepuymmTe
3a opMMpare Ha Cnukata Ha wuaeanHuTe JIMYHOCTU U HUBHUTE MerycebHu
ogHocu. 3apagu OBOj CMOHTaH MpoLEec Ha MOoCTOjaHO MpeuCnUTyBawe Ha
ApyrapctsoTo, noman 6poj ApyrapcTsa of Toj nepuos ro npexuBysaaT Toj nepuoa,
a ako ro npexwsear, nogouHa fobuBa kapakTtep Ha npujatenctso. [loarajiu oa
BaXXHOCTa Ha OBWME penauuyM Ha OgHOCUTE NMOMery yYeHUUMTe BO y4unuuitata, BO
aHkeTaTa Oelle NOCTaBEHO MpallakeTo KoM ce HUBHWUTE Hajaobpw apyrapw, npwu
LITO MMaa MOXHOCT [a HarnpasaT noBeKkekpaTeH M36op v ga HaBedaT ayrapv o
cBojaTa, Kako 1 oA Apyra eTHU4YKa npunagHocT.
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Tabena 3

HauunoHanHoct BkynHo cute
MakegoHum AnbaHuu ydyeHuumn
TeowuTe Hajaobpu XomoreHu XeTeporeHn | XeTtepore
apyrapu ce: HU
N | Col% | N | Col% | N %/‘3' N Col%
MakenoHum 135 99% 93 99% 51 | 47% | 309 84%
AnbaHum 8 6% 11 12% 10 | 96% | 132 36%
5
Cpbu 27 20% 21 22% 4 4% 67 18%
2011 Typum 4 3% 11 12% 32 | 29% 51 14%
Pomun 1 1% 5 5% 10 | 9% 21 6%
Bnacu 8 6% 2 2% 1 1% 11 3%
Opyrn 12 9% 12 13% 12 | 11% 45 12%
HaLMoHanHo
cTU
BkynHo: 136 143% 94 165% 10 197 370 172%
9 %
MakenoHUuM 133 100% | 76 100% | 50 | 53% | 279 86%
AnbaHum 7 5% 12 16% 93 | 98% 117 36%
Cpbu 18 13% 19 25% 2 2% 46 14%
Typum 9 7% 2 3% 30 | 32% 47 15%
2012 Pomu 4 3% 4 5% 7 7% 18 56%
Bnacu 5 4% 1 1% 1 1% 7 2%
Opyru 3 2% 4 5% 9 9% 22 7%
HaLMoHarnHo
cTn
BkynHo: 133 135% 76 155% | 95 | 202 325 165%
%

Pesyntatute o4 wuCTpaxyBaweTO MOKaXyBaaT [eka BO MHULUMjANHOTO
UCTpaxxyBak€e BO NMpOCeK Hanpasune nsbop 1, 72 Ha gpyrapv of cBojaTa v unv of
Apyrite HaumoHanHocTu. Bo NoBTOpeHOTO UCTpaxyBare OBOj NPOCEK ce Hamarnun
Ha 1, 65 n3bopwu Ha gpyrapu cnopepj HauuoHanHaTa npunagHocT (Buau Tabena 3).
Bo xomorenunTe yuunuwrta merycebHWTe ApyrapcTBa mnomery npunagHiuute Ha
pasnuyYHN eTHUYKN 3aefHuuM ce nomarnky mspasenu (1, 43 Bo 2011 r., 1, 35 BO
2012 r.). Toa ce OomkM Nped Cé Ha BMcOKaTa HauLMOHanHa XOMOFeHOCT BO Tue
yunnuwTta (ga ce notcetume feka Bo Tue ydmnuwta 90% of aHkeTupaHuTe
yyeHuun ce MakegoHumM), na OTTyka M nomanata MOXHOCT 3a CKIonyBawe
Apyrapctsa nomery npunagHviLmM Ha pasnuyHn eTHUYKN 3aegHuum. Bo yumnuwtara
CO XeTeporeH eTHUYKM COCTaB NPOCeYHMOT 130bop Ha Apyrapu e nonspaseH. MNomery
MakenoHumTe Bo 2011 r. npoceyHmoT n3bop e 1, 65 n 1oj Bo 2012 r. onagHan Ha 1,
55. Momery AnbaHuute n3bopoT e nomspaseH 1 Bo 2011 r. Bo npocek e 1,97, a BO
2012 r. e co TeHAeHUMja Ha nopacT u e 2, 02.

BrnvjaHneto Ha passBuBaHkeTO Ha Apyrapcky OQHOCKM MOMEry yyeHuuuTe ce
pecbnekTnpa BO NoBeke AUMEH3UM Of KOW Ke aHanu3upame [Ba acnekta kou ce
13[BojyBaar Mo cBojaTa peneBaHTHOCT.

AHanusaTta Ha pe3ynTaTtuTe BO y4unumLiTaTa Co XeTeporeH coumonemorpadyckm
COCTaB MOKaXxXyBa JeKa BOCMOCTaByBaH-€TO Ha ApyrapcTea nomery npuvnagHuumte
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Ha pasnMyHM 3aedHuLM BO NEpUOLOT nomery ABeTe UCTpaXKyBaka € CO NO3UTUBEH
TpeHa Ha npomeHun. MimeHo oa 11 aHkeTupaHu MakegoHum Bo 2011 r. kon usjasune
neka AnbaHel e HUBHWMOT Hajgobap apyrap, 5 og HuB (45%) cmeTane peka
HACUNICTBOTO € OMnpaBAaHO BO pellaBake Ha NpobnemnTe BO ONWTECTBOTO, a 6 of
HMB Kaxane aeka e HeonpaeaaHo. Bo 2012 r. camo efeH (8%) oa 12, unj Hajoobap
apyrap e AnbaHeu, cmeTa geka HacuncTBoTo e onpasgaHo, a 11 (92%) cmertaar
Aeka e HeonpaBaaHo. Momery AnbaHumTe ce 3abenexyBa cnvdeH TpeHa. O 50
aHKeTupaHu Kou usjasune faeka Hajoobap apyrap um e MakepoHed, Bo 2011 r. 33%
cmeTaaT geka HacwuicTBOTO e onpaBpaHo, a 67% feka e HeonpaBaaHo. Bo 2012
roavHa of 51 aHkeTupaHu kou usjaBune geka Hajaoobap gpyrap uMm e MakegoHel,
ce 3abenexyBa TpeHA Ha onarawe Ha CTaBOT [JeKka HacUICTBOTO € onpaBAaHo
(18%), a ce saronemun 6pojoT Ha OHWME KOM He ro onpaBayBaaT HacuncTeoTo (82%).

AHanusata Ha [JpyrMoT acnekT ce ofjHecyBa Ha (OPEKBEHTHOCTa Ha
KOMyHMKauujata CcoO YydyeHuuuTe opf ApyruTe HauuoHarnHocTu. [eHepanHaTta
TeHAeHUMja n BO OBaa OUMEH3Wja Ha OJHOCUTE MOKaXyBa [AeKka OHMEe Kou MMaat
apyrapu v og Opyrm HauMOHanHOCTM MOYECTO KOMyHWUMpaaT Co MpunagHuumM Ha
OpYrM HaUMOHanHOCTU OTKOMKY OHWe 4nn gpyrapctBa ce (OKycupaHu Ha
yYEHULMTE Of HMBHATa €THWYKa NpUNagHocCT.

OBue penauunm nomery CTaBOT KOH HACUICTBOTO, [ApyrapyBaweTo W
(bpEeKBEHTHOCTA Ha KOMYHMKaLMWUTE CO34aBaaT KOMMIEKCHU WHTEpakuuvM fnomery
HUB 4Mja pesynTaHTa € Kpeupawe Mo3nTMBEH amObuMeHT Ha TonepaHuuja wu
MerycebHa nosepba u pasbupare BO Mepka BO Koja OBME NapaMeTpu ce MouBpCTO
1 nocTtabunHo noBp3aHu.

MeryToa, Kora ce eBanympa BKYMHUOT MPUOOHEC Of OBME MO3UTMBHU €EKTU
o[, CKIornyBak€eTO Ha Apyrapcteara, Tpeba fa ce Boau cMeTKa eka AgpyrapcteaTa
nomery MakegoHuute co AnbaHuute ondakaaT penatMBHO Man 6poj yveHuum
(12% B0 2011 r. 1 16% BO 2012 r.). Nomery AnbaHum oncdakaat 47% y4eHnum Kom
usjaBune geka HUBHW Hajoobpu apyrapu ce MakegoHuw, a Bo 2012 r. HUBHUOT 6pOj
ce sronemun Ha 53%, merfytoa Tpeba ga ce nma npeasua Aeka osaa ,MpoMeHa” e
npoMeHa caMoO BO ancosnyTHUTE BpojKK, HO TECTMPaHETO Ha pasnukaTa nokKaxysa
JeKka npomeHaTa CTaTUCTUYKM He e 3HavajHa, t TecToT He e 3HadvaeH (t=0, 95
df=202).

MerfyTtoa, ako ce 3emaT BO MpeaABWA OBWE pasnMKM BO rMokasaTenute BO
0OroBOpUTE Ha MakedOHCKMTE U anbaHcKkMTe yvyeHWUM, MOXe [a Ce Kaxe [aeka
nocTojat ABe MOXHOCTM: UNU Aeka Tue ApyrapcTBa He ce 06OoCTpaHu, Unu geka
npeTcTaByBaaT TeHAeHUMWja 3a hopmupare nougeanusvpaHa crvka 3a ogHocuTe
BO MerycebHuTe penaumm OTKOMKY LUTO Kako TaKBM pearnHo nocTojaT - 3aKyqokK Koj
npepn cé ce ogHeCcyBa Ha OAroBOpUTE Ha anbaHCKUTE yYyeHuUu.

- MpoueHKa 3a KanaunMTeTUTe Ha MHKITY3UBHOCTA Kaj yYeHuUuTe on
cpeaHUTe yyunnuuita

CnegHuWoT ceT npawaka ce OgHecyBa Ha MOTeHuujanoT 3a npudakake Ha
6nunckn BpCKM CO MpuUNagHWUM of Apyry eTHuYku rpynn. Bo noHaTamolwlHaTa
aHanm3a TepPMUHOT ,MHKITY3MBHOCT" NpeTcTaByBa MOArOTBEHOCT 3a npudakarwe Ha
6nnckn BpCKM CO  MpUNagHWLM  Of PpasnuyHa eTHUYKa r[pyna, HacnpoTtu
HenoAaroTBeHocTa 3a npudakake 6nI1CcKn BPCKU — ,eKCKIy3MBHOCT".
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Ha npawareTo: Janu 6u npughamust deyko unu desojka Ha HeKoj meoj briu3ok
Opyaap Opyeapka unu rnak Ha meoj poOHuHa Oa bude 00 Opyza emHu4ka 2pyna,
0oOroBOpUTE BO [BETE WCTpaxyBawa MOKaXyBaaT KOHTUHYMPAHO HMBO Ha
MOATrOTBEHOCT 3a npudakawe Ha OGnMcku BpCKM CO MpUNagHMUM of pasnnyHa
eTHndka rpyna. WmeHo, op 45% oproBopy Ha yyeHUUWUTE KoM uM3pasune
noaroTBeHocT aa npudatat Bo 2011 roamHa, Bo uctpaxysaweTto og 2012 rogmHa
UCTUOT MNpPOLUEHT Ha MOAroTBEHM YyyeHuuu [Aa npudaraTt (MHOMKauvja 3a
WHKINY3MBHOCT) Onucku BpCKM CO MpunagHMULM of pasnuyHa eTHUYKa rpyna
usHecysa 47%.

Mpacpmk 3

Hanv 6u npudaTnn geyvko Unu AeBojka Ha HeKoj TBOj GNN3oK Apyrap apyrapka
WK Nak Ha TBOj poAHMHa Aa 6uae o Apyra eTHUYKa rpyna?

80%

60% -

40%

20% o

0% -

He
m 2011 45% 55%
02012 47% 53%

N BO pOBeTe wucTpaxyBawa BO yyunuwTata CO MNOXeTeporeH
counogemorpadCky CoCcTaB MHKIy3MBHOCTA € NoMarna BO OOQHOC Ha yyunuwiTaTta co
noxomoreH coumogemorpadckm coctas. Bo nHmynjanHoto uctpaxysame og 2011 r.
WHKMYy3WBHOCTA € nomana 3a 26 npoueHTHM noeHn (61%; 35%). OBoj ogHoc
OoCTaHan CKopo HEenpoOMEHET 1 BO UCTpaxyBaweTo o 2012 r. kora MHKMy3MBHOCTa
BO yuunumwtata CO XeTeoreH couuogemorpadpckm coctas e nomana 3a 24
npoueHTHW noenun (61%; 37%) (Buam Tabena 4). TecTupamwarta Ha pas3nukuTe u 3a
2011 r. n 3a 2012 r. nokaxyBaaT deka pasfvMkuTe ce CTaTUCTUYKM 3HayajHu. T-
TectoT 3a 2011 r. 3HayaeH Ha HUBO Ha poBepba op 99% (t=4,92 df=368 Bo
uHTepsan Ha goseba of 99%). T-tectoT 3a 2012 r. 3Ha4yaeH Ha HMBO Ha Aosepba
oa 99% (t= df= Bo nHTepsan Ha gosepba og 99%).

Tabena 4

4 VIHKNy3uBHOCT" NpeTcTaByBa NOArOTBEHOCT 3a Npudakare Ha BIMCcKN BPCKU CO
npunagHULM o pasnuyHa eTHUYKa rpyna, HacnpoTu HEMOAroTBEHOCTa 3a npudakare 6rmcku
BPCKW — ,,eKCKIY3UBHOCT".
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[anu 6u npudatn geyko mnm YuunuwTe (Yuunuwra M+, M+ u B .
. . ; KYMHO:
[eBojKa Ha Hekoj TBoj 6rn3ok AnbaHun)
Opyrap/gpyrapka unu nak Ha Yyunuwre M+
TBOj poAHuHa Aa 6uge of (MakepoHuM n yq”ﬂﬂg;ﬁ (vll\;H "
Opyra eTHu4Ka rpyna? apyru) H Bpoj Col %
Bpoj Col % Bpoj Col %
Ha 90 61% 77 35% 167 45%
2011 | He 58 39% 145 65% 203 55%
BkynHo: 148 100% 222 100% 370 100%
Oa 85 61% 69 37% 154 47%
2012 | He 54 39% 117 63% 171 53%
BkynHo: 139 100% 186 100% 325 100%

a) AHanunsa Ha KanaumTteTuTe Ha AMMEH3unjaTa UHKITY3UBHOCT — €KCKIY3UBHOCT
conpea HaunoHanHaTta npunagaHocT

AHanusata Ha pesynTaTtuTe Of UCTpaKyBaweTO MOKaxyBaaT Aeka nocTojart
pasnukn nomery MakegoHuun, AnbaHum v npunagHMUUTE Ha NOManNUTe eTHUYKK
3aeHUUM BO OOHOC Ha oOBa Mpawakwe. Ha aumeHsmjata WHKY3MBHOCT -
€KCKIMY3VBHOCT MaKeOHCKUTE y4eHULM 1 BO ABETE UCTpaXyBaha KOHTUHYMPAHO ce
NoAeneHn MonoBMHa CO MHKMY3UBEH, a MONOBUHA CO EKCKIy3WBEH CTaB KOH OBa
npawawe. [omery anbaHckuTe y4veHWUM, 3eMajkm M npensun  ABeTe
uctpaxysawa, BO 2011 rogvHa WHKIY3MBHOCTa € 3HayajHO MoManky
pacnpoctpaHeTa (28%) Bo ogHOC Ha 2, 6 naTu NopacnpocTpaHeT eKCcKIy3nBeH CTaB
(72%).

Merytoa Bo 2012 roguHa nomery anbaHCKuTe YYeHUUWM OOHOCOT mnomery
WHKIy3MBHOCTa M EKCKIy3MBHOCTa 3HauuTernHo ce npomenun. Mo egHa roguwHa
nomMery anGaHCKUTe y4YeHWULM UHKITY3MBHOCTA € NMOBEKe pacrnpocTpaHeTa BO OOHOC
Ha npeTxogHata roguHa (41%) 3a cmeTka Ha HamaneHoTO MpPUCYCTBO Ha
ekckny3anBeH ctaB (59%) no oBa npawane (Buan Tabena 5). TecTupaweTo Ha
pasnukMTe BO O4roBopuTe Ha anbaHckuTe yyYeHuuM noTBpAayBa Aeka 3HadvajHo ce
3ronemure KanauuteTute 3a MHKIMy3MBHOCT. T-TECTOT 3Ha4YaeH Ha HMBO Ha JoBeba
95% (t=2, 45 df=319 Bo MHTepBan Ha goBepba og 95%). OBaa NnpomeHa (6apeM Ha
AeKknapaTvMBHO HMBO) 61 MoXena Aa ce npenulue Ha AenyBakeTo Ha nporpamarta
Ha MMPOBHOTO 06pa3oBaHNe BO CPEAHUTE yYunuLITa.
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Tabena 5

[anu 6u npucdatun geyko unu geBojka Ha HEKOj TBOj GrM30k Apyrap BKynHo:
Apyrapka unu nak Ha TBoj pogHuHa ga buge of Apyra eTHWYKa rpyna? )
OA HE
N row% N row% N e
MakepoHely 115 | 50% | 115 50% 230 100%
2011 IAn6aHewy 31 28% 78 72% 109 100%
pyra HaunmoHasiHoCT 21 68% 10 32% 31 100%
BkynHo:| 167 | 45% | 203 55% 370 100%
MakepoHely 103 | 49% | 106 51% 209 100%
2012 IAn6aHewy 39 41% 56 59% 95 100%
pyra HauyMoHasiHoCT 12 57% 9 43% 21 100%
BkynHo: 154 | 47% | 171 53% 325 100%

0) Twnonorvjata Ha €MOTMBHMOT OAHOC KOH ETHUKYMWUTE W HMBHATa
NoBP3aHOCT CO AMMEH3ujaTa WHKNY3MBHOCT — EKCKY3MBHOCT Kaj YYeHUUUTE BO
cpegHuTe ydynnuuiTa

3a ucnutyBarbe Ha eTHUYKMTE npedepeHLmMmn KOU ce 3acHOBaaT Ha NO3UTUBHU
WM HeraTuBHW YyBCTBA KOH OAPeAEeHWN MpuUnagHvuUM Ha eTHWYKM rpynu, BO OBa
uctpaxysamwe Oelle 3agageH ceT npawaka 3a eBanyauvja Ha eMOTMBHUTE
npedepeHunn KoH MpUNagHULMTE Ha pasnuyHu eTHUKYyMW. Ha aHkeTupaHuTe
yyeHuUM uMm Bea noctaBeHW nmpallaka Aa oueHaTt Ha ckana og 1 go 5 kakewu ce
HUBHUTE 4YyBCTBa O MHOry HeratMuBHu 0O MHOry No3UTUBHU KOH NpunagHuunuTe Ha
pasnuyHn eTHukymn. ObpaboTkaTta Ha nogaTtouuTe ce Gasupa Ha arperauuja Ha
0AroBOpuTE Ha aHKeTUpaHuTe M BP3 OCHOBA Ha Taka cobpaHuWTe nopatoum ce
npasu TmnonormaaumjaTa Ha reHepanHuoT eMoTnuBeH OAHOC KOH npunagHuumMTe Ha
eTHuykute rpynu. OBaa Tunonorusaumja ondaka 3 CTeneHn Ha reHepanHuoT
€MOTUBEH OHOC KOH NPUMagHULMTE Ha ETHUYKNTE 3aeOHULM:

- /J,OMI/IHaLI,VIja Ha HeratnBHM 4yBCTBa KOH MNpunagHUUUTe Ha [pyrute
E€THUKYMU;

- YMEepeHu unn MewaHn eMmounn KOH npunagHuuuTe Ha gpyrute eTHUKYMun;

- /J,OMI/IHaLI,VIja Ha NO3UTMBHM YyBCTBa KOH nNpunagHuUuuUTe Ha Apyrmte
E€THUKYMU.

BepojaTHocTa Aeka kaj OHWe yYeHULM Kaj Ko JOMUHUpaaT NO3UTUBHU YyBCTBA
KOH MNpuvnNagHUUM Ha pas3nNMyHM EeTHWYKM TpynM Moxe Jda MaHudecTupaar
WHKIYy3MBEH CTaB M KOH TakBM CEH3UTMBHM Mpallaka Kako LUTO € eMOTMBHa BpcKa
nomery mnagute, ce noTBpayBa BO [BeTe MWCTpaxyBawa. Bo 2012 roguHa
aHKeTUpaHuUTEe Kaj KoW OOMUHMpaaT MO3WTUBHW YyBCTBa MNOGPOjHM CE OHME CO
WHKNy3mBeH cTaB (33%), HacnpoTW OHMEe KO MMaaT eKCkrysmBeH cTaB (28%).
Pasnukata nomery HuB m3HecyBa 5 npoueHTHM noeHn. Bo 2011 roguMHa oBaa
pasnuka nomery rpynara aHKeTMpaHWu Kaj Kou OOMWHUpaaT MO3UTUBHWU YyBCTBa CO
WHKNy3nBeH cTaB (42%) 1 OHMe Kou umaat ekcknysmBeH ctaB (23%) u3HecyBa 19
NPOLEHTHW MOEHMW.

Ha HMBOTO Ha ymMepeH MHTEH3UTET Ha YyBCTBA KOH MPUMNagHULM Ha pasnuyHu
eTHu4YkM rpynn Bo 2012 rogmMHa noBp3aHOCTa € MHOry crimyHa. BepojaTtHocTta ga
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npugartar (62%) oTkonky ga He npudgartar (61%) emoTuBHa Gnncka Bpcka nomery
MIragy CO pasnuyHa eTHWYKa npunagHocT e msbanaHcupaHa. HacnpoTtu oBa, BO
uctpaxysaweTo of 2011 roguHa HMBOTO Ha YMEPEH MHTEH3UTET Ha YyBCTBA KOH
npunagHvLM Ha PasnuyHM €THUYKK FPynK, NoBp3aHOCTa e CO CNpOoTMBHA Hacoka. Bo
TOj Cryyaj 3HauMTenHo nomana e BepojaTHocTa ga npudaTtaTt (49%) oTKoNKy Aa He
npugartar (63%) emoTvBHa GnmMcka Bpcka momery Mnagu CO pasfnuyHa eTHUYKa
npunagHocrT (t-testot = 2, 66 C.I. Bo rpaHnum Ha goBepnmBocT o 99%).

Kaj aHkeTupaHuTe kaj KoM AOMMHUpaAT HeraTMBHW YYBCTBA 3a 6 MPOLIEHTHU
MoeHn 1 BO ABETE UCTpaxyBah-a, Nnorornem e 6pojoT Ha OHWE KOW He noaapXysaat
TakBa Bpcka (2011 - 15%; 2012 - 11%) BO OQHOC Ha OHME KOW TakBa Bpcka
nogapxyesaat (2011 - 9%; 2012 -5%) (Buam Tabena 6). TecTupaweTo Ha
cTaTucTMyKaTa 3Ha4ajHOCT BO rpynarta Kaj Kom JOMUHMPpaaT HeraTMBHW YyBCTBa KOH
npunagHULMTE Ha pasnuMYyHU €THUYKM rpynu co BepojaTHocT of 90% moxe aa ce
oveKkyBa [Aeka BO YTBpAeHaTa nponopuuja Tue Hema Aa NogapxysaaTt BO OAHOC Ha
OHMe kou 6u nopppxysane 6Gnucka Bpcka nomery MNpunagHuLM Ha pPasnnuyHn
eTHUYKN rpynu. AHanmusata Ha nogaTouuTe YTBPAM MNOCTOEHE EeMMUPUCKN
AOKaXkaHW BPCKM MoMery CTeneHoT Ha [dOoMuHauuja Ha MO3UTMBHW, OZHOCHO
HeraTMBHW YyBCTBA KOH MNpPUNAgHUUMTE Ha pPasfuMYHW  E€THWYKM Tpynu W
MaHudecTaumjata Ha WHKIY3MBHOCT WM eKCkny3mBHOCT. Ha oBa npawane ce
3agpxaBMe nogeTarnHo, 3aToa LUTO aHanM3vpaHnTe BPCKW yKaxKyBaaT Ha OapeaeHu
TUMNWYHU aKUMOHO-eMOTUBHY LWABNoHN BO peakumMmTe KOH CEH3UTMBHMTE Mpallaka
KOW M ofgpegyBaaTt peakuuuTe KOH MpUnagHuuMTe Ha pasfuyHu eTHUYKW rpynu BO
LIeNoKyMHNOT cnekTap Ha ogHOCK BO cdepaTa Ha MeryHaunoHanHmTe ogHoCK.

Tabena 6
Oanu 6u npudatun 4eyYko 1unu Aesojka Ha HEKOj TBOj 6nn3ok
Opyrap/apyrapka unuv nak Ha TBOj pogHvuHa Aa 6uae og apyra eTHUYKa BkynHo:
rpyna?
OA HE
N % N % N %
JoMMHaLMja Ha HeraTMBHW YyBCTBaA 14 | 9% 28 15% 42 12%
2011 [YMepeH MHTEH3WUTET Ha YyBCTBA 79 [49% | 119 63% 198 56%

[JomMunHaLmja Ha NO3UTUBHM YyBCTBA 68 [42%| 43 23% 111 32%
BkynHo:| 161 |100%| 100% | 100% | 100% | 100,0%

JoMurHaLWja Ha HeraTVBHY YyBCTBa 8 | 5% 19 11% 27 9%
2012 [YMepeH MHTEH3UTEeT Ha YyBCTBa 94 [62% | 101 61% 195 61%
JoMrHaLWja Ha NO3UTUBHM YyBCTBA 50 [33% | 47 28% 97 30%

BkynHo:| 152 [100%]| 100% | 100% | 100% | 100,0%

OBMEe  aKUMOHO-EMOTMBHM  WAabMOHX Ha TUMWYHWM  peakuun  KOH
npunagHULUTE Ha pasnUyHM eTHUYKM Tpynu ja dopmMupaaT ncuxosiolkaTta
nosagMHa Ha NnWYHOCTA, KOM BO PasfNYHM KMBOTHU CUTyaLMU HECBECHO W
aBToMaTtcku JoaraaTt go mspas. Op Taa npuuuHa kora ce GapaaT npuuuHWUTE 3a
npoGremnTe KoM HacTaHyBaaT BO MeLUaHW E€THUYKU cpeauHu TpeGa Aa ce Boau
NPBEHCTBEHO rpika 3a eMOTUBHO-MPALIMOHANHUTE KOMMOHEHTW KOW M oapeayBaat
peakuuMWTe Ha nyrfeTo, a He Aa ce 3emaaT BO NpeABui CamMo pauuvoHariHo-
06jeKTUBHUTE OeTepMUMHAHTM KOM 0 oapedyBaaT OAHeCyBaeTO Ha nyfeTo BO
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MyNTUETHWYKM cpeauHn. OBa e ocobeHo BaXHO 3aToa LITO OBWE EMOTMBHO-
aKLMOHW KOMMOHETHU ce NMecHO ,3ananveun’® kaj nomnagure.

Baksute koHcTaTaumu rv noTBpAyBaaT nogatouuTe 0o UCTpaxyBaHeTo
KOM nokaxyBaaT [ieka BepojaTHOCTa Aa fojae o ynorpeba Ha HacuncTeo 3a ga ce
pelwat npobrnemu BO OMWWITECTBOTO € 3HAYMTENIHO NorofiemMa Momery OHWe Kaj Kou
AOMUHMpaaT HeraTMBHW YyBCTBA, BO OAHOC Ha OHWE Kaj KOW [OoMuHMpaat
MO3UTUBHM YyBCTBA KOH MPUNagHUUNTE Ha [OPYrTe EeTHWYKM 3aedHuuM BO
yamnuwteto. Pesyntatute of UCTpaxyBaweTo nokaxyeaaT feka 36% oA
yYyeHuuuTe Kaj KoM OOMMHMpaaTt HeraTmBHu 4dyBcTBa BO 2011 r. cmeTaaTt geka
HacuMCTBOTO BO pellaBaH-eTo Ha npobremuTe e onpaBAaHo, a NoBeke o ABa natu
(17%) TakBMOT CTaB ro UCKaXkane y4yeHuuuTe Kaj Kou npeosnagysBaaTt MO3UTUBHM
yyBcTBa. Bo nctpaxysaweTo o 2012 r. 0BOj ogHOC e yliTe nouspaseH - 44% of
OHMEe CO JOMMHauMja Ha HeraTMBHW YyBCTBA KOM CMeTaaT AeKka HacuicTBOTO €
onpaBgaHo, Hacnpotn 11% TakBu OAroBopu MoMery YyyeHuuuTe Kaj Kou
AOMUHMpaaT Nno3uTuMBHM YyBCTBa (BMan Tabena 31).

B) Moronemarta nepuenumnja Ha MEryeTHUYKN TEH3UWN U UHUMOEHTU Brvjae
Ha HamanyBakwe Ha CTeneHOT Ha WHKNY3UMBHOCT BO y4yunuuitata co
XeTeporeH coumoaemMorpadycku cocTas.

OBaa TeHOeHUMja Ha HamaneHa WHKIY3MBHOCT BO MOXETEPOreHuTe
counogemorpadpckn cpeguHM € noBp3aHa CO noronemarta nepuenuuja Ha
MEFyeTHUYKM TEH3MM W WHUMOEHTM BO oOBMe YyyunuwTta. Pesyntatute opf
UCTpaKyBaH-€TO MOoKaxKyBaaT Aeka Bo oBue yunnuwrta Bo 2011 r. of aHkeTupaHuTe
KOM CMeTaaT feka uma MeryeTHUYKM TeH3un, 34% maHudecTnpaaTt MHKIy3VBEH
cTtaB, a 66% ekckny3uBeH. Bo 2012 roguHa 0OBOj OOHOC € CKOpPO HemnpoMeHeT
(36%:65%). CnuyHa e noBp3aHoCTa kora ce paboTu 3a nepuenuuuTe 3a
MeryeTHUYkn uHumaeHtn Bo 2011 r. - ogHocoT e 31%:69% u Bo 2012 r. e 6naro
npoMeHeT BO NO3UTMBHA Hacoka - 34%: 66%. Wako og Tabenata 6b ce rmepa geka
W OHME YYEeHVMUM KOM cMeTaaT [Jeka HemMa TeH3Wu ofroBapaaT BO ChnvyHa
nponopLja kako U OHWE KOW pekre eka uma TeH3un, Tpeba aa ce ogbenexu aeka
OHME YYEHMLM KOM OLleHMIe Aeka nma TeH3uu ce ABOjHO nobpojHu (142) Bo ogHoOC
Ha OHWe Kou cMmeTaat feka Hema TeHsun (73) Bo 2011 r. Toj ogHoc Bo 2012 1. e
NpoMeHeT BO NpaBeL, Ha HamaneHnoT 6poj Ha oHWe kou cmeTaat aeka uma (107), a
OHME KoM CMeTaaT Aeka Hema e HeMpoMeHeT (73), LUTO yKaxyBa Aeka NpuaoHecoT
Ha OCHOBHWOT TOH Ha BKynHaTa atMocdepa npes ce ro ogpefysaar yYeHUUMTe Kon
cMeTaaT Jdeka uMa MeryeTHUYKM TeH3un. TeCcTMpaweTo Ha 3HayajHocTa Ha
pasnuKMTEe BO MHKITY3MBHUOT BO OHOC Ha EKCKIy3MBHWOT CTaB M MOMEFY OHUE KOU
OLEHMIE AeKa MMa U NoMery OHUE KOW OLEeHMIE Aeka HeMa MefyeTHUYKN TEH3UN €
CUrHUMKAHTHA 1 BO ABETE UCTpaxyBama.

OBwve nopatouu NoTBpAyBaaT Aeka BKynHata atMocdepa LTo AoOMUHMPaA
BO nepuenuuute Ha TEH3UU U MHUMAEHTW Bnvjae MHXUMOGUTOPHO Ha NoAroTBeHocTa
3a npudakare 1 BocnocTaByBawe NobNANCKM OHOCU CO NpUNagHULWTE Ha OpYrnTe
eTHu4YkK 3aegnmumn. Co apyrn 360poBU MOXE [a Ce Kaxe [eka [OKOJKY BKynHaTa
KnMMa BO OBME y4yunuwiTa € CO TeHAeHUMja Ha HamanyBake Ha HMBOTO Ha
MEFYEeTHUYKUTE TEH3MM U MHUMOEHTU MOXe Aa [OOMpuvHece 3a 3ronemMyBae Ha
WHKMY3MBHMOT CTaB Kaj y4eHuuuTe.
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Ta6ena 6b (xeTeporeHu yumnuiura )

Hanv 6u npucatun geyxko
Unu AeBojka Ha HeKoj TBOj
6nusok apyrap/gpyrapka

; BkynHo:
UM Nak Ha TBOj POAHVHA
fa 6uge o Apyra eTHUYKa
rpyna?
Oa He
N %
N % N %
[a, uva 49 34% | 93 |66% | 142 | 100%
Aa nv cvetaw Aeka Bo | o eyg 24 | 33% | 49 |67% | 73  100%
2011 | TBOETO ydmnmwTe VIM78 "
meryeTHuIkM TeHsun? | Onbuea/6es 4 57% 3 143% 7 | 100%
0AroBop
BkynHo: 7 35% | 145 | 65% | 222 | 100%
[l& N1 CMeTALL eKa BO Aa, uma 38 36% | 69 |65% | 107 | 100%
2012 | TBOETO yunnuuite nma He, Hema 27 37% 46 | 63% | 73 | 100%
MEryeTHUYKN TEH3UN?
Onbusa/Ges 4 67% | 2 33% 6  100%
0AroBop
BkynHo: 69 37% | 117 | 63% | 186 | 100%

4. NMoBp3aHOCT Ha 06NMLIMTE HA HACUJICTBA CO MefYeTHUYKUA TEH3UU U
UWHUMAOEHTU BO yYunuutaTta

Mepuenumnte Ha OGNULIMTE HA HACUJICTBAaTa BO yuunuwutTata - LeHTpasHa
geTepMUHaHTa Ha nepuenuMuTe Ha MefyeTHUYKUTE UHLUMOEHTU

[MaBHM KOMMOHEHTU OKONy KOW Ce KpucTanuaupaaTt MpeTcTaBuTe Ha
yyeHUUMTEe 3a MeryeTHUYKUTE WHUMOEHTU BO yyunuuitaTa ce nepuenuumte Ha
Hacuncteata BO yuanuwTtata. CepujaTta pesyntatu Of WUCTpaxyBawaTa
nokaxyBaaT [eka OCHOBHa TeHAeHUuja BO Mepuenuujata Ha obnuuute Ha
HacuncTBa BO KOM € BKIyYeHa KOMMOHeHTaTa Ha u3anyknm Hanag (hwsnyko
HACUIICTBO, YAMpakE LnakaHuua, rpynHo onM3nyko HacUCTBO M 3aKkaHa Co opyxje)
e Cco nomana (PeKBEeHTHOCT (M Kako BUOEHU WM Kako ChylHAaTW) BO OAHOC Ha
obnmuuTe Ha Hacunctea 6e3 MaHudecTauum Ha prsnydkn Hanag. AKO ce 3eMe BO
npegBua KBanutaTuBHaTa pas3nuka noMery HMWB, MOXe [a Ce Kaxe [eka W MoKpaj
TOa WTO (PpeKBEHTHOCTA Ha HacuncTeata co (bm3nyka KOMMNOHEHTa e nomana, Tue
06nMumM Ha HacKUnCcTBO BP3 hopMMparETO Ha BKynHaTa MMMpecuja 3a NpucycTBo Ha
HacuncTBa BO yywnuwiTata npuaoHecyBaaT penaTMBHO MNOBEKE  OTKOJSIKY
Hacuncteata 6e3 ¢uanuka koMmnHeHTa. BakBata koHcTatauuwja ce Temenu Ha
aHanu3arta Ha OJHOCOT MOMEry W3jaBuTe Ha BWAEHW W ChnywHatv obnuum Ha
HacWnCTBO BO yunnuuwTta. Pe3yntaTute oA UCTpaxyBaweTO MoKaxyBaaT [eka BO
NpocCeKk Ha efHa BMAEHa 3akaHa co opyxje Bo 2011 r. 3a Toa cnywHane 2, 12, a Bo
2012 r. (2, 06). 3a rpynHo u3nyko HacuncTeo ogHocoT e 1, 0 cnpema 1, 29 Bo
2011 r,, aBo 2012 r. e 1 cnpema 1, 39. OgHocoT 3a pu3MYKO Hacuncteo e 1
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cnpema 1, 41 Bo 2011 r., a Bo 2012 r. ce Hamanun 1 nM3Hecyea 1 cnpema 1, 19.
Hopneka Bapwvjauuute Ha OOHOCOT MOMEry CRylWHaTU W BWAEHW HacwuncTBa 6es
pu3mMuka KOMMOHEeHTa ce wu3banaHcupaHn W BO [BETe UCTpaxyBawa W
He3HauMTEeNHO Bapupaar oKkony efeH (Buam tabena 7).

Ta6Gena 7
KakoB BuA, Ha HacuncTBo Onaoe
cu Bugen/a - cnywHan/a Bupen/a CnywHan/a |R(c-B) /B
BO TBOETO y4nnuiTe?
N % N % %
Dr3NYKO HACKIICTBO 128 35% 180 49% +14% 1,41
Bep6anHo HacuncTeo 199 54% 205 55% +1% 1,03
CpamHo 1 BynrapHo 130 35% 121 33% -2% 0, 93
ofHecyBah-€
2011 Mcrxunyko HacuncTBo 70 19% 74 20% +4% 1,0
Ypvpame LnakaHuua 108 29% 118 32% +3% 1,1
'pynHo chpmanyko HacuncTeo 68 18% 88 24% +6% 1,2
3akaHa co opyxje 34 9% 72 20% +11% 2,1
Opyro 7 2% 9 2% 0%
Hema HacuncTteo BO 68 18% 53 14% -4%
YYUIMLITETO
Opbwvea aa orosopu/6e3 8 2% 7 2% 0%
ofarosop
BkynHo: 370 222% 370 251% +29%
DU3NIKO HACUNCTBO 142 44% 169 52% +8% 1,19
BepbanHo HacuncTeo 208 64% 210 65% +1% 1,01
CpamHo 1 BynrapHo 108 3306 105 3204
OfiHecyBaH-€ -1% 0,9
lMcnxmnyko HacuncTeo 68 21% 68 21% 0% 1,0
Yavpane wnakasuua 81 25% 96 30% +5% 1,2
2012 'pynHO pr3nyKko HacuncTeo 58 18% 81 25% +7% 1,3
3akaHa co opyxje 16 5% 33 10% +5% 2,0
[pyro 0 0% 2 1% 1%
Hema HacuncTteo BO 59 18% 59 18%
YYUNULLITETO 0%
Opbvea aa oroBopwu/6e3 0 0 0
0%
OAiroBOp 0%
BkynHo: 325 228% 325 254% 26%

*R (c — B) Pasnuka Bo % nomery Ha HacuncTea 3a Koj CriyliHan — HacuncTea LTo
Bmaen

- Pa3nuku Bo nepuenumja Ha 06NMLMTE HA HAacuUJICTBaTa BO cpeaHUTe
yyunnuuTa ogpeaeHu og crteneHoT Ha eTHU4YKaTa XOoMOreHocT

leHepanHO nepuenuujaTa Ha HacunACTBaTa, U Kako BUAEHUW WU Kako
crnylHaTh, 3Ha4yajHO ce pasnuKyBa BO ,XOMOreHuTe" BO OOHOC Ha ,XxeTeporeHute*
yyunuwiTa M Bo OBETE UCTpaxyBaka BO MpaBeL, Ha noronemMa ¢ppekBeHTHOCT BO
.XeteporeHute“ yumnuwrta. Bo ,xomorenunte* yunnmwTa Bo 2011 r. BO npocek
Buaene 1, 27 BMOOBM HacuICTBa, cnopef oAroBopuTe Ha aHkeTupaHuTte. Bo oBue
yannuwTa Bo 2012 r. BO npocek Buaerne noseke BuaoBu Hacunctea - 1, 57. Ho 3a
pasnuka of HuB, BO ,xeTeporeHute“ yynmnuwrta Bo 2011 r. NpocekoT Ha BUAEHU
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HacuncTtea e ABOjHO noronem (2, 51) n He3HaunTenHo ce npomeHun Bo 2012 r. u
usHecysa 2, 48. OBaa npecmeTKka e HanpaBeHa Bp3 OCHOBa Ha obpaboTkata Ha
nogatouuTe npukaxaHu Bo Tabena 8.

TaGena 8
KakoB BUA HAcurcTBO Cv BUAEN BO TBOETO | Yyunuwte (Yuunuwta M+, M+ B .
yannuwte? W AnBaHum) KYrMHO:
Yayunuwte M+ Yyunuwte
(MakepoHun 1 (M+n . 0
apyru) Anbanun) | BPOj | Col %
Bpoj | Col% | Bpoj | Col %
DU3NYKO HACKICTBO 7 5% 121 55% | 128 | 35%
Bep6anHo HacuncTeo 68 46% 131 59% | 199 | 54%
CpaMHo 1 BynrapHO ofHecyBahe 49 33% 81 37% | 130 | 35%
Mcmxuyko HacuncTeo 39 26% 31 14% 70 19%
Youpare WwakaHuua 18 12% 90 41% | 108 29%
2011 | FpynHo dou3nyKko HacuUnIcTBO 2 1% 66 30% 68 18%
3akaHa co opyxje 2 1% 32 14% 34 9%
Opyro 3 2% 4 2% 7 2%
Hema HacuncTeo BO y4unuitTeTo 53 36% 15 7% 68 18%
Ogbuea 3 2% | 5 2% | 8 | 2%
BkynHo: 148 165% 222 | 260% | 370 | 222%
Dn3nN4KO HACUNCTBO 25 18% 117 63% | 142 | 44%
BepbanHo HacuncTeo 87 63% 121 65% | 208 | 64%

CpamMHo 1 BynrapHO ofHecyBahe 47 34% 61 33% | 108 | 33%

[Mcnxmyko HacuncTeo 40 29% 28 15% 68 21%
2012 Youpare WwnakaHuua 14 10% 67 36% 81 25%
'pynHO pm3nyko HacuncTeo 6 4% 52 28% 58 18%
3akaHa co opyxje 16 9% 16 5%
Hema HacuncTeo BO yumnuiTeTo 41 30% 18 10% 59 18%
BkynHo: 139 187% 186 | 258% | 325 | 228%

Bo ogHoc Ha HacuncTBaTta 3a Kou CryliHane aHKeTUpaHuTe yYyeHuum e co
BMANMBA TeHAeHuMja Ha noronema (PEKBEHTHOCT W BO ,XOMOreHuTe“ u BO
JXeTeporeHute“ yuunuwra. TeHaeHumja Koja e NpUcyTHa U Ha MHUMLMjanHOTO U Ha
hbMHaNHOTO UcTpaxysamwe. Bo ,xoMoreHnTe" yunnuwita Bo npocek cnyluHane 3a 1,
52 Hacunctea Bo 2011 r., a 2012 r. npocekoT ce 3sronemun Ha 1, 76. Bo
.XeTteporeHute“ yunnuwta Bo 2011 r. Bo npocek cnywHane 3a 2, 90 HacuncTBea, a
B0 2012 r. mMa 6raro onarakwe 1 NPOCeKOT ce Hamanun Ha 2, 78 (Buaun Tabena 9).
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Tabena 9

3a KaKoB BWJ, HACUIICTBO CU CcnywHan so

YyunuwTe (Yumnuwra M+, M+

TBOETO yynnuwte? 1 An6aHum) BrynHo:
Yuunuwte M+ Yunnuwre
(MakegoHUM n (M+n
Apyru) AnbaHum) | Bpoj | Col %
Bpoj | Col% | Bpoj ‘ Col %

®U3NYKO HACUNCTBO 25 17% 155 | 70% | 180 | 49%
Bep6anHo HacuncTeo 75 51% 130 | 59% | 205 | 55%
CpamMHo 1 BynrapHO ofHeCYyBah€e 37 25% 84 38% | 121 | 33%
Meuxunyko HacuncTeo 39 26% 35 16% 74 20%
Youpare LWakaHuua 21 14% 97 44% | 118 | 32%

2011 'pynHo ¢pumanyko HacuncTeo 9 6% 79 36% 88 24%
3akaHa co opyxje 13 9% 59 27% 72 20%

Opyro 5 3% 4 2% 9 2%

Hema HacuncTBo BO y4nnuiteTo 42 28% 11 5% 53 14%

Opbvea 3 2% 4 2% 7 2%
BkynHo: 148 182% 222 | 297% | 370 | 251%
®PU3nYKO HACKICTBO 35 25% 134 | 72% | 169 | 52%
Bep6anHo HacuncTeo 89 64% 121 | 65% | 210 | 65%
CpaMmHO 1 BynrapHO OfHecyBabe 45 32% 60 32% | 105 | 32%
[Mcnxmyko HacuncTeo 40 29% 28 15% 68 21%
Yaupare WwnakaHuua 23 17% 73 39% 96 30%

2012 | FpynHO oM3NYKO HACKIICTBO 10 7% 71 | 38% | 81 | 25%
3akaHa co opyxje 3 2% 30 16% 33 10%

Opyro 2 1% 2 1%

Hema HacuncTeo BO y4nnuiteTo 41 30% 18 10% 59 18%

Y6ucteo 1 1% 1 0%
BkynHo: 139 206% 186 | 289% | 325 | 254%
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Op cute obnmum Ha HacuncTea, 6e3 orneq ganu ce paboTn 3a crnywHaTo
UNM BUOEHO, HajPpEeKBEHTHO W BO [BETE WCTpaxyBawa BO CUTE y4unuwiTa
ondarteHn co UCTpaxyBaweTo e BepbanHoTO HacurncTeo. Toa 3Hauu geka npeky
BepbanHOTO HacuncTBO HajnecHO ce m3pasyBaaT dpycTpauuuTe M 3apagu Toa
MOXe [Ja Cce CMeTa Kako MHUUMjanHa Kanvcna, Koja Moxe ga npoBouupa u apyru
noTeLlkn obnumumM Ha HacMnCTBO. M NCUXOMOLLKM N pearHo MOXe Aa ce cMmeTa Aeka
BO reHesaTa Ha MOTeLWKUTe OBnuuUM Ha HacuICTBO, KOMMOHEHTa Koja M cneau e
BepbanHoTo HacKncTBo.
Ho oa apyra ctpaHa Tpeba ga ce kaxe geka BepbanHoTo HacuUrcTBO He €
cekorall [OBOMEH YCnoB 3a u3busame Ha ApyrM BUAOBW HAcuncTBo. AHanusaTa




nokaxkyBa M3paseHa TeHAeHUMja Ha 3Ha4YMTeNnHO NOPEKBEHTHO MaHudecTupamwe
Ha PU3NYKUTE OOMMUM Ha HacWUNCTBO, M Kora ce paboTu 3a BMAEHW U Kora ce
paboTu 3a cnywHaTu, BO ,XeTeporeHnTe" HacnpoTHu ,XOMOreHnTe" yumnuwiTa (Buam
Tabena 8 n 9).

Crneundmka He camo Ha BepbanHOTO HacWICTBO, TYKY W Ha Jpyrute
BMOOBM HacunctBa 6e3 pu3anuka KOMMHEHTA Ha HACUNCTBO Kako CpamMHO U
BYNIrapHO OJHECYBah-€ U MCUXUYKUTE BUAOBWU HA HACUIICTBO € HMBHaTa ocobuHa aa
m ,pa3byan” HeraTVBHUTE €THWYKM CTEpeoTUnM W npeapacyaM U da ja Hacouu
naTteHTHaTa arpecuBHa KOMMOHEHTA, LWTO ja cogpxat Bo cebe, aa ce ocnodoam u
TpaHcdopmupa, BO ogpefeH Opoj crydan, Kako HacuncTBo co usndka
KOMMNOoHeHTa BO cebe. 3apagu BakBaTa KOMMMEKCHa CTPYKTypa Ha Hacuncrearta
notpebHO e cTpaTervjata 3a HamanyBahkaTO Ha HMBOTO HaA Hacunctea BO
yyunuwitTata Aa uma MHTerparneH npucran, nog wro nogpasbupame crpaTervja Bo
KOja KOMMNMEMEHTApPHO Ke ce BKMydyBaaT Ha nporpaMmuTe 3a HamanyBake Ha
HacuncTBaTa BO yywnuwiTata Kako M nporpaMmuTe LWTO Cce npe3eMaar BOH
yyunuwtata, npy wWTo Tue TpebGa Oa ce 3aoKkpyxaT BO efdHa eauHCTBEeHa
YHKUMOHANHa LenvHa.

MokasaTtenute o WCTpaxyBaweTO yrnaTyBaaT Ha Toa  [eka
napTUKynapHuTe NpOeKTW, Npe3eMeHn BO yyunuwTtaTta, camu no cebe Hemaat
KanauuTeT Aa NoCTWUrHaT NoBWANVBK pe3ynTaTy JOKOMKy TWe He ce Aen of efHa
TakBa (PyHKUMOHaNHa LenuHa, koja Ke rM noBp3yBa HUBHUTE MOCTUrHyBawa BO
€[VHCTBEH e(eKT Ha HMBO Ha OMNWTECTBOTO BO uennHa. Co BaKOB 3a0KpyXeH
WHTEerpaneH npuctan KoH (peHOMeHNTe Ha HacuncTearta BO yyunuwitaTta Ha nogonr
pOK MOXaT Aa ce NOCTUrHaT No3HayajHu NOCTUrHyBaka Ha OBOj MNaH.

- NMepuenuunja Ha TEH3UMU U UHLUMOEHTU 1 OOGNULUM HA HacuicTBa BO
cpeAH1Te YYUnuLITa

a) Mepuenuuja Ha TEH3UM U UHUMAESHTU® BO yuunuLiTaTa

Mepuenuujata Ha MefyeTHUYKUTE TEH3UU U UHUMAEHTU e Basarta okony
Koja ce chopmupa OOMMHaHTHATa KMMa Ha OfHOCUTE MOMery ydeHuuute BO
CpeaHuTe yumnuuTa.

5 OvcTuHkuvjaTa nomery TeH3vja U MHUMAEHT BO OBaa aHanu3a ce 6asvpa Ha akToT LTO
TeH3ujaTa OCTaHyBa Kako KOMMOHEHTa Ha onwTara NCcuxomnoLlKka Knvma BO efHa 3aefHuua,
6e3 na buge MyHaTa rpaHuLaTa Ha HacTaH unu cnydka. TeHaunjata e eaeH BUg aHTuumnaumja
Ha MOXHoCTa of u3bvBare HecakaH U HenpujaTeH HacTaH. [Jogeka WHUMAEHTOT ja MUHYyBa
Taa ncuxorioLka rpaHuLa Ha HenpujaTHO NCYEKyBake 1 ce MaHudecTpa Kako HenpujaTeH u
HeHageeH HacTaH, 1 BO OBaa aHanv3a e HaBefeH nod geduHuumjata of ctyaujata Ha OOH
Kako MaHudecTaumja Ha HacuncTeo, 6e3 ornea aany e NCUXUYKO Unn dU3NYKo.

- ETHnuka TeH3nja e emoumoHanHa HanHaTa cocTojba LTo ce jaByBa BO penauuute nomery
npunagHULMTE Ha pasnnyHM eTHUYKN rPyny BO oapeneHa 3aegHuua.

- NHumpeHT e HeouekysaHa, ,HernpujamHa“ ciyyka Koja Moxe Aa e Ha eTHUYKa OCHOBA BO
Cryyaj kora ce UHBONMBUPAHM YYECHULM Of, Pa3fIUMHM €THUYKU TPYNN MU Aa HEMA € THUYKN
npeasHak, Bo Crny4yaj kora ce oABvBa nomMery npunagHuumM Ha ncTa eTHU4Ka rpyna.
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Tabena 10

MeryeTHW4KM BT R
[anv cMeTaw aeka uma unu Hema DT, " M-1)
MeryeTHUYKN TEeH3UU/MHLNOEHTU BO VHUMAOEHTN
TBOETO Yy4UnuLiTe? N % N % %
2011 [la, nva 178 | 48% | 170 | 46% | 2%
He, Hema 185 50% 193 [ 52% | +2%
Opbvea aa ogrosopu/ 6e3 oarosop 7 2% 7 2% 0%
BkynHo: 370 100% 370 100 0%
%
[a, vima 117 36% 131 | 40% | +4%
2012 He, Hema 202 62% 194 | 60% -2%
Opbvea aa ogrosopu/ 6e3 oarosop 6 2% 0 0% -2%
BkynHo: 325 100 325 100 0
R 2012-2011 -12% -6% -6%

*R (u-T) Pasnuka Bo % nomery UHUMAEHTU - TEH3UN

Pesyntatute of nctpaxysameTo nokaxysaat aeka o 2011 rogmHa 48%
O, aHKEeTUpaHUTE Y4YeHULM u3jaBune OeKka noctojaT TeH3uu, gopeka 46% peka
nocTojaT MHUMOEHTU BO HUBHUTE yyunuwTa. Bo ncrpaxysamweto og 2012 roavHa,
36% unsjaBune geka noctojaT TeH3uu, a 40% Aeka umano MeryeTHUYKU UHLUUOEHTW.
Pasnvkata nomery nepuenuujata Ha TEH3UM W UHUMAEHTM W BO [JBeTe
UCTpaxxyBaka € Mana v npakTU4Ho Tue ce noknonyeaat. Merytoa komnapaumjata
nomery OBeTe WCTpaxyBawa MNOKaXyBa [eka nepuenuujata Ha MeryeTHUYKUTE
TeH3umn o 48% Bo 2011 rognHa 3HavajHO ce Hamanuna Ha 36% Bo 2012 roguHa, a
HamanyeakeTo € 3a 12 npoueHTHM noeHn. WcTo Taka, ce 3abenexysa
Hamanyeake W Ha MeryeTHWYKMTEe uHUMaeHTn o 46% Bo 2011 r. Ha 40%,
HamarnyBareTO e 3a 6 npoueHTHY noeHn (Buam Tabena 10). Tpeba aa ce nogsneye
Jeka nepuenuujata 3a HamaneHoOTO MPUCYCTBO HAa MEFYeTHWYKM TEH3UN He o
cnegn Bo ucT obem M HamanyBaweTO Ha nepuenuujata Ha MeryeTHUYKUTE
uHumaeHTn. OBaa TeHAeHUMja ykaxkyBa Ha hakTOT Aeka HamaneHaTa nepuenuuja
3a MPUCYCTBOTO Ha MEryeTHWYKM TEH3UW BO y4unuliTaTa He € JOBONEH YCroB 3a
non3paseHo HamanyBawe Ha nepuenuujata Ha MeryeTHUYKUTE MHLUMAEHTMU.

BakBuTe penauvu nomery nogatouute yKaxyBaaT [eKa MOCTOM MOXHOCT
dpycTpaumumTe 1 HacuncTeaTa of ONWTeCcTBOTO BO LenvHa Aa ce ,npernesaart” BO
yynnuwTata. CpefHOLWKONUUTE BO LMKIYCOT Ha TpaHCMWUCUja Ha HacCUIHWTE
OfHecyBawa BO OMWTECTBOTO BO LENMHa ce camo MorogeH Meguym 3a
TpaHCMOHMpake Ha reHepanHata OnwTecTBeHa (PYCTPUPAHOCT BO KOHKPETHO
HaCUNHO OAHEeCyBawe Ha MnaguTe BO, HO M BOH ydunuwtaTta. Minu, noegHocTaBeHo
KaaHo, knumaTta LWTO MpeoBnagyBa BO yuyunuMwtata € camMO €efeH of
reHepaTopuTe Ha WHUMAEHTM W HACWMHO OJHEeCyBawe Ha Y4YeHuuuTe BO
yuunuwraTta. PeructpupaHata TeHoeHuuwja BO yuyanuwTarta, MHOUMUMPpA Jeka
edeKkTuTe 0 MMPOBHOTO 0Opa3oBaHME BO CPEAHUTE yYnnuvLLTa He Moxe aa buaar
TpajHu 1 edmkacHn 6e3 npesemare Ha CUCTEM Ha KOHTUMHYMpaHu 3adaTt U MepKu
BO Hacoka Ha HamarnyBaHe Ha HUBOTO Ha TEH3MU U HacuIICTBa BO OMWITECTBOTO, BO
uenuvHa. 3apagu ceTo Toa, Mpu eBanyauujata Ha edeKkTuTe Ha MUPOBHOTO
obpasoBaHue Bo yuunuwitata Tpeba ga ce 3emaart npeasug aktute geka cnvkata
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3a cocTojouMTe BO yuunuwiTata € ,KOHTaMuHMpaHa® BO oJpedeH CTeneH of
akTyernHaTa ,fonema“ crnvka LUTo ersuctTupa Bo OnLTeCTBOTO.

- Paznuku Bo nepuenuujata HA HUBOTO HA Mef'YeTHUUYKUTE TEH3UU U
npucycTBOTO HAa MHUMAOEHTUTE, oapeaeHa o4 cTeneHoT Ha eTHUYKaTa
XOMOreHoCT BO cpegHUTe yynnuuTa

MoHaTamollHaTa aHanusa Ha nogaTouuTe JaBa MOXHOCT [a Ce NpoueHu
KONMKaBO € BMMWjaHMeTO Ha MoBp3aHoCTa MoMery nepuenuujata Ha MeryeTHUYKU
TEH3UM W MelyeTHUYKUTE MHUMOEHTW BO yYunuwiTaTa CoO XOMOreHa BO OOHOC Ha
yyunulitata co XeTeporeHa eTHu4Ka NpunagHocT Ha ydeHuuute. PesyntatuTe of
UCTpaxyBameTO MOKaxKyBaaT fAeka BO ,xomoreHute“ yuimuwrta Bo 2011 r. Bo
npocek 24% y4YeHUUM u3jaBune [eka BO HUBHOTO YYMNULITE MMa MeryeTHUYKU
TeH3un, a 9% pJeka uma meryeTHuukn mHumaoeHtn. Bo 2012 rogmHa nogatouuTte
nokaxyBaaT Aeka nepuenuuuTe Ha MeryeTHUYKW TeH3Mn ce Hamanune Ha 7%
(HamanyBaweTo e 3a 17 MPOUEHTHW MOEHW), a MEryeTHUYKN WHUMOEHTN ce
Hamanune Ha 4% (Bugn Tabena 11).

Ta6ena 11 (xomoreHu yyunuiira )

MeryeTHW4kM MeryeTHW4kM R

,D,a::m cMeTall Aeka uMa unu Hema e UHLMOEHTY -1)
MeryeTHUYKN TEH3UU/VUHLMOEHTU BO

Jo1 TBOETO yyunuite? N % N % %
a, vma 36 24% 13 9% -15%
He, Hema 112 76% 134 90% +14%
Opbvea aa ogrosopu/ 6e3 ogrosop 1 1% +1%
BkynHo: 148 100% 148 100.0% 0
[a, uma 10 7% 6 4% -3%

2012 He, Hema 129 93% 133 96% +3%
Opbvea aa ogrosopu/ 6e3 ogrosop 0 0 0 0 0%
BkynHo: 139 100% 139 100% 0

Bo ,xeteporenn® yuymnuwTta Bo 2011 r. mepuenuujata Ha MeryeTHUYKM
TeH3um ondpaka 64%, a Ha MeryeTHUYKN nHunaeHTn 71%. Bo 2012 r. nepuenuwjata
Ha MEryeTHUYKN TEeH3UN ce Hamanuna 3a 6 npoueHTHu noeHun (58%), a ucto Taka
ce 3abenexyBa 1 HamaneH obem Ha nepuenuuja Ha MeryeTHUYKM MHUMOEHTHU 3a 4
NpPOLUEHTHM noenun, og 71% Bo 2011 r., Ha 67% Bo 2012 r. (Buan Tabena 12).
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Tabena 12 (xeTeporeHn yumnuuwra )

[anu cmMeTall aeka vma unu Hema b4 AT AR Run-T)
. TEH3UN VHLUUAEHTU

MEFYETHUYKUN TEH3UU/VHLMOEHTU BO

Joi1 TBOETO y4unuite? N % N % %
[a, vima 142 64% 157 71% +7%
He, Hema 73 33% 59 27% -6%
Opbvea aa ogrosopu/ 6e3 oarosop 7 3% 6 3% +1%
BkynHo: 222 100% 222 100.0% 0
[a, uma 107 58% 125 67% +9%

2012 He, Hema 73 39% 61 33% -6%
Opbwvea aa oarosopw/ 6e3 ogrosop 6 3% -3%
BkynHo: 186 100% 186 100% 0

MeryToa, ako ce aHanuaupaar penaTMBHUTE MokasaTenu, Te nokaxysaar
Aeka BO ,xomoreHuTe* yuunuwra Bo 2011 r., BO npocek Ha 2, 8 mepuenuum Ha
MeryeTHUYKM TeH3un goara 1 nepuenuuja meryeTHUYkn nHumaeHTt. Bo 2012 r. oBoj
OLHOC € MOHENOBOJIEH 3aToa WTO € HamaneH Ha 1, 7 cnpema 1. Bo ,xeTteporeHuTe”
yynnuwTa Bo 2011 r., Bo npocek Ha 0, 9 TeH3nn 3abenexaH e eaeH MeryeTHUYKN
uHumaeHT. A Bo 2012 r. 3a HujaHCa OBOj OOHOC € yLUTe NMOHENOBOIEH, 3aT0a LWTO Ha
0, 86 TeH3uMn nepuenvpaH e eaeH MefyeTHUYKA UHUMOEHT nnm, co apyru 36oposu,
OCHOBHa TeHAeHuMja BO .XeTeporeHuTe” yuyunuwTta OpojoT Ha oueHkaTa 3a
NPUCYCTBO Ha MHUMAEHTW Aa MM HagMmuHyBa 6pojoT 3a NpUCYCTBO Ha MEryeTHUYKM
TEH3UW.

AHanu3ata Ha OBME penauum ykaxyBa [deka BKynHaTta aTmocdepa BO
yynnuwtaTa Ha MraHoT Ha MPUCYCTBOTO Ha MEFYETHWUYKM TEH3MU U UHUMAEHTU €
pasnuyHa. Bo ,xomoreHute* yymnuwiTa nparot Ha TonepaHuuja KOH MeryeTHUYKM
TEH3UN e MOBMCOK 3apaau Toa LITO NMoMasiky € BepojaTHO MPUCYTHUTE TEH3UU BO
TVe yYnnuiiTa aa ce TpaHcopmmnpaat BO UHUMAEHTU HA MeryeTHUYKa OCHOBA.

Bo ,xeTeporeHnte* yuyunuwita nparoT Ha TonepaHumja Ha MeryeTHWYKU
TEH3MM e NOHM30K, Braejkn NpucyTHa e TeHaeHUMja Ha MaHdecTaumja Ha Noronem
Op0oj MEFYETHUYKM MHUMOEHTU O OLEHKUTE 3a NOCTOEHE HA MEFYETHUYKN TEH3UM.

Op nopatouMTe MOXe [da Ce KOHcTatvpa [Jeka ManuuMHCTBOTO BO
,XomoreHute* yunnuwTta, 24% Bo 2011 r. u 7% Bo 2012 r., oueHuno geka BO
HUBHUTE y4MnUITA WMMa MEFYeTHUYKM TeH3uW, [oAdeka BO ,XeTeporeHute”
cuTyaumjaTa e cocema CnpoTUBHA, KaJe BO NMPOCEK MHO3MHCTBOTO YYEHMUM BO TUe
yymnuwrta, u Bo 2011 r. (64%) n Bo 2012 r. (58%), oueHwWno Aeka BO HUBHUTE
YUUINULLTA MMA MEFyeTHUYKN TEH3UU.

MopatounTe ynaTyBaaT Ha 3akMy4yok AeKa MNOCTUrHyBawe MNo3Ha4yaeH
edekT BO peayuupare Ha MeryeTHUYKUTE MWHUMAEHTW CO HamaryBawe Ha
NPUCYCTBOTO Ha MEFYETHUYKM TEH3MN BO XETEPOreHUTE ETHUYKM CPeanHM MOXe aa
Ce 0o4eKyBa BO Cry4yaj kora 61U ce npeMuHana KputMyHaTta rpaHvua Ha NpUcycTBO Ha
MeryeTHUYKM TeH3un 3HayajHo nogd 50%. MopaTtouwte noTBpAyBaaT neka ce
[O[eKa MHO3UHCTBOTO YYEHULM BO OBME YYMIULLTA € Mo npecuja Ha NpucycTBO Ha
MeryeTHUYKM TeH3MM Ke OncTojyBa TeHAeHumjata MefyeTHUYKUTE TeH3uM da ce
,no3ananven® u ga GugaTt akTop Koj nNpoBouupa M3bMBawe Ha MEryeTHUYKM
WHUMOEHTU, Aypu 1 BO noronem obem of npucycTBOTO Ha MEFYETHUYKM TEH3UM.
OBue Haogu MoOxaT ga ce [JononHat M CO KOHCTatauujaTa [geka BO BakBa
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aTMocdepa ,npeneBakeTo” Ha HENMOBOSHNTE TEHAEHUUN O ONwTEeCTBEHaTa CcueHa
€ rnoBepojaTHO fa ce cnyyyBa BO ,XETEPOreHMTE" BO OJHOC Ha ,XOMOreHuTe"
yyunuuwra.

KoHcTaTMpaHaTta ¢parMnHOCT Ha MIaHOT Ha MeryeTHUYKUTe penauum Bo
CpefHuTe yuunuwiTa, Bp3 OCHOBa Ha nofaTouuTe of [BEeTe WCTpaXxyBakba,
cyrepypa Aeka HagMuUHyBaweTO Ha npobrnemuTte BO MefyeTHWYKMTE OOHOCKM Of
TpaeH 1 cTabureH kapakTep € peariHo a ce 04eKyBa [JOKOSKY BO pellaBaHeTo Ha
oBune npobnemn ce npuctanu co AeduHMpare Ha 3aoKpyxeHa CTpaTeera6 3a
pelwlaBake Ha MefyeTHI/NKI/ITe OOHOCK BO LEJSIOKYNMHMOT cnektap Ha oAHOCKM BO
OMWITECTBOTO, @ HEe caMO NapTUKyrmapHO BO YyuunuwTata. Bo oBOj KOHTekcT,
MUPOBHOTO o0OOpas3oBaHMe € camMo efHa KOMMOHEHTA Ha  KOMMMEKCHMOT
WHTEPaKLUMCKN OHOC Ha MeryeTHUYKUTE OQHOCK BO 3emjaTta, BO LenvHa.

BKynHa cnvka Ha NOBP3aHOCT NoMery HacuicTBaTta U Mef'yeTHUYKUTe
MHUMOEHTU BO CUTe yuunuiuta oncdateHn Bo UCTpaxyBawaTta

HacunctBoTo e KOMMnekcHa nojaBa 3a Koja He MoOxe fAa ce Jdage
AeduHnumja Ha ersakTHa HayyHa OCHOBA 3apajuv LUTO 3a HEroBOTO MPUCYCTBO BO
ofpefeHa CpeAuHa HYXHO ce noTnvMpamMe Ha MPOLEHKU Ha YreHoBuUTe Ha
3aegHuUaTa koja e npegMeT Ha ucTpaxysBaweTo. KomnnekcHocTa Ha deHoOMeHoT
Ha HacuIICTBOTO He Ce COCTOM CaMo Of BapujabunHuTe UHANBUAYaNHN KpUTepuymm
3a HeroBo npenosHaBame ¥ OnuLLYyBake, TYKYy HeroBaTa KOMMMEKCHOCT ce orneaa v
BO MHOTYOpOjHUTE hakTopmn Kou ro AeTepMmnHnpaar.

[lokonky HanpaBMme BKpCTEeHa aHanusa nomery:

- 06nMuMTE Ha HacuICTBO,

- pasnuuyHWoT coumogemMorpaddCkM KOHTEKCT BO KOj ce MpojaByBa
HaCcWUnCTBOTO

- MpojaBaTa Ha HacCMICTBOTO Kora WMa WM Hema Kapaktep Ha

MeryeTHUYKN UHUNAOEHT

ce gobuea uen yHMBEep3yMm Ha Bapwujauuu romery osue akTopu U camo
HMBHaTa [JdeTanHa aHanuM3a OBO3MOXYyBa Ada ce YTBpAaT [faBHUTE fMHWMU Ha
BapujaumMute nomery HUB KOW OBO3MOXYyBaaT CTekyBawe npoanaboyeH ysBua BO
HMBHaTa npupoaa. OBue cucTeMaTM3VpaHW CO3HaHMja 3a HacwuncTeata BO
cpefHuTe yyunuwita e npeaycrioB 3a Mpe3emMakeTo aKTMBHOCTM 04 HUBHA
npeseHuuja.

Tabena 13

® MocTojaT HekorKky CTpaTeLLKM [IOKYMEHTU Ha HaLIMOHAIHO HUBO 3a HaManyBaHe Ha
HaCMNCTBOTO BO y4uMnuLwiTaTa, kako Ha np. Cmpameauja 3a Hamaiysarbe Ha Hacusicrmeomo 8o
yyunuwmama 2012-2015, goctanHa Ha http://www.mon.gov.mk/index.php/aktivnosti/1237--
2012-2015,

MNHmezepupaHo obpasoeaHue eo MakedoHuja,
http://www.mon.gov.mk/index.php/aktivnosti/849-2011-10-20-17-14-51
,be3bedHu yqunuwma - xapMoHU4Ha cpeduHa*“

http://www.mon.gov.mk/index.php/aktivnosti/1154-2012-06-19-12-13-50
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2011

KakoB Bua HacuncTeo [anu cmeTalu Aeka BO TBOETO yyunuiiTe uma BkynHo:

BMAEN BO CBOETO NN HeMa MeryeTHUYKM UHUMOEHTN?

yumnute? [Oa, nma He, Hema Opbusa N BkynHo

N Row% N Row% N Row% %:

DU3NYKO HACKIICTBO 106 83% 20 16% 2 2% 128 100%

Bep6anHo HacunctBo | 114 57% 85 43% 199 100%

Clgiatilie b Lyinlizjottle 74 | s7% | 55 | 42% | 1 1% | 130 | 100%

ofHecyBah€e

[ICMXNYKO HACUICTBO 34 49% 35 50% 1 1% 70 100%

Yavpane wnakaHuua 72 67% 34 31% 2 2% 108 100%

TTEITE) G LEFRTE 63 | 93% 5 7% 68 | 100%

HacWrncTeo

3akaHa co opyxje 31 91% 2 6% 1 3% 34 100%

Opyro 4 57% 2 29% 1 14% 7 100%

Hema HacuncTteo Bo 68 100% 68 100%

YYUNULITETO

BkynHo: 163 45% 192 53% 7 2% 362 100%
Ta6ena 14

2011

Sz st 210 [anu cmeTall geka BO TBOETO y4UnULLTE Ma BkynHo:

HaCWrcTBO CryLuHan B -

BO CBOGTO NN HeMa MeryeTHUYKN MHUMOEHTU?

yunnTE? a, vma He, Hema Opbvea N BkynHo

N Row% N Row% N Row% %:

DU3NYKO HACUNCTBO 137 7% 37 21% 4 2% 178 100%

Bep6anHo HacunctBo | 115 58% 82 42% 197 100%

CpamHo 1 BynrapHo 78 66% 39 33% 1 1% 118 100%

ofHecyBah-€

[lCMXNYKO HACUICTBO 33 46% 38 54% 71 100%

Yovpamwe wnakasvya | 84 72% 32 27% 1 1% 117 100%

[pynHo chunsmyko 71 82% 15 17% 1 1% 87 100%

HacurncTBo

3akaHa co opyxje 58 84% 11 16% 69 100%

Opyro 4 36% 6 54% 1 9% 11 100%

Hema Hacuncteo Bo 68 100% 68 100%

YYUMLITETO

BkynHo: 167 46% 190 52% 7 2% 364 100%
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Tabena 15

2012
[anu cmeTtaw geka BO TBOETO BkynHo:
KakoB BMg, HacuncTeo BMaen BO yqunuTe uma unm Hema
CBOETO yyunuwte? MEFYETHUYKN NHLMOEHTN?
Oa, nma He, Hema N BkynHo%
N Row% N Row%
Dr3NYKO HACKNCTBO 100 70% 42 30% 142 100%
BepbanHo HacuncTeo 101 49% 107 51% 208 100%
CpaMHo 1 BynrapHo ogHecyBahe 54 50% 54 50% 108 100%
Mcuxmyko HacuncTeo 26 38% 42 62% 68 100%
Yavpane LnakaHuua 58 72% 23 28% 81 100%
'pynHo chmanyko HacuncTeo 47 81% 11 19% 58 100%
3akaHa co opyxje 13 81% 3 19% 16 100%
Hema HacuncTeo BO y4nnuLITETO 59 100% 59 100%
BkynHo: 131 40% 194 60% 325 100%
Tabena 16
2012
[anu cmeTal geka BO TBOETO BkynHo:
3a kaKoB B, HACMUIICTBO ChyLUHAnN YYunuLiTe uma unm Hema
BO CBOETO y4nnumwite? MEFYETHUYKN UHLNOEHTN?
[a, nma He, Hema N BkynHo%
N Row% N Row%
Pun3NYKO HACUICTBO 113 67% 56 33% 169 100.0%
BepbanHo HacuncTeo 98 47% 112 53% 210 100.0%
CpamHo 1 BynrapHO OfHeCyBaHe 54 51% 51 49% 105 100.0%
[Mcrxuyko HacuNCTBo 25 37% 43 63% 68 100.0%
Yavpane wnakaHuua 64 67% 32 33% 96 100.0%
['pynHO pr3nyko HacUncTeo 63 78% 18 22% 81 100.0%
3akaHa co opyxje 27 82% 6 18% 33 100.0%
Opyro 1 50% 1 50% 2 100.0%
Hema HacuncTeo BO y4UnuULLTETO 59 100% 59 100.0%
BkynHo: 131 40% 194 60% 325 100.0%

Cepuvjata nogatouu npukaxaHun Bo Tabenute 13 -16 M nokaxyea
BapuvjaumMuTe BO nepuenuujata Ha obnuuuTe Ha HacuncTBata M oueHKaTa Kou K
KONMKYy Of HWB MMaaT KapakTep Ha MeryeTHMYKM MWHUMOEHT, a KoM Hemaar.
MogaTouuTe ce ogHecyBaaT Ha BKynHaTa CrvKa Ha NOBP3AHOCT Ha oBMe hakTopu
BO [ABeTe MCTpaxyBaka, BO CUTE yumnuiiTa.

MmaBHa nuHWja Ha BapwjauunTe nomery obnuuuTe Ha HacuncTeata 6e3
ormea Adann ce paboTM 3a BUAEHW WNWM CAYLWHATU MOKaxyBaaT TpeH4 Ha
HamanyBake BO J0obVBaHe Ha KapakTep Ha MeryeTHUYKN MHLMOEHT.

AHanusaTta Ha BTOpaTa NnuHWja Ha Bapujaumm nokaxysa Aeka Hacuncrearta
BO KOU € MpucyTHa cusmykata KOMMOHEHTa, BO roronem 6poj uma kapaktep Ha
MeryeTHUdkM wuHumaeHT. Op pgpyra cTpaHa, kaj HacunctBata 6e3  dwmsmuka
KOMMOHeHTa wu3banaHcupaHa e TeHdeHuujata fAa mnonpumaaT Kapaktep Ha
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MeryeTHUYKM MHUMOEHT BO CMMYHa Mponopuuja Ha HaAcWCcTBa KOWM He nonpumune
KOMMOHEHTA Ha MEeryeTHUYKN MHLMAEHT.

TpeTa nuHuWja Ha Bapujauum e akToT LITO BO UCTpaxyBaweTo of 2012
roavHa VMAeHTUUKYBawheTO Aanv oapedeHn obnvum kako HacuncTBa gobuaar
KapakTep Ha MEFyeTHUYKM MHUWMAEHT Wnm He, e nobnucka u kora ce pabotu 3a
HacuncTea Kou ce BWAEHM M 3@ HAacWNCTBa 3a KOM aHKeTuMpaHuTe camo 4dyne. Bo
ogHoC Ha oBue penauum, Bo 2011 r. noromema e nponopuuwjata Ha
NMOEHTUUKYBAHW HACWUMNCTBA KaKO MEryeTHUYKM MHUMOEHT BO CriydauTe Kora ce
BMAEHM BO OOHOC Ha nponopuujata 3a HacurcTeaTa 3a Kov CryliHarne.

Pa3nuku Bo noBp3aHOCTa NomMmery HacuncreaTa U MefyeTHUYKM UHUMOEHTU BO
,XOMOreHuTe" n ,XxeTeporeHuTe" yuynnumuwTra

OcHoBHa pasnuka BO nepuenuujata Ha HacuncTBata BO ,XOMOFEHUTE" U
LXeTeporeHute" yunnuuta e akToT LTO BO ,XOMOreHuTe" yunnuiuta Bo 3Ha4vajHo
noman Opoj yyeHWUuTEe BuAENE UMM CriyllHane 3a Hekoj obrnvMK Ha HacuncTBo.
MopaTouute nokaxyBaaT Aeka aHKETUPaHWUTE YYEHULM BO ,XOMOFEeHUTE" yumnuita
Bo 2011 r. 62% Bupgene, a 70% cnywHane 3a HekakoB OBMMK Ha HacwUNCTBO BO
cBoeTo yunnuwTe. Bo ,xeTeporenute” yumnuwra 91% of aHKeTUpaHuTe yyeHuum
Bugene, a 93% cnywHane 3a HekakoB BuA HacuncTeo. Bo 2012 r. oBoj ogHoC BO
OCHoBa ce 3agpxyBa. Bo ,xomoreHute" yunnuwrta Bo uct 6poj (70%) suaene wnm
cnylwHane 3a Hekoe Hacuncteo. Bo ,xeTeporeHute” yuunuwrta 90% oa ydeHnumTe
BMAENE UNn CnyLuHane 3a Hekoe HacWmncTBo.

3aeHuWYKo 3a cuTe yuunuwta e hakToT AeKka Bp3 MHO3MHCTBOTO YYEeHULM
BMMjae LUMPOKO pacnpocTpaHeTa aTtmocdepa 3a MNPUCYCTBO Ha HAcWUiCTBO BO
HuBHWTE yunnuwTa. OBae Tpeba aa ce pogage Aeka MMpoBHUTE Knybosm Tpeba aa
ce NpoMoBuMpaart Bo ,MHKybGaTopu” kou ja LwmpaTt aTmocdepaTta Ha HEHacUIcTBO BO
yuunuwTaTta. 3a ga ce MNoCTUrHe MoronemMo BrivjaHWe Ha knybosute Bp3
nogobpyBane Ha knumara Bo yuinuwTtaTa Tpeba ga ce opraHusupaaTt akTMBHOCTU
KOM ce BUOMMBU BO y4unuwiTaTa, co LUTO Tue eeKTUBHO Ke KpenpaaTt atMmocdepa
KOja NOTTUKHYBa MO3UTUBHWN BPEAHOCTU Kaj y4eHnumTe.

MoBp3aHOCT nomelry Hacuncresata U MefyeTHUYKUM MWHUUAOEHTU BO
,XOMOreHuTe" yymnuura

Pesyntatute op uvcTpaxyBaweTO MNOKaxyBaaT [Jeka BO ,XOMOreHuTe*
yyunuwita o4 HacwuncTtBaTa Kou ydyeHuuute rv nepuenupane, Bo npocek Bo 8%
cny4au rv Bugene, OAHOCHO 9% cnyliHane Kako 3a HacWIICTBO CO KapakTep Ha
MeryeTHUYKM nHUMAEeHT, a Bo 92% cnyyam of BugeHute n 8o 91% o cnywHaturte
HacuncTBa He ce NOBP3yBaaT CO MEFYETHUYKM MHUMAEHTU BO UCTPaXyBareTO Of
2011 .

Bo 2012 rogmnHa op nepuenuMpaHuMTe HacWUCTBa, W Kako BUOEHU M KaKo
CnylwHaTu, BoO HamarneH 6poj (4%) Bo ogHOC Ha npeTxogHaTa roaMHa yYeHuumTe
noBp3yBarne co MeryeTHWYKN MHUMAEHTH, a Bo 96% crnyyau He rv nosp3yBarne co
MeryeTHUYKN UHUUOEHTU.
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Tabena 17

2011

KakoB BvA HacuncTeo [anu cmeTal geka BO TBOETO y4unuiiTe nma BkynHo:

BMAen BO CBOETO UM HeMa MeryeTHUYKM HUMOEHTN?

yunmuite? Oa ,vuma He, Hema Opbvsa N BkynHo

N Row% N Row% N Row% %:

Dr3NYKO HACKIICTBO 1 14% 6 86% 7 100%

BepbanHo Hacuncteo 9 13% 59 87% 68 100%

CpamHo 1 BynrapHo 7 14% 42 86% 49 100%

OfjHecyBawe

[cnxmyko HacUMNCTBO 9 23% 29 74% 1 3% 39 100%

Yavpane wnakaHuua 1 6% 17 94% 18 100%

[pynHo chusmyko 2 100% 2 100%

HacurcTeo

3akaHa co opyxje 1 50% 1 50% 2 100%

[Hpyro 2 67% 1 33% 3 100%

Hema Hacuncteo Bo 53 100% 53 100%

y4unuwtTeTo

BkynHo: 11 8% 133 92% 1 1% 145 100%
Tabena 18

2011

3a kakoB Buf Ha [anu cmeTal geka Bo TBOETO y4unuiTe nma BkynHo:

HacurcTBoO crnyLiHan WM HEMA MeryeTHUYKM UHLMOEHTN?

BO CBOETO y4nnumwite? Oa, nma He, Hema Opbuea N BkynHo

N Row% N Row% N Row% %:

Dr3NYKO HACMNCTBO 7 28% 18 2% 25 100%

BepbanHo Hacuncteo 11 16% 56 84% 67 100%

CpamHo 1 BynrapHo 4 12% 30 88% 34 100%

OofHecyBah€e

[cnxmyko HacUMNCTBO 4 11% 33 89% 37 100%

Yavpane wnakaHuua 3 14% 18 86% 21 100%

[pynHo chunsmyko 2 22% 7 78% 9 100%

HacurcTeo

3akaHa co opyxje 4 40% 6 60% 10 100%

[Hpyro 6 86% 1 14% 7 100%

Hema HacuncTteo BO 53 100% 53 100%

YYUNUITETO

BkynHo: 13 9% 132 90% 1 1% 146 100%
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Tabena 19

2012
[anu cmeTall geka Bo TBOETO BkynHo:
KakoB BMf, Ha HacuncTeo Buaen YHATNLLTE M UmA Hema
MEFYETHUYKN UHLNOEHTN?
BO CBOETO yyYunuwite?
Oa, nma He, Hema N BrynHo
' ' %
N Row% N Row%
Dr3NYKO HACKNCTBO 4 16% 21 84% 25 100.0%
BepbanHo HacuncTeo 5 6% 82 94% 87 100.0%
CpaMHo 1 BynrapHo ogHecyBahe 4 8% 43 92% 47 100.0%
Mcuxmnyko HacuNCcTBo 5 12% 35 88% 40 100.0%
Yavpane LwnakaHuua 2 14% 12 86% 14 100.0%
'pynHo dm3nyko HacKNCcTeo 1 17% 5 83% 6 100.0%
3akaHa co opyxje
Hema HacuncTeo BO y4UnuLITETO 41 100% 41 100.0%
BkynHo: 6 4% 133 96% 139 100.0%
Tabena 20
2012
[anu cmeTal geka BO TBOETO BkynHo:
3a kakoB BU Ha HacUICTBO yYunuLiTe uma unm Hema
CryLiHan BO CBOETO yymnuwite? MEFyeTHUYKN HLMOEHTN?
Oa, nma He, Hema N BkynHo %
N Row% N Row%
Dr3NYKO HACKIICTBO 4 11% 31 89% 35 100%
BepbanHo HacuncTeo 6 7% 83 93% 89 100%
CpamHo 1 BynrapHO ogHecyBawe 3 7% 42 93% 45 100%
[cnxmyko HacUMNCTBO 4 10% 36 90% 40 100%
Yavpane LwnakaHuua 1 4% 22 96% 23 100%
[pynHO hn3n4Ko HAcCUNCTBO 1 10% 9 90.0% 10 100%
3akaHa co opyxje 3 100% 3 100%
Lpyro
Hema HacuncTeo BO y4nnuiTeTo 41 100% 41 100%
BkynHo: 6 1% 133 96% 139 100%

Cepujata nogartoum npukaxaHu Bo Tabenute 17 - 20 nokaxysa geka BO
2011 roguHa yveHuuuTe BO Hajronema nponopumja (23%) NCUXMYKOTO HACWUMCTBO
Koe ro Buaerne cMmeTaaT Jeka Mmarno KapakTep Ha MeryeTHWYKU MHUMAEHT, a BO
HajMana npornopuuja (6%) o4 oHME KoM BMAENe yaupawe LunakaHuua oueHune
AeKa WHUMOEHTOT MMa MefyeTHWYKM Kapaktep. Bo wuctoto wuctpaxyBame
UMnpecuMTe 3a NOBP3aHOCTa Ha OOMUUMTE Ha HacCUNCTBOTO U MeryeTHUYKUTE
WHUMOEHTU BO Cnydau Kora criyliHane 3a HacuncTBOTO, AaBa pasnuyHa crivka. Of
OHMEe LITO CrfywHarne 3a HacwuncTeaTta, BO Hajronem 6poj pM3NYKOTO HaCUICTBO
(28%) ro noBp3yBaaT CO MeryeTHWYKM MHUMAEHTW, a BO Hajman 6poj (11%)
NMCUXMYKOTO HACWMCTBO, 3a KOe CcryliHane, ro noBp3yBaaT CO MeryeTHUYKU
WHLMOEHT.

Bo 2012 r. og BuaeHUTEe 06nMUM Ha HACUNCTBO, BO Hajronem 6poj cnydamn
(16%) dmsmukoTOo HacuncTBo, a BO Hajman 6poj (6%) oA BuAeHUTe crydan Ha
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BepbanHO HacuncTBO ro MoBp3yBaaT CO MeryeTHWYKM WHUMAEHT. PU3NYKOTO
HacuncTBo, M Kora ce paboTu BO CriyyauTe Kora yYyeHuuuTe mmaaT CrywHaTo 3a
HMB, BO Hajronem 6poj (11%) ce noBp3yBaaT CO MEFYETHUYKU WHUUAEHT, a BO
Hajman 6poj (4%), oHue kou cnywHane 3a yaupake LinakaHvua, ro noppsane co
MeryeTHUYKM UHLNOEHT.

MoBp3aHOCT NoMery HacuncTeaTta U MefyeTHUYKU MHUMOEHTU BO
zXeTeporeHuTe* yymnnuiuta

Pesyntatute o uvcTpaxyBaweTO MOKayBaaT Aeka BO ,XeTeporeHute”
yyunuwita of HacuncTeaTa Kou yyeHuuuTe v nepuenupane, Bo npocek 70% opf
cny4aute rm sugene, ogHoOcHO 71% cnyliHane Kako 3a HaCcWUrcTBO CO KapakTep Ha
MeryeTHUYKM MHUMOEHT, a Bo 30% crniyyan of Bugenute n Bo 29% of cniywHatuTte
HacuncTea He ce noep3ayBaaT CO MeryeTHUYKU MHUMAEHTU BO UCTpaXKyBaHeTO of
2011 roguHa.

Bo 2012 rogunHa of nepuenuMpaHMTe HacWiCTBa, M Kako BUOEHU M KaKo
cnywHaTu, Bo HamarneH 6poj (67%), BO ogHOC Ha NMpeTXofgHaTa roguHa, ydyeHuuute
r noBp3yBane Co MeryeTHUYKN NHUnaeHTn, a Bo 33% cnyyam He rv noBp3yBare co
MeryeTHUYKN UHLUNOEHTM.

Ta6ena 21
2011
KakoB Bug, Ha [anv cmeTal feka BO TBOETO y4unuiTe nma BkynHo:
HacuNcTBo BUAEn BO UM HeMa MeryeTHUYKM NHUMOEHTN?
CBOETO yyunuTte? [a, uma He, Hema Opbvsa N BkynHo
N Row% N Row% N Row% %

DU3NYKO HACUNCTBO 105 87% 14 11% 2 2% 121 100%
Bep6anHo HacuncTeo 105 80% 26 20% 131 100%
CpamHo 1 BynrapHo 67 83% 13 16% 1 1% 81 100%
OofHecyBawe
[ICMXNYKO HACUICTBO 25 81% 6 19% 31 100%
Yavpane wnakaHuua 71 79% 17 19% 2 2% 90 100%
['pynHo dpunsmyko 63 96% 3 4% 66 100%
HacCWrcTeo
3akaHa co opyxje 30 94% 1 3% 1 3% 32 100%
Opyro 4 100% 4 100%
Hema HacuncTteo BO 15 100% 15 100%
Y4UNULITETO
BkynHo: 152 70% 59 27% 6 3% 217 100%
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Tabena 22

3a kakoB BUA Ha 2011 -
HACMNCTBO CyllIHaN Oann cmeTtaw Agka BO TBOETO yHI/II'II/ILUTg mma BkynHo:
BO CBOETO UM HeMa MeryeTHUYKN MHLMOEHTIN?
yaunmwTe? [a uma He Hema Opbvea N BkynHo

N Row% N Row% N Row% %
DU3NYKO HACKIICTBO 130 85% 19 12.% 4 3% 153 100%
BepbanHo HacunctBo | 104 80% 26 20% 130 100%
CpamHo 1 BynrapHo 74 88% 9 11% 1 1% 84 100%
ofHecyBah€e
[cnxmMyko HacCUNCTBO 29 85% 5 15% 34 100%
Yavpane LwnakaHuua 81 84% 14 15% 1 1% 96 100%
[pynHo dumsunyko 69 88% 8 10% 1 1% 78 100%
HacCWnIcTBo
3akaHa co opyxje 54 92% 5 8% 59 100%
Opyro 4 100% 4 100%
Hema HacuncTteo BO 15 100% 15 100%
yYnnuTeTo
BkynHo: 154 71% 58 27% 6 3% 218 100%

Ta6ena 23
2012
KakoB BUf Ha HAGHNCTEO [anu cmeTaw geka BO TBOETO BkynHo:
SRE 5 RS YYUNULLITE YMa NN Hema MeryeTHUYKN
o —— MHLMOEHTN?
’ Ha, nma He, Hema N BkynHo%
N Row% N Row%

DU3NYKO HACUNCTBO 96 82% 21 18% 117 100%
BepbanHo HacuncTeo 96 79% 25 21% 121 100%
CpamHo 1 BynrapHo 50 82% 11 18% 61 100%
ofHecyBah-€e
[cnxmMYko HacCUNCTBO 21 75% 7 25% 28 100%
Yavpane LwnakaHuua 56 84% 11 16% 67 100%
'pynHo dhm3nyko HacKNCTBO 46 89% 6 11% 52 100%
3akaHa co opyxje 13 81% 3 19% 16 100%
Hema HacuncTteo BO 18 100% 18 100%
YYUNMLITETO
BkynHo: 125 67% 61 33% 186 100%
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Tabena 24

2012

[anu cmeTal geka BO TBOETO BkynHo:
3a kaKkoB BuA Ha HAacuNICcTBo yqunuite nma unu Hema
CnyLwHan BO CBOETO yYnnuwite? MEFYETHUYKN NHLMOEHTN?

Oa, nma He, Hema N BkynHo%

N Row% N Row%
Dr3NYKO HACKNCTBO 109 81% 25 19% 134 100%
BepbanHo HacuncTeo 92 76% 29 24% 121 100%
CpaMHo 1 BynrapHo ogHecyBahe 51 85% 9 15% 60 100%
Mcuxmyko HacuncTeo 21 75% 7 25% 28 100%
Yavpane LwnakaHuua 63 86% 10 14% 73 100%
"'pynHo chmanyko HacuncTeo 62 87% 9 13% 71 100%
3akaHa co opyxje 27 90% 3 10% 30 100%
Hpyro 1 50% 1 50% 2 100%
Hema HacuncTeo BO y4nnuLITETO 18 100% 18 100%
BkynHo: 125 67% 61 33% 186 100%

CepujaTa nogatoumn npukaxaHu Bo Tabenute 21 - 24 nokaxysa [eka BO
Hajronem ©Opoj crnyyam HacuncTBaTa BO ,XeTeporeHuTe® yumnuwiTa, U Kora ce
paboTu 3a BMAEHM W 3a CNylWwHaTW HacWNCTBa, M MOBP3yBaaT CO MEryeTHUYKUTE
MHUMOEHTU. AHKeTupaHuTe ydyeHnum Bo 2011 r. o4 oHME Kou u3jaBure aeka Buaene
rpynHo wusmuko Hacuncteo 96% op HUB cMeTaaT [eka uma MeryeTHUYKM
WHUMOEHTU BO HMBHOTO yumnuwite, a camo Bo 4% crnyyau cmeTaaTt geka Hema
MeryeTHUYKM WHUMAEHTU. Hajmanky noBp3aHM CO MeryeTHWYKM WHUWOEHTU, BO
LEenVoT Nepuof, Ha UCTpaxyBare, Ce NMCUXMYKUTE HacuicTBa BO OBME yyunuLiTa.
Opf aHKeTUpaHuUTe y4YeHMLM BO OBME Y4unuLITa, KOM BuAene unu cnywHane 3a
NMCUXMYKO HacuncTeo, 75% oproBopurne geka vMa MeryeTHUYKU WHLUMOEHTU BO
HUBHUTE yumnuwiTta, a 25% geka Hema. OBue nogaToum ykaxyBaaT Ha Toa Aeka BO
LXETEepPoreHnTe" yunnuwTa HajMarnky ¥ of nepuenMpaHuTe Hacunctea BO CBecTa
Ha y4YeHMUMTE ce acoumpaHu CO MEFYETHUYKUTE MHUUOEHTU, a camo BO Ya cnyyau
HacuncTearta BO yuMnuiTata He ce NoBp3yBaaT CO MEfYeTHUYKM UHLUOEHTU.

- Pasnukm Bo nepuenuujata Ha XpTBUTE Ha HACUJICTBA BO cpeaHuUTe
yuyunnuuita ogpeneHa oA CTeneHoT Ha eTHMYKaTa XOMOreHocCT

Mepuenuujata Ha HaACWACTBOTO BO yuyunuwitata C€O MOXOMOreH
coumogemorpadpcku  npocuni € Co  3HayajHO Mopas3nuyHa CTpyKTypa Of
nepuenuujata BO yynnuutaTa co rnoxeTeporeH CocTaB.

Mepuenuujata Ha yyYeHMUMTE BO ydyunuwTata CcO MOXEeTeporeH
coumogemorpadpcku cocTaB MokaxyBa [Jeka BO 3Ha4YMTenHo noronem 6poj 6une
XpTBM Ha Hacuncteo (88% Apyrn yd4eHuumn + nuyHo aHketupaHuot 3% = 91%) Bo
0OHOC Ha yuynnuwTata co noxomoreH coctaB (70% apyrm coyyenmum + 5% nnyHo
aHkeTupaHmot = 75%). [Joaeka BO MOXOMOreHWTe nepuenuujata geka Hema
HacuncTteo ondaka 30%, a Tpunaty nomanky (10%) BO noxeTeporeHnTe yyunuwita
(tabena 25). Mefytoa, 3a aa ce u3berHe cunHaTa umnpecuja Ha oBMe pasnuKki BO
eBanyauuja Ha pesynTaTuTe Koja MOXe [a ro npeHarnacu 3HayeweTto Ha OBUE
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pasnukuK, NpucTanveme KOH NoHaTaMOLLHAa aHanusa Ha pesyntaTtuTte. Taa aHanu3a
HA O0BO3MOXyBa Ha (EHOMEHOT Ha HacuncTeata BO yyinuwTata Aa My
npuctanume 1 of eAeH Apyr aron, a Toa e rmeaguwTeTo koe Tpeba ga oaroBopu Ha
npawarweTo ganu (eHOMEHOT Ha MPUCYCTBO HA HacwuicTBa BO yuyanuwTaTta e
AeTepMUHMpaH CaMO MWNW [MaBHO Of crneunduyHM akTopu, Kako LWTo e
pasnuyHaTta couuogemorpadcka CTpykTypa BO yyunuwtaTa, unm GeHOMeHOT Ha
HacuCTBO € CUMHO AeTEPMUHUPAH Kako of crneunduyHn dakTopu, HO, UCTO Taka,
He MHOry nomanky u of noyHusepsanHu daktopu. 3a ga npuctanume Ha Taksa
aHanusa HanpaBvMBME JononHutenHa obpaboTtka Ha nopatoumTte. MmeHo, ako
6pojoT Ha odroBopu ce pekankynupa co nocebeH codTBep 3a npecmeTyBamwe Ha
100% opgrosopy BO Bapwjabnata Ha MOBEKEKPATHU OAroBOPW, KaKo LUTO €
npawareTo: [Janu TW WM Hekoj Apyr oA TBOMUTE COydeHuuu 6un xpTea Ha
HacuncTeo?, 4unj BkyneH 36up e noronem oa 100% (Bnau Tabena 25) Toraw mMoxe
Aa Cce BMAW [Jeka BO XOMOreHUTe yyunuwiTa nepuenuujata EeHOMEHOT Ha
HacuncTeo ce aewxmn o 65% Bo 2011 r. 0o 72% Bo 2012 r., a BO XeTEpPOreHuTe -
oa 93% Bo 2011 r. go 90% Bo 2012 r. TecTupareTO Ha pesynTaTuTe nokaxysa
AeKka BO XOMOreHuTe yyunuiita nepuenuujata Ha HaCWNCTBOTO 3HA4YajHO ce
pasnukyBa of pesyntatuTe BO xeTeporeHute yuunuwTta. Bo 2011 r. ytBpaeHa e
CTaTUCTUYKM 3HaYajHa pasnuka BO OLleHKaTa [eka HeMa HacWUnCTBO BO XOMOreHuTe
BO OAHOC Ha XeTeporeHute y4unuuiTta; t-TectoT 3HavaeH Ha HMBO Ha goBeba 99%
(t=6,48 df=368 Bo uHTepBan Ha gosepba og 99%) v Bo 2012 r. t-TecToT 3Ha4aeH Ha
HUBO Ha poseba 99% (t=4, 21 df=323 Bo mHTepBan Ha goeepba og 99%). U osne
WHAMKaTOPN MOTBpPAYBaaT [eka BO XeTeporeHWTe yuunuwiTa BO 3HauuTeneH
noronem o6em ce npUCYTHW W MOAaKTMBHM akTopuTe KOoW [JoBedyBaaT [0
HacuncTea BO yumnuwrarta. Ho og gpyra ctpaHa rnegaHo, nogaroumTe nokaxysaaTt
AeKa 1 NoKpaj oBME M3paseHn pasnuku, HacUIHOTO OAHecyBake Kako heHOMEH e
MacoBHO NPUCYTEH U BO ABETE KaTeropum yyunuuwta. Toa Moxe Aa 3Hauu geka
dpycTpaumute kKaj MnagutTe Ha Taa Bo3pacT, 6e3 ormed Ha pasnuyHUOT
coumogemorpadpckn KOHTEKCT, MHOTy 4ecTO Ce MaHudecTupaat HWU3 pasnmyHu
o6nunumM Ha HacunHo opHecyBake. Of Taa NpuymHa, ce HameTHyBa noTpebarta Ha
heHOMEHOT Ha HaCMNHOTO OJHEeCyBake Ha MNnaguTe Aa My Ce npucTanu Kako Ha
yHuBep3aneH peHoMeH, 3aToa WTO nepuenuujata Ha HacwurcTBata € LUMPOKO
pacnpocTpaHeTa - akT MOTBPAEH CO pesynTaTuTe o4 UCTpaxysBawara U BO ABeTe
kaTeropum Ha yuunuwra. OBue penauum nomery nogatoumTe OBO3MOXYyBaaT Aa ce
nsberHe pu3nKOT oA hopmMupare Ha CTepeoTMnHa crvka 3a npobnemoT Ha
HacuncTeBaTa [Aeka e KapakTepucTUYeH CcaMo 3a XeTeporeHunTe yuunuwta. AKo Ha
(heHOMEHOT Ha HacurncTBaTa BO yywnuwitata ce rrnefja oA BakoB aron, ke ce
cornefa Aeka MeryeTHUYKMTEe acneKkT! Ha HacuIHOTO OAHecyBake, BCYLUHOCT, ce
MeanyM KOj v 3acuryBa OBMe TEHAEHLUMM 3a HAaCUIHO OOHEecyBake, HO TWe M BOH
TOj MeduMym erauctmpaart BoO wWwupok obem. Toa 3Hauyv geka npasBMOT (POKYC Ha
HarnopuTe 3a HagMWHyBake Ha PU3MKOT Of HAaCWIHO OAHecyBawe Ha MnaguTe
HykHO Tpeba Qfa ce npowupuM W Ha ,yHMBep3anHute® acnektm Kou ro
AeTepMyHMpaaT ogHecyBakeTo Ha MnaguTe.

Tabena 25
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Danv Hekou of TBoUTE YuunuwTe (Yuunuwra M+, M+ 1 B .
coy4eHuun 6un XpTBa Ha AnbaHLm) KYMHO:
HacuncTeo?
SIS L) YuunuwTte (M+ n
(MakegoHuu 1
AnbaHun) .
Apyru) Bpoj Col %
Bpoj Col % Bpoj Col %

Jac 5 3% 12 5% 17 5%

[Opyru coyyeHunum 95 64% 205 92% 300 81%
2011

ACIEILERITLAZOR [ 36% 15 7% 68 18%

BO YYMIILLTETO

BkynHo: 148 103% 222 104% 370 104%

Jac 7 5% 6 3% 13 4%

[pyru coyqeHuLm 97 70% 164 88% 261 80%
2012

AENEEC G 1 30% 18 10% 59 18%

BO YYMIILLTETO

BkynHo: 139 103% 186 104% 325 104%

Bo noxeteporeHuTe yyunuwiTa Kaj noBeke oA NOMOBUHA Of, aHKeTUpaHuTe
yyeHuum Bo 2011 r. (55%) n Bo 2012 r. ce 3ronemun (59%) 6pojoT Ha aHKeTMpaHu

Koun VI3jaBIAJ'Ie Jeka cTopuTenuTe Ha HacwumncTeo I

npunaraat Ha apyra eTHu4ka

rpyna, 3a pasnuka og 7% Bo 2011 r. n HamaneHwoT 6poj Ha 2% Bo 2012 r. o
yyeHuuUTe BO yyunuwiTata Co NOXOMOreH coumogemorpadckm Kou ro usjasune

uctotoTo (Bnam Tabena 26).

Tabena 26

[anu ctoputenute Ha HacuMNCcTBO

YuunuwTe (Yuunuwra M+, M+ u

npunaraar Ha Apyra eTHW4Ka rpyna? AnbaHun) IS
Yuunuwte M+ Yyunuwre
(MakepoHuM 1 (M+n
.| Col
apyru) AnbaHun) Bpoj %
Bpoj Col% | Bpoj | Col %
Ha 11 7% 121 55% 132 | 36%
He 42 28% 40 18% 82 | 22%
2011 | Hema HacuncTBO BO Y4MNULLTETO 53 36% 15 7% 68 | 18%
He 3Ham 42 28% 46 21% 88 | 24%
BkynHo: 148 100% | 222 | 100% | 370 | 100%
Ha 3 2% 110 59% 113 | 35%
He 49 35% 24 13% 73 | 23%
2012 | Hema HacuncTBo BO YYUIULLTETO 41 30% 18 10% 59 | 18%
He 3Ham 46 33% 34 18% 80 | 25%
BkynHo: 139 100% | 186 | 100% | 325 | 100%
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W cnopep Toa kakBO HacuncTBO BuAene, OQHOCHO 3a KakBO HacCWICTBO
crnylwHane vMa pasnuka BO MepuenuuMTe BO Hacoka Ha MOBEKeKpaTHO Moronem
Opoj Ha y4eHUUM KOU BuAene, OOHOCHO cryliHane 3a U3nM4Ko HACWUNCTBO, 3aKaHa
CO OpyXje 1 rpynHo n3NYKo HaCKMICTBO.

- Pasanukn Bo nepuenuujata Ha ,MeTaTa“ Ha HaACMJICTBA BO cpegHuUTe
yyunuiiTa ogpeneHa o4 CTeneHoT Ha eTHMYKaTa XOMOreHoCT

Kako mMeTa Ha HacunctBO BO yyunuwTata CO MOXeTeporeHa
coumopemorpadcka CTpPyKTypa OBOjHO MOYECTO Ce YYEHUUUTE Of Apyra eTHuYKa
npunagHoCT BO noxeTeporeHute yunnuwrta. OBOj MHAMKATOP € HENPOMEHET U BO
aBeTe uctpaxyBakwa 18% BO noxeteporeHute. Bo xomoreHute ydmnuwta 6pojoT
Ha XPTBUTE Of Apyra eTHW4ka npunagHocTt ce 3ronemun of 4% Bo 2011 r.3a 5
npoLeHTHY noexun u Bo 2012 r. n3Hecysa - Buau tabena 27.

Tabena 27
Konky 4yecTto y4yeHuuuTe of TBOjata Yuunuwte (Yuunuwra M+, M+ n B .
KYMHO:
eTHWYKa rpyna ce XpTBu Ha AnbaHuwm)
HacWnCTBO BO OAHOC Ha yYeHuumTe Yuunuwte M+ Yaunmwre (M+ 1
o4 ApYruTe eTHUYKU rpynn? (MakegoHuUM 1
AnbaHuwm) .| Col
apyru) Bpoj %
Bpoj Col % Bpoj Col %
MoyecTo OTKOMKY y4eHuuuTe 6 2% 39 18% 45 | 12%

o[ ApYruTe eTHUYKM rpynu

Bo ucta mepa kako n
y4yeHuuuTte og apyrute 31 21% 73 33% 104 | 28%

ETHUYKU rpynu

lMopeTKo OTKOSKY y4eHULmTe 29 15% 60 27% 82 | 220
2011 | o4 ApyruTe eTHUYKN rpynu

Yyenuuute og apyrute

E€THWUYKM Fpynn BO MOETO 89 60% 48 2204 137 | 37%
yUYnnuLiTe He ce XpTBU Ha

HacuncTBo

He 3Ham 2 1% 2 1%
BkynHo: 148 100% 222 100% | 370 | 100%
MoyecTo OTKOMKY y4yeHuuuTe 12 9% 34 18% 46 | 14%

o4 ApyruTe eTHUYKK rpynum
Bo ncta mepa kako un

yyeHuuuTe og apyrute 29 21% 68 37% 97 | 30%
ETHWYKM rpynu
MopeTKo OTKOIKY y4eHuumTe 9 7% 45 24% 54 | 17%

2012 o4 ApYyrnTe eTHUYKK rpynum

YyeHuuute og apyrute

E€THWUYKM Fpynn BO MOETO 89 64% 39 21% 128 | 39%
yUYnnuLITe He ce XPTBU Ha

HacuncTeo

BkynHo: 139 100% 186 100% 325 | 100%
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BakeaTa pasnuuHa knuma ogpefeHa o NpUCYCTBOTO Ha HacuncTeata BO
yyunuwtata npuaoHena pga ce dopmupaar M pasfiMdHM  CTABOBU  KOH
onpaegaHocTta Ha HacuncTBarta. Bo yymnuwTarta co noxomoreH
coumopemorpadckn coctaB 15% Bo 2012 r. n 17% Bo 2012 r. HacUNICTBOTO O
cMeTaaT 3a onpaBgaHo, 3a pa3nuka o 33% Bo 2011 r. koj e HamaneH 3a 10
npoueHTHU noeHn n Bo 2012 r. nsHecysa 23% BO yyunuwTata Co MnoxeTeporeH
coumopemorpadcku coctaB (BMan Tabena 28).

Ta6ena 28
[Hanu cmeTaw geka ynotpebara Ha Yyunuwre (Yuunuwra M+, M+ 1 BKVIHO:
HacuncTBo 3a Ja ce cnpevar AnGaHuu) YHO:
npobnemuTe BO ONWTECTBOTO € Yynnuwte M+ Yunnuwte (M+ Enoi Col
onpaBAaHo Unn HeonpaBgaHo? (MakegoHuu 1 gpyrun) 1 AnbaHuw) POl %
Bpoj Col % Bpoj Col %
Onpaspaato 23 15 % 73 33% 96 | 269%
2011 HeonpaspaHo 125 85% 149 67% 274 74%
BkynHo: 148 100% 222 100% 370 | 100%
Onpasparo 23 17% 42 23% | 65 | 20%
2012 HeonpasaaHo 116 84% 144 77% | 260 | 80%
BkynHo: 139 100% 186 100% 325 | 100%

5. EBanyauuja Ha KBanlMTeTOT Ha Mef'yeTHUYKUOT COXXMBOT BO CpeaHUTe
yyunuuTa

AHanusata Ha [JoOueHuWTEe OfroBOpU MOKaXyBa [eka oLeHKaTa 3a
KBaAnNUTETOT Ha MEryeTHUYKMOT COXMBOT BO ydunuvwitata e pasnuyHa. Cnopep
pes3yntatuTte of UCTpaXyBaweTO, BO yYmnuiTata cO NOXOMOreH COCTaB BO OOHOC
Ha NpeTxogHOTO uctpaxysakwe (oa 2011 roamHa) uma 3ronemysare o aypu 15
npoueHTHn noeHn (2011-66%; 2012-81%) kaj aHKeTUpaHWTE Y4Y4eHMLWU KoM
COXMWBOTOT MOMEFY YYEHVMUUTE O PasfNYHM E€THUYKM TPYNM 1O OLIEHWUSE Kako
pobap. Bo yuumnuwtata co NoxeTeporeH cocTtaB CKOpo ABe TpeTuHu (61%) on
aHkeTupaHuTe ydyeHuum Bo 2012 roguHa ro u3jaBune UCTOTO, LITO MpeTcTaByBa
3ronemyBare 3a 4 NpoLEeHTHU noeHn Bo ogHoc Ha 2011 roguHa (2011-57%; 2012-
61%).

Pesyntatute of McTpaxyBaHheTO MoOKaXyBaaT pasnvkv BO eBarnyauwujarta
Ha KBanuWTETOT Ha MEFyeTHUYKMTE OOHOCKM Ha cKana Ha OLeHyBawe Of, JoL KOH
nobap. BakBute pesyntatm ce gormkat Ha (DaKTOT Aeka MCKycTBaTa CTEKHaTWU BO
pasnu4YHM KOHTEKCTU chopmMupaaTt M pasnnyHu KpUTEPUYMU BO BpeAHYBaH-ETO Ha
MEFyeTHUYKNOT COXMBOT BO ydunuLiTaTa.
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Tabena 29

Kako 6u ro onuvwan/a coxvBoToT Yyunuwre (Yuunuwra M+, M+ n B .
, KYMHO:
noMery y4eHuULUM of, pasnuyHu An6aHuu)
E€THUYKK rpynn BO TBOETO Yuyunuwte M+ Yunnuwte (M+
yymnuwre? (MakegoHuUM 1 apyru) n AnbaHum) .| Col
Bpoj %
Bpoj Col % Bpoj Col %
Jlow 9 6% 13 6% 22 6%
Hury pobap Huty 41 28% 82 | 37% | 123 | 33%
2011 now
Hobap 98 66% 127 57% 225 61%
BkynHo: | 148 100% 222 | 100% | 370 |100%
Jlow 3 2% 16 9% 19 6%
Hury pobap Huty 24 17% 56 | 30% | 80 | 25%
2012 now
Hobap 112 81% 114 61% 226 70%
BkynHo: | 139 100% 186 | 100% | 325 |100%

a) CrtaBoT kOH ynotpebata Ha HacWICTBOTO BO peLlaBaHE€TO Ha
npobnemMuTe BO ONLLTECTBOTO

Ynotpebata Ha HacuncTBO 3a pellaBake Ha npobrnemuTe MNo4ecTo
CMeTaaT [eka e onpaBAaHO OHWE Kaj KoM OOMWHMpaaT HeratMBHM YyBCTBA KOH
npunagHULmMTE Ha pasnuyHu eTHWYkM rpynm (2011-36%; 2012-44%) BO ofgHOC Ha
OHVeE Kaj KOj AOMUHMpaaT No3utmBHuTe vysctea (2011-17%-2012-11%).

HacnpoTu Toa 3HauuTernHo e noroniemMa BepojaTHOCTa [Aeka HacurncTBoTo
Ke ro cMeTaar 3a HeonpaBAaHO OHWE Kaj KoM AOMWHMpaaT NO3UTUBHM YyBCTBA KOH
npunagHuLmMTe o4 pasnuyHu eTHudku rpynn (2011-83%; 2012-89%).

MocToeweTo Ha HeraTMBHUTE ETHUYKM CTepeoTunn ja 3ronemysa
BepojaTHoOCTa ,MpoBOKaTUBHaTAa" cUTyauuja Aa NpemMmnHe BO HACWUIMHO OdHecyBake
BO KOE Yy4YeHuuuTe Ke M MmaHudecTupaaT CBOUTE HEraTMBHU 4YyBCTBa KOH
npunNagHULM Ha ApYrv eTHUYKKM rpynun. 3a pasnuka of HUB, Kaj YYeHUUMTe Kaj Kou
AOMUHMpaaT NO3UTMBHM YYBCTBA KOH MPUMaAHMLNUTE Ha PasnuyHN €THUYKK rpynu,
3apagun MocToeHw-eTO Ha MmorofiemMa TonepaHuuja, momana e BepojaTHOCTa Aa ce
MaHudecTMpa HaCUMHO OgHeCyBak-e.

Bo vHTepec Ha npeBeHUMja Ha HACUMHOTO OOHECYBaw€ HEONXOOHO €
Au3ajHMpawe Ha MporpaMu W MPOeKTU 3a coouvyBawe W npudakawe Ha
pasnUYHOCTUTE U HaAMUHYBaH-€ Ha CTEPEoTUNUTE.
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Tabena 30

Tunonoruvja Ha EMOTUBHU YYBCTBA Kaj ETHUYKM

Hanv cmetaw geka rpynu (6e3 oueHka 3a YyBcTBaTa KoH BkynHo:
ynotpebara Ha COrncTBeHaTa eTHW4Ka rpyna)
HacuncTeo 3a Aa ce HomuHaumnja Ha |  YmepeH HomunHauuja
peliat npobnemute BO HeraTuBHU MHTEH3UTET | Ha NO3UTUBHU
OnTECTBOTO € YyBCTBa Ha 4yyBCTBa 4yyBCTBa Count | Col %
onpasAaaHo unu
HeonpaBAaHo? N Col % N | Col % N Col %
OnpaBaaHo 15 36% 52 | 26% 19 17% 86 24%
2011
HeonpaBgaHo | 27 64% | 146 | 74% 92 83% 265 76%
BkynHo: 42 100% | 198 | 100% | 111 100% | 351 100%
OnpaBgaHo 12 44% 41 | 21% 11 11% 64 20%
2012
HeonpaBgaHo | 15 56% | 154 | 79% 86 89% 255 80%
BkynHo: 27 100% | 195 | 100% | 97 100% | 319 | 100%

©) [MoBp3aHOCT nNoOMery €eMOTMBHWTE 4yBCTBa KOH MpuNagHMuuTe Ha
APYrUTE ETHUYKU IPYNU U CTaBOT KOH HACKICTBOTO

HacunctBoTo HajuecTo e AeTepMUHUPaHO OA MpaunoHanHu daktopu. Bo
no3agmMHaTa Ha HacurCTBOTO YEeCTO CTojaT eTHUYKUTE CTepeoTUnu 1 npeapacyau.
BepojaTHocTa o MaHudecTMpake Ha HacurcTBO Kaj MoeavHUWUTe W rpynuTe e
TOMKYy roBepojaTHa KOMKYy LUTO Ce MOoW3pa3eHn HeraTMBHUTE CTepeoTunu U
npegpacyan. Pesyntatute of MCTpaxyBaheTO MOKaxyBaaT [eka W BO ABeTe
ucTpaxyBamwa MOCTOM TeHAeHUMja Kaj aHKeTUpaHuTe yYyeHuuu ga AOMUHMpaaT
HeraTBHW 4yBCTBa KOH MpunagHWUMTE Ha ApYrUTe eTHWUYKKU rpynu 1 BO NoBeke oA
ABOjHO noronem 6poj (36% Bo 2011; 44% Bo 2012) cmeTaaT geka ynotpebaTa Ha
HacuncTBO CO Uen Aa ce pewaTt npobnemuTte BO OMWTECTBOTO € OMpaBAaHo,
Hacnpotn (17% Bo 2011; 11% Bo 2012) aHkeTMpaHUTE Kaj Kou [OMUHWMpaaT
NO3WTMBHM YyBCTBA KOH MpUNagHUUMTE Ha ApyruTe eTHU4kM rpynn. Tpeba ga ce
3abenexun geka CTaBOT 3a oOnpaBdaHOCTa Ha ynoTpebara Ha HacMICTBOTO €
NpUCYTEH U Kaj eQHUTE W Kaj apyruTte, HO Tpeba ga ce noasnedve Aeka BKYMHUOT
MCMXOMOLLUKN KOHTEKCT Kaj OBME ABe KaTeropun aHKeTUpaHu e cocema pasfnyeH.
Kaj kaTeropujata y4eHuUM kaj koM JOMUHMPaaT NO3NTUBHM YyBCTBA U CMeTaar geka
ynotpebara Ha HacunCTBOTO € OfnpaBAaHO € MoBeKke NaTeHTHO M oA AedaH3nBeH
KapakTep M 3aToa Kora eraucTvpa TakoB CTaB BepojaTHOCTa Aa ce MaHudecTupa
HacuUNCTBOTO € nomarnky BepojaTHa. Kaj kaTeropujata kaj Koja OOMUHMpaaT
HeraTuBHM YyBCTBa € MoBeke MaHUMECTHO U € arpecBHO KOHOTMPAHO W of Taa
npuyMHa BepojaTHOCTa Aa ce MaHudecTMpa HacunHo ogHecyBak-e e nosepojaTHa.
OtTyka ce HameTHyBa notpebarta o cucTemaTcka M KOHTMHyuMpaHa paboTta 3a
MeHyBah-€e Ha HeraTMBHWUTE ETHUYKN CTEPEOTVNY U Npedpacyau.
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Tab6ena 31

[anu cmeTaw aeka ynorpe6ara Ha HacunNcTBo
fAa ce peliat npo6nemuTe BO ONLITECTBOTO €
Tunonoruja Ha eMoTHBHUTE onpasAaHo UMY He e onpaBaaHo?
YyBCTBa KOH APYrn €THUYKN OnpaeaaHo He e BynHo:
rpynu ornpasAaHo
2011 N % N % N %
[omwuHaumja Ha HeraTuBHK 15 36 % 27 64% 42 100%
YyBCTBa
YMepeH UHTEH3UTET Ha YyBCTBa 52 26% 146 74% 198 100%
[oMuHaumja Ha NO3UTUBHU 19 17% 92 83% 111 100%
YyBCTBa
BkynHo: 86 24% 265 76% 351 100%
[omMuHaumja Ha HeraTuBHU 12 44% 15 56% 27 100%
YyBCTBa
2012 YMepeH UHTEH3UTET Ha YyBCTBa 41 21% 154 79% 195 100%
[omMmuHauuvja Ha NO3UTUBHMU 11 11% 86 89% 97 100%
YyBCTBa
BkynHo: 64 20% 255 80% 319 100%

Bo o6paboTkaTa Ha nogatouuTe 3a TUNonorvjata Ha eMOTUBHUTE YyBCTBA He ce
3eMeHVM BO npeasug 25 crniydau o ABata GpaHa Ha MCTpaxyBakba, KOU He
oArosopwune KakeBm 4yBCcTBa MMaaT KOH CUTe 6 HaBegeH HauMOHaTHOCTMW.

B) BnuvjaHnMeTo Ha eMOTMBHWOT Mpodui Ha YYEHUUUTE KOH ETHUYKUTE
rpynv Bp3 MOAroTBEHOCTA 32 Y4eCTBO BO MMAANHCKUTE MUPOBHU KNy6oBu

KoHkpeTeH npuvmep 3a [enoTBOPHOTO [ferfyBakwe BO MpaBel Ha
npeBeHUMja Ha HacwuncTBaTa BO CpegHuTe yuunuwta e opmupaneTo Ha
MUPOBHUTE MIaguvHCKn knybosu (Tabena 32). Pesyntatute of wcTpaxyBameTo
nokaxxyBaaT [eka MOMEry YNeHOBUTE Ha MNaAuMHCKMTE KnyboBU AOMUHaLMjaTa Ha
no3uTuBHUTE YyBcTBa € nonpucyTtHa (2011-37%; 2012-42%) BO 0OAHOC Ha OHWUE Kou
Ha ce 4YNeHOBWTE M KOW HemaaT Hamepa fa cTaHaT udneHoBu (2011-24%;2012-
30%).
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Tabena 32

Tunonorvja Ha
EeMOTUBHU [anu cTe uneH Ha MUPOBEH MIaAUHCKU KIy6? BkynHo:
4yBCTBa
E€THWUYKU rpynn
(6e3 oLieHka 3a He n Hemam He, Ho 61 Bes, HO
SBEETEEIE] (el Oa Hamepa na cakan aa cera Beke Opbuea
concTeeHaTa) CTaHam cTaHam - Bpoj Col
yneH yneH %
Col Col Col Col Col
. % it % it % it % i %
HomuHauuja
Ha 3 | 6% |14 [12% | 22 |12% 3 |385% | 42 | 12%
HeraTuBHU
YyBCTBa
YmepeH
2 |pHreHauter |28 | 57% 74 64% 92 |51% 4 | 50% 198 56%
0|ha YyBCTBa
1
1 HomuHauuja
Ha 18 | 37% | 27 |24% | 65 [36% 1(13% | 111 | 32%
No3UTUBHU
YyyBCTBa
) 100
BkynHo: 49 |[100% | 115 |100% 179 (100% 8 [100% 351 %
HomuHauuja
Ha 0, 0, 0, 0,
TR 2 8% 12 9% 13 9% 27 9%
YyBCTBa
2 YmepeH
0 MHTeH3uTeT |12 | 50% 77 61% 88 [62% |16 | 70% 2 100% 195 61%
1 Ha yyBCTBa
2
HomuHauuja
R 10 | 42% 38 30% 42 [ 29% 7 30% 97 30%
NO3UTUBHU
YyyBCTBa
BkynHo: 24 | 100% 127 |100% 143 |100% |23 |[100% 2 |100% 319 10(/)00

MopaTtounTe KoM Ce OAHecyBaaT Ha YNEHCTBOTO BO MIAAMHCKWTE
MUpOBHM knyboBum Bo 2012 rogvHa nokaxyBaaT Aeka 24 yveHuum unu 7% ce
YMEHOBU Ha MIaAMHCKUTE MUPOBHK Kiybosu. Mako ce pabotu 3a manu 6pojkm Ha
BKINyYEHN YYEHUUW, Cenak BO HMBHATA aHraxvpaHoOCT M aKTMBHOCT ce ornega
noteHumjan koj Tpeba ga ce uckopuctu. OBMe nogaTouy ce 3a peyncu ABOJHO
HamaneHun BO OJHOC Ha MMHATOTO wucTpaxyBawe (Bo 2011-13%). Bo
uctpaxyBaweto of 2012 roguHa, BO MHTEpeCc Ha MNOTOYHO €eBUAEeHTMpawe Ha
cerawHWTe W MNPETXOAHWTE 4neHoBM BO MWpOBHMOT MmaguHCku knyb, BO
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NMOCTOEYKOTO npawamwe: [anu cu 4YrneH Ha MuposeH MraduHcku Kiy6?, ©Gelwe
BOBeleHa HOBa kaTeropuja kako MoxeH ogrosop: bes, Ho seke He cym umneH. TokMy
BO OBaa KaTeropwja oaroBopu ce 3abenexyBa OAJEBaHETO Ha YNEHOBUTE Of
MupoBHUTe kny6osm oa 2011 go 2012 roavHa.

[leka akTMBHOCTa U YneHyBakEeTO BO OBME MWPOBHU MMAOUHCKU KryboBwm
Ha yYeHMUUTEe He UM e aTpaKkTMBHa aKTUBHOCT, ce 3abenexyBa HW3 MOpPacToT Ha
0roBOpU KOW Ce OfHecyBaaT Ha Toa Jeka ,He ce 4neHoBu u He Bu cakane ga
o6upat” (2011 - 33%; 2012 - 40%).

Mpacuk 4

Oa nu cn YneH Ha MMPOBEH MNaaUHCKN Kny67?

60%
50%
40% -
30%

20% A

" = ]
0% - I

He v Hemam
He, Ho 61 cakan Bes, Ho cera
Oa Hamepa fa ; Opbuea
[a cTaHaM YreH |Beke He CyM ureH
cTaHaM yreH
m 2011 13% 33% 52% 2%
02012 7% 40% 45% 7% 1%

YUneHyBaweTo BO MWPOBHMOT MnagMHCKM knyb6, BO pamMkuTe Ha

YYMNULITETO, HEKOW Of aHkeTupaHuTe ydenuun (7%) BO TekoBHaTa roguHa ro
MMaaaT OTKaxaHo.
Kako gen oA npuyvMHWUTE KOW aHKeTMpaHUTE YYEeHWUM MM MMaaT HaBedeHO BO T.H.
OTBOPEHO npallane: 30wmo 8eKke He cu YneH Ha MIaduHCKU MUPOBeH Kiy6?, nako
ce paboTun 3a manu Bpojku, Kaj NOBEKETO OA HWB Ce AeTeKTupaaTt MHAMKaUMKM Aa ro
npukpujaT cBojoT cTaB. MOTMBMTE KOM M HaBemne Kako MpUYMHa Aa ce oTKaxaT
(neka ce npeHaTpynaHu CO OpPYrM aKTMBHOCTW, aHraXMaHu OKOMY Y4YeHseTo U
YneHyBaweTo BO [ApYrM oOpraHu3aumm u  knyboBu) ykaxyBaaT KOH MOXHa
pauuvoHanusauuja Ha oaroBopuTE 3apaamn NPUKpUBawe Ha BUCTUHCKUTE MPUYMHM.
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Tabena 33

[a nn cTte YneH Ha Yunnuwrte (Yunnuwta M+, M+ n .
BkynHo:
MWUPOBEH MIagUHCKN AnbaHum)
Kny6? Yuynnuwrte M+
YannuwTte (M+ 1 Col
(MakepoHuM u An6aHL) Count %
Apyru)
Count Col % Count Col %
Oa 22 15% 27 12% 49 13%
He n Hemam
Hamepa ga 61 41% 61 28% 122 | 33%
2011 cTaHam uYneH
He, Ho Gu cakan 64 43% 127 57% | 191 | 52%
[a cTaHam uneH
Opobuea 1 1% 7 3% 8 2%
BkynHo: 148 100% 222 100% 370 | 100%
Oa 15 11% 9 5% 24 7%
He n Hemam
Hamepa ga 71 51% 58 31% 129 | 40%
cTaHam uYneH
He, Ho 6u cakan
2012 | na cTaHam neH 37 27% 109 57% 146 | 45%
SIE), RO EIE] 16 12% 8 4% 24 | %
BEKe He CyM
Opbuea pga > 1% 2 1%
OLroBOpYU
BkynHo: 139 100% 186 100% 325 | 100%

6. MHTepec 3a y4ecTBO BO MNIaguHCKN KNy6oBuM

PasrnenyBajkvn ro MHTEPECOT 3a y4eCTBO BO MMAAMHCKU KnyOoBW U Opyru
BMAOBW aKTMBHOCTW BOAEHW Of, MIaauTe HU3 NMpuM3ma Ha XOMOreHocTa, OOHOCHO
XeTeporeHocTa Ha y4unuwTeTo, MOXe Jda Ce BuauM fAeka e pasnuyeH. Bo
uctpaxysaweTo o 2012 roguHa 3abenexuTenHa e pasnukata BO norofneMaTta
3aMHTEPECUPAHOCT 3a 3adfeHyBawe BO MWPOBHUTE MIAAMHCKM KryboBM BO
yyunuwitata co noxeteporeH couuopemorpadpcku coctaB (57%) BO ogHOC Ha
yyunuwitata co noxomoreH cocTtaB (27%). OBaa pasnuka dpna CBETNMHa Bp3
natuwTata M npuctanute 3a pellaBakbe Ha MeryeTHu4YkuTe npobrnemun BO
yunnuwtaTa co noxeTeporeH coumogemorpad)Cckm CocTaB.

MefyToa, pasrnenyBajku ja guctpubyumjata Ha OAroBOpPUTE Ha yYeHULUTE
BO OfHOC Ha ucTtpaxyBaweTo of 2011 r. n uctpaxyBaweTto o 2012 rogMHa BO
yunnuwtaTa co NoOXOMOreH cocTaB, ce 3abenexyBa HamarnyBare 3a 16 NPOLEeHTHU
NnoeHn BO OAroBOPUTE KOM Ce OAHecyBaaT Ha 3auMHTepecupaHocTa 3a YreHyBawe
BO MUPOBEH MITaAVHCKM Kiyo6.
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- MHTepec Ha yYyeHULUTE 32 Y4ECTBO BO aKTUBHOCTU BOAEHU of
MmnaguTe

3emajkn v NnpeaBua ABeTE UCTPaXyBara, BO OAHOC Ha MHTEPECOT Ha
YyYEHUUMTE 33 Y4EeCTBO BO aKTMBHOCTU BOAEHU O MriaguTe, TPUTE HajaTpakTUBHM
aKTUBHOCTM 3a KoM HajroneMm 6poj y4eHuLM ce 3auHTepecupaHmn, 3HaunuTenHo
npegHuyaT npes ocTaHaTuTe.

- MnaguHckute yuunuwHm knybosm (2011 - 63%; 2012 - 57%)
- CocraHouu Ha y4eHunumTe (2011 - 48%; 2012 - 44%)
- Coset Ha yyeHuuute (2011 - 43%; 2012 - 34%)

Y4ecTBOTO BO MeryeTHUYKMTEe paboTUNHMLM YnjaliTo Len Ha NocToere e
crnosHaBake W HagMuHyBake Ha CTepeoTunuTe BO BPCKA CO  EeTHUYKMTE
pas3nuYyHOCTK, € YeTBpTa MO ped akTMBHOCT BO Koja Mnagute 6y yyecTsyBarne.

@PaKTOT LITO MHTEPECOT 3a Y4eCTBO BO MefyeTHUYKUTE paboTunHuum e
3HaYMTENHO Momarn oA MPEeTXOAHWUTE TPW NpeTcTaByBa OTEXHWTENHA OKOMHOCT 3a
HarnopuTe HacoyeHW KOH nopobpysBawe Ha aTmocdepara Ha MeryeTHUYKuUTe
ofHocu Bo yyunuwitata. MerfyTtoa, nako paHrot Ha MeryeTHUYKuTe paboTunHULUM He
ce npomeHwurn, 3abenexnvs e TPeHAOT Ha HamanyBawe Ha MHTepPecoT 3a y4ecTBO
BO TpPWTE NpPBOPaHrMpaHn akTUBHOCTW BOAEHMW Of yYeHuuuTe, a BO TOj UCT Nepuos
WHTEPECOT 3a MeryeTHMYKUTEe paboTunHULM ce 3ronemMun 3a 4 MpOLEHTHU MOeHu
(Buon Tabena 34).

Ta6ena 34
2012 2011
Bo kou akTMBHOCTY BOAEHM Of
Mragute 61 yyectByBan?
cny4au Col % cnyyam Col %
MnagnHcku yannuiHm knybosm 184 57%/1’ 230 63%/1
CoBeT Ha yyeHuuun 110 34%/3 156 43%I/3
MeryeTHW4kM paboTunHULM 102 31%/4 97 27%l4
MnaguHcky nHumjaTuBm 74 23% 82 23%
CocTtaHouM Ha y4eHuum 142 44%/2 175 48%/2
MeTuumm oo gupekTopoT 28 9% 45 12%
Opyro 3 1% 2 1%
He 6u cakan ga yyectByBam 14 4% 7 2%
CnopTCKM akTUBHOCTU 1 0% 8 2%
[ebatn 2 1%
BkynHo: 325 203% 363 222%

" PaHrviparse cropes, nojaBHoCT
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MopaTounte o WCTpaxyBawaTa BO NepuvogoT nomery aABeTe
UCTpaxKyBakba MOKaXyBaaT [AeKka WMHTEpPecOT 3a MeryeTHWYKuTe paboTunHuum ce
3ronemMun M BO yuunuwitata CoO XOMOreH W BO yyunuwiTata co XeTeporeH
coumopemMorpadCku CocTaB, HO M NMOHaTamy M BO €OHUOT M BO APYrMOT TUM Ha
YYMnuLiTa MHTEPECOT OCTaHyBa CO HENPOMEHET paHr Ha 4eTBpTO MecTo. 3a
opbenexyBarwe € eKka BO XOMOreHUTEe yyunuuitTa UHTEPEecOoT 3a MeryeTHUYKuTe
paboTunHuum ce 3ronemun 3a 3 NpoueHTHU noexn (32% - 2011; 35% -2012). Bo
XeTeporeHmTe y4YunuiiTa MHTepecoT 3a MeryeTHUYKuTe paboTunHuuM € noman Bo
OLHOC Ha XeTeporeHuWTe, HO TOj BO OBME ydyunuLliTa nopacHan 3a 6 MnpoLeHTHM
noenu (23% - 2011; 29% - 2012). U nokpaj oBMEe NO3UTMBHM NPOMEHU, BO NEPUOLOT
nomery ABeTe UCTpaxyBara MOXe Aa Ce KOHCTaTuMpa Aeka OBMe NpoMeHu HemaaT
KanaumTeT 3a MNo3HayajHu MPOMEHU Ha BKynHaTa Knuma BO ydunuwiTarta (Bugu
Tabena 35).
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Tabena 35

Bo kou akTMBHOCTY BOAEHM O

Yyunuwre (Yuunuwra M+, M+ un

MraauTe 61 yuecTeyBan? AnbaHuy) BikynHo:
1 Yyunuwrte M+ & wav;me
MakegoHuu n ™
( AOHLM 1 ApyTV) Anb6aHum) Cases | Col %
. . Col
0,
Bpoj Col % Bpoj %
MnaayHeky yummiwHI 94 65% 136 | 62% | 230 | 63%/1
Kny6osu
CoBeT Ha y4yeHuun 45 31% 111 51% | 156 | 43%/3
MeryeTHWUYkM paboTunHuLm 46 32% 51 23% 97 | 27%l/4
MnaguHCckn nHuumjaTuBm 32 22% 50 23% 82 23%
CocTtaHouu Ha y4yeHuLm 61 42% 114 52% 175 | 48%/2
2011
MeTuumun oo gupekTopoT 24 17% 21 10% 45 12%
Opyro 2 1% 2 1%
He 6u cakan ga 3 206 4 206 7 206
y4yecTByBaMm
CnopTCcKN aKTUBHOCTU 4 3% 4 2% 2%
Oebatn 2 1% 1%
BkynHo: 145 213% 218 227% | 363 | 222%
MnaayHeky yumniuHi 74 53% 110 | 59% | 184 | 57%/1
Kny6oBu
CoBeT Ha yvyeHuumn 37 27% 73 39% | 110 | 34%/3
MeryeTHWUYKM paboTUnHULM 48 35% 54 29% | 102 | 31%/4
MnaguHCckn nHuumjaTuBm 36 26% 38 20% 74 23%
2012 CocTtaHouu Ha y4yeHuLm 53 38% 89 48% 142 | 44%/2
MeTvumun go ampekTopoT 17 12% 11 6% 28 9%
[Mpyro 1 1% 2 1% 3 1%
He 6u cakan ga 8 6% 6 3% 14 4%
y4YecTByBaMm
CnopTCcKN aKTUBHOCTU 1 1% 1 0%
BkynHo: 139 198% 186 206% | 325 | 202%
7. NpoueHKa Ha NPUCYCTBOTO Ha HACUJICTBO BO YYMUIIULLTETO
crnopegeHo co cocToj6ara o4 npeTxogHaTa rogMHa
Bo oBorogvMHelHOTO uWCTpaxyBawe 3a npBnaT 6Gelwe nocTtaBeHo

npawaweTo Koe Ce OfHecyBa Ha MpoueHKaTa Ha HacwuiCTBOTO Of CTpaHa Ha
yyeHuuMTE CrMopefeHo CO efHa roavHa HaHasag. lMopatouuTte MokaxyBaaT Aeka
MHO3MHCTBOTO of HuB (54%) cmeTaaT Adeka HacWCTBOTO BO YYUIULLTETO €
HenpoMeHeTo, 41% cmeTaaTt geka e HamaneHo, goaeka 5% ce npousHene geka

HaCWUNCTBOTO BO Y4YUITULLUTETO € 3rofieMeHo.
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TecTupaweTo Ha pasnukata Mnomery OHWE KoM cMeTaaT Aeka HacWUNCTBOTO BO
HWBHOTO YYMNnULITE € HamarlieHo BO cropeaba co MuHaTaTa rogvHa BO OAHOC Ha
OHME KoM cMeTaaT [fJeka cocTojbata He ce MpOMeHwrna, MnokaxyeBa [Jeka Tue
CTaTUCTMYKM 3HaYajHO ce pasnuKyBaaT. T-TeCTOT 3HayaeH Ha HMBO Ha aoseba 95%
(t=2, 43 df=324 Bo uHTepBan Ha poBepba op 95%). CTaTUCTUYKMOT TecT Ha
pe3ynTaTtute noTBpAyBa Aeka AOLWIOo [0 NPOMeHa Ha HamarneHa nepuenuuja Ha
HaCcWMCTBOTO BO yyuruwiTata WM WCTBPEMEHO € M Mpoekuuja Ha >xenbute Ha
yyeHMunUTe 3a HamanyBake Ha HacunctBaTa. OBaa nNpomMeHa BO nepuenuujata e
WHAMKaTOp KOj MOTBpAyBa Aeka MUPOBHOTO obpa3oBaHue, U Nokpaj cuTe TeLUKOTUn
n 6apuepu Ha koj HavayBa, faBa KPEBKW, HO 0xpabpyBayku pesynTaTy.

paduk 5

[anu cMeTaw AeKa HaCUIICTBOTO BO TBOETO yUunuLITe AeHecC
crnopeAeHoO co npepA efAHa roauHa e:
HenpomeHeTo BO
cnopenba co
npen egHa
roguHa; 41%

HamaneHo; 54%

3ronemeHo; 5%

Pesyntatute of ncrtpaxysBareTO NMokaxyBaaT Aeka NocTojaT pasnuku BO
nepuenuuMTe 3a HamanyBakeTO Ha HacUIICTBOTO BO yyunuwiTata CO pasfnyeH
€THUYKM cocTaB. Bo yumnumwTata BO kou yyaT MakedoHuu M nmpunagHMuM Ha
nomanute eTHUYKM 3aeaHuun 37% oleHune [eka HacUCTBOTO BO HUBHOTO
yuunuwte ce Hamanuno. Bo nosnauuteneH 6poj Taka oueHune 66% Bo
yyunuwtata BO Kou ydat MakegoHum; AnbaHuu v NpunagHUUM Ha ocTaHatu
eTHWYkM 3aepHuum. Op pgpyra cTpaHa, cnopej HauuoHanHaTa nunagHocT Ha
yyennunte, 52% op MakegoHuuTe M NpUNAgHUUUTE HA OCTaHaTUTE Momanu
€THUYKM 3aeHMLN OLIeHUNe aeka HacuncTeaTa ce Hamanune 6e3 ornen BO KakBo
yyunuwite nocetyBaaTt HacTaBa (HauUMOHANHO MOXOMOrEHO WM  HaUMOHANHO
noxeteporeHo). OueHkaTa Ha anbaHCKMTE y4YeHWUM [eKa HacuicTBOTO BO
yYMnuITETO BO OOHOC Ha MMHaTaTa rogvHa ce Hamanuno e noronemo 3a 7
npoueHTHU noenn (59%).

MHo3suHcTBOTO uneHoBu (58%) Ha MWPOBHMTE MMAAMHCKM Kyb6oBu
oLeHyBaaT Jeka HacuNCTBOTO € HamarneHo, UCTO Taka, U MHO3MHCTBOTO (55%) oa
YYEHNLNTE KON HEe Ce YNEeHOBM Ha KrnyboBute, HO Ou cakane ga GugaT YneHoBM,
Aane TakBa oueHka. HewTto noseke oA egHa TpeTtuHa (36%) o4 yyeHUUMTE KOU He
Ce UNeHoBM U HemMaaT Hamepa fda buaaT YNeHoBM Ha MUPOBHUTE KIybOoBM OLeHune
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JeKka HacuncTBata ce Hamanune, a MHO3MHCTBOTO of HuB (58%) cmeTaaT fdeka
MPUCYCTBOTO Ha HacwumncTeata BO YYMNULITETO He Ce MPOMEHWNO BO OJHOC Ha
MuHaTaTa roguHa. Bo Hajman 6poj oueHune aeka HacuncTeata ce Hamanune oHve
y4yeHunun Kou oune 4YNeHoBU, a cera He ce 4neHOBUM Ha MUPOBHUTE MITaAUHCKU
kny6oBu (29%).

8. Pe3aume Ha rmaBHUTE HaoAu oA UCTpaXyBak.aTa

HacuncTtBoTo € pacnpocTpaHeTa M CroXeHa OnwTecTBeHa nojaBa 3a Koja
€ HEBO3MOXHO Aa ce Aafe AeduHMumja Ha ersakTHa HaydHa OCHOBa, TYKy MoXe Aa
ce fgapje camo npoueHka. Emnupucka ocHoBa 3a mpoueHka Ha MpuCyCcTBOTO Ha
(beHOMEHOT Ha HacwicTBata BO CpefHWTe y4yunuwiTa, BO OBaa aHanusa
npeTcTaByBaaT pe3yntaTute Of WCTpaxyBawarta CrnpoBedeHu Bo 5 cpegHu
yunnuwra Bo Ckonje. 3apagm Toa u nNpu reHepanusauvjata Ha Haogute Tpeba aa
ce 3eMe npeasug oBoj dhakT.

AHanu3a Ha reHepanHuTe OnwTecTBeHW haKkTopy Kako [eTepMUHaHTU Ha
nocTurHaTnTe edhekTn Ha MMPOBHOTO 06pa3oBaHne BO CPeaHUTe yunnuiTa

OcHoBHa WHTEHUMja Ha aHanu3ata Oewe fa HanpaBu NpoueHka Ha
NpuMOoOHEeCOT Ha MMPOBHOTO OOpa3oBaHWE 3a NpeBeHUMja of HacuncTeaTa BO
cpegHuTe ywanuwTa. EgeH og rmaBHMTE Haoau oA WUCTpaxyBawarta yKaxa Ha
dakToT aeka edekTuTe 04 MMPOBHOTO O6pa3oBaHME BO y4unuvliTaTa HE MOXe Aa
ce cornegysa M30NMpaHO BOH BKYMHWOT OMLWITECTBEH KOHTEKCT. AHanmsata Ha
penauuvMTe BO AMHAMMKata Ha MpPOMEHUTE BO nepuenuuja Ha MeryeTHUYKUTe
TEH3UM WU MEeryeTHUYKUTE WHUMOEHTU yKaxa Ha MOXHocTa dpycTpaummnte u
HacuncTearta of OnwTEeCTBOTO BO LenvHa ga ce ,npeneeaar” Bo yusmnuwTarta. Bo
TOj KOHTEKCT Ce pasrnefyBalle MOXHOCTa 3a NMOCTOEHE LMKITYC Ha TpaHCMKCKja Ha
HacunHWTE ogHecyBawa Of OMWTECTBOTO BO yyumnuwTtata m obpatHo. Bo Toj
npoLec Ha NOCTOjaHy NMOBpPaTHW BrvjaHuja NOMEry y4unuiitata v onwTecTBOTO ce
nokaxyBa [eka y4YeHuuWTe ce camo MorodeH Meauym 3a TpaHCMoHMpawe Ha
reHeparnHarta onwTecTBeHa (PpPyCTPMPaHOCT BO KOHKPETHO HacWITHO OdHeCyBaHe
Ha MNaguTe BO, HO M BOH yyunuwitaTta. BakBmoT noBpaTteH npolec Ha BnujaHuja ce
6asnpa Ha napanenHa aHanusa Ha pe3ynTaTuTe of UCTPaXyBakeTO U aHanu3aTa
Ha cogpXuHaTa Ha MeguyMuTe MoBp3aHa Co TemaTta BO NepuogoT npea v 3a Bpeme
Ha ncTpaxyBaharta. AHanusaTa Ha CoApXuHaTa Ha MeaMyMUTE reHeparnHo nokaxa
peka Bo 2012 r. Bo ogHoc Ha 2011 roguHa ce 3abenexysa NOMPEKBEHTHO
NpUCYCTBO Ha MHpopmaLmun 3a MeryeTHUYKN nHunaeHTu. Komnapauwjata Ha oBue
WHOMKATOpU yKaka [eka HamarneHata nepuenuuja Ha MeryeTHUYKM TEH3UU BO
yysinuwtata of CTpaHa Ha ydYeHWuuTe He e crefeHa Co ucta guHamuka BO
HamarnyBarEeTO Ha MeryeTHUYKM MHUMAEHTM Bo yyunuwtaTta. OBaa gucnponopumja
BO AMHaMU4YKUTE MNPOMEHM BO nepuenuMuTe Ha TEH3UUTe U WHUMOEHTUTE BO
yunnuwtaTa 3acHOBaHO € [a ce MpeTnocTaBu JeKka Ce AOMMKU Ha 3rorieMeHara
PPEKBEHTHOCT Ha MeryeTHMYKM WMHUMAEHTW BO onwTtectBoto Bo 2012 r. BO
COOOBETHMOT Nepuoa.
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AHanunsa Ha BnujaHmeTo Ha cneundunyHuTe (hakTopn BO yumnuwiTata Kako
OeTepMUHaHTU Ha NocTUrHatute edpekT Ha MUPOBHOTO o6Gpa3oBaHue BO
cpegHuTe yymnuwita

MocToeweTo Ha KOMyHMKauujaTa MOMEry yYeHUUUTE O PasfUuHM ETHUYKK
npunagHoctTn e 6asnyeH hakTop KOj BMMjae Ha BKynHaTa Knuma Ha OpHocuTe
nomery ydeHuumTe BO cpeaHuTe yunnuwTta. Bo Taa Hacoka, yectata KoMyHuKaumja
nomMery y4yeHUUM Of pas3nunyHa eTHWYKa NpunNagHoCT NPUAOHECYBa 3a CO3[aBaHe
Ha NonoBOJiHa onwTa Knmma BO CaMOTO yyunuiuiTe.

OHMe y4eHMLUM KOW YecTO KOMyHuLMpaaT CO Yy4YeHuuuM of Apyra eTHuYKa
npunagHocCT BO Hajl'IOBOJ'IHO CBeTJ10 ro onuwlysaaT COXMBOTOT nomefy ydyeHuuunte
o4 pas3fiMdHnN eTHUYKM Tpynn BO YYUNULLTETO. Pe3yJ'ITaTI/|Te o4 WUCTpaxyBaH-€TO
nokaxyBaaT [eka ronemMo MHO3MHCTBO of HuB (77%) oueHyBaaT AeKka COXMBOTOT
BO HMBHOTO yyunnuuiTte e ,D.o6ap.

BkynHata aTtmocdepa LWTO AOMMHMPA BO MEpUENUUATE HA TEH3UM U
WHUMOEHTU BMvjae WHXMOUTOPHO Ha noAroTBeHocTa 3a npudakawe WU
BOCMOCTaByBat€ MNOGNNCKM OAHOCKM CO NpUMNagHULMTE Ha OPpYrUTe ETHWUYKK
3aegHuun. OBOj Haopg ynaTyBa Ha noTpebaTa 3a noronemMo adgvpmupare Ha
uenute Ha MWPOBHOTO obpasoBaHve mnomery ydyeHuuute dokycupaHa Ha
HamaryBarheTO Ha HUMBOTO Ha MEFYETHUYKUTE TEH3UWN U MHUMAEHTN Kako OCHOBHA
npemmuca 3a 3rofieMyBar€ Ha WHKIY3MBHMOT CTaB Kaj yvyeHnuuute. Moronemuor
CTeneH Ha WHKNY3MBHOCT ja nogobpyBa MHAMBUAYANHO, WCTOBPEMEHO W TPYMHO
NCUXOroLllKa MoAroTBEHOCT 3a rpajewe MefycebHa posepba w  nogobpo
nosHaBawe un pasbupare. OBaa notpeba e ywTe noanoctodupaHa ako ce 3emar
npeasva pesyntatute o4 UCTpaxyBawaTa KOW MOKaXKyBaaT [Aeka BO yyunuwitaTa
CO MoxXeTeporeH coumoaemorpadCckm cocTaB MHKMY3MBHOCTA € NMomana BO O4HOC Ha
yyunuwitata co MoxXoMoreH coumogemorpadpckm coctaB. OBaa TeHAeHUMja Ha
HamareHa WHKIY3MBHOCT BO MOXEeTeporeHuTe couuogemMorpadcku cpeguHu e
noBp3aHa CO noronemara nepuenuuja Ha MeryeTHUYKU TEH3UW U MHUMOEHTU BO
oBMe yymnuuiTa.

MaBHM KOMMOHEHTU OKOMNy KOW Ce KpucTanuaupaaTt npeTcTaBuTe Ha
yyeHuuUTe 3a MeryeTHUYKUTE WHUMAEHTW BO yuunuwiTata ce nepuenuuuTe Ha
HacuncTeaTa BO yunnuwTaTa. Mlako dppekBeHTHOCTa Ha HacuncteaTa co dumanyka
KOMMOHEHTa e nomana, Tue obnmum Ha HacWUrCTBO Bp3 (hOPMUPaHETO Ha BKyrnHaTa
uMnpecuja 3a NPMCYCTBO Ha HacUCTBa BO y4yunuwiTata npuaoHecysaaT penaTtneBHoO
noeeke OTKOSKy HacuncTeata 6e3 pumsnyka koMmnoHeHTa. BakeaTta KoHCTaTauuja ce
TeMenu Ha aHanu3aTa Ha MPOCEeYHMOT OJHOC MoMery usjaBuTe 3a BUAOAEHU U
cnywHatM obnuuum  Ha  HacunctBo  BO  yuunuwTaTta. Pesyntatute  of
UCTpaxKyBakETO MOKaXKyBaaT Aeka Ha efeH BuaeH obnuk Ha PM3NYKO HaCUICTBO
BO NpPOCEK MOoBeKe y4YeHWuM CcriyliHane 3a TakoB obnuk Ha Hacunctso. [oaeka
BapuvjauMuTe Ha OOHOCOT MoMery CRyLHaTW U BuAeHW Hacunctea 6e3 dumandka
KOMMOHEeHTa e nsbanaHcmpaH 1 Bo ABETE UCTPaXyBaha.

CepuvjaTa nopgatoun of MCTpaxyBaraTa MNoKaxyBaaT [eka BO Hajrornem
Opoj cnyyam HacuncTBaTa BO XeTeporeHute“ yuymnuuita, kora ce pabotu m 3a
BMOEHW 1 3a CRYLUHATU HACWUINCTBA, M NOBP3yBaaT CO MEfYEeTHUYKUTE UHLUOEHTH.
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Pe3ynTtaTtu Ko oxpabpysaaT

MopaTounte o0 WCTpaxyBakaTa BO NepuogoT nomery ABeTe
UCTpaxxyBaka MOKakyBaaT [eka WHTEpPEecOoT 3a MeryeTHUYKuTe paboTunHuumn ce
3ronemMun M BO yuunuwTata CO XOMOreH W BO YyyunuwiTata co XeTeporeH
coumogemorpadcku coctas, HO M MOKPaj Toa U MoHaTamy U BO 4HMOT U BO APYruoT
TMN Ha yyunuwTta ocTaHyBa CO HENPOMEHET paHr Ha 4YeTBPTO MECTO cnopefn
npedepeHunnTE 3a y4ECTBO BO aKTUBHOCTM pakoBoAEeHU o yveHuuute. OBOj Haopq,
cam no cebe ja ncupTyBa nuHWjaTa 3a AenyBake BO Hacoka Ha MOHaTaMOLLHO
WHBECTMpalE Ha eHeprvja Ha NoAApLUKa Ha akTUBHOCTUTE W COAPXWUHUTE Ha
paboTa Ha MeryeTHUYKNTE PaboTUINHULM.

KoHkpeTeH npumep 3a [enoTBOPHOTO [eflyBakbe BO MpaBel Ha
npeBeHUMja Ha HacwncTBaTta BO CpeoHUTE yuunuwta e opMupareTo Ha
MUPOBHUTE MMaguHCKM knyboBu. PesyntatuTe of UCTpaxyBareTO MOKaxyBaaT
[leKa MomMery YreHoBWTE Ha MIaAuHCKUTe KyGoBM AOMUHaLMjaTa Ha NO3UTUBHUTE
YYBCTBa KOH NpWNafgHULMTE Ha OpYruTe eTHUYKM 3aefHuLM € MoMpucyTHa U BO
[ABETE UCTpaxyBaksa, BO OQHOC Ha OHME KOW He Ce YeHOBU M KoM HemMaaT Hamepa
[la cTaHaT YreHoBW Ha MUPOBHUTE KIyGOBY.

EpneH op rmaeBHMTE Haoan BO MCTpaxyBaweTO NpeTcTaByBa noTepaata
Aeka [Jowno [0 MpoMeHa Ha HamarneHa nepuenuuja Ha HacuicTBOTO BO
yunnuwraTa. [ypu n co Hajronema ckenca fa ce rmega Ha oBaa NpoMeHa, BO
HajMana paka Moxe Aa ce TONKyBa Kako npoekuuja Ha xenbute Ha ydeHuuuTe 3a
HamanyBahe Ha HacuncTeaTta Bo yuunuwTata. OBaa NnpoMeHa BO nepuenuujata Ha
HacuncTeaTa € UHAMKATop KOj MOTBpAyBa Aeka MMPOBHOTO obpasoBaHue, 1 NoKpaj
cuTe TewkoTun n Bapvepu Ha KoM Hauaysa, [aBa KpeBKW, HO oOxpabpyBayku
pesyntatu.
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Appendix 1 MpawanHuk
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AHKETEH NPALUAJNTHUK
3a npoektor MMPOBHO OBPA30BAHME (2011-2012)

MpBaTta getcka ambacaga Bo cBeToT — Merawm Bo anpwn 2011 r. 3anoyHa
CO CrpoBeyBah€e Ha NUMOT NpPoekT 3a MupoBHO 06pasoBaHue co Len ga m
npomoBupa MupoT n HeHacuncTBOTO Kako OCHOBHM BPeAHOCTU BO BOCMUTHO-
06pa3oBHMOT CUCTEM 1 Aa yKaxe Ha noTpebaTa of BrpagyBare Ha MUpPOBHOTO
o6pasoBaHVe BO HacTaBHUTE NPOrpamMu.

3a ycrnelwHa peanusauuja Ha NPOEKTOT, BaXHO HW e da ro gobueme
BaleTo mMucnetse. MNpalanHukoT e am3ajHupaH 1 HameHeT 3a JobMBaHe NogaToLm
o y4eHVuM of neT cpedHu yuunuwTa og Ckonje. HanpaBuMe Kyc npalianHuk Koj
Hema [a BU oA3eMe MHOTY Bpeme.

MpawanHukoT 06e3beyBa aHOHMMHOCT 3a OHME KOW Ke ro MornosHarT.
JInunnTe nogartoum koun rm 6apame ce notTpebHn, buaejkm cnegHarta roguHa NCTOBO
UCTpaxKyBare Ke ro NnoBTopume ywTe egHawl. Pesyntatute of nctpaxyBaheTo ke
oupat npukaxaHu npeky 30uWpHa aHanuM3a Ha nogaTtouuTe. AHanusata Ha
nogarouute ke 6Gupe ynotpebGeHa 3a nNUCMeHa (jaBHa) AOKyMeHTauuja, Ho 6e3
HaBeayBah-€ Ha U3BOPOT, T.€. UMUHATa Ha NuuaTa.

Te MonuMe npalanHUKOT Aa o MOMOSIHULW LITO € MOXHO MOWCKPEHO,
Guaejkn HX NpeTcTaByBa BaXkHa OCHOBA 3@ MOHATaMOLUHMOT PasBoj Ha MPOEKTOT BO
Hacoka Ha HamaryBake Ha HacWUMCTBOTO BO yYMnuwiTaTa.

MHCprKLl,I/II/I 3a nonoJsiHyBake Ha npatlanHuUKoT:
- Ba>HO € TBOEeTO MUCINeHe, HEMa NorpeLllHn n npaBuiiHU oAroBopwu;
- 3aJ0JKNTEeNHO Aa Cce 04roBopu Ha cuTe npailamwa,

- 3a0KpYXM ro pegHUoT G6poj npes 0AroBopoT.
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Yuynnuwre

Knac

Ame n npesnme

[daTym Ha pafame (OeH, Mecel U roguHa)

Q1. [anu KOMyHULMpALl CO Y4eHULM of APYrvM eTHUYKK rpynu?

(CAMO EOEH OAIroBOP)

YecTo
[NoHekoraiu
PeTko

poON~

Hukorall He KOMyHULMPaM CO YYEHWULM Of, OPYrY €THUYKMN Fpynu.

Q2. [okonky KoMmyHuuupaw, 6e3 ornea ganu e Toa 4eCcTo, NOHeKorawl unu
peTKO, Kaje ce oABMBAa Taa KOMYHMKauuja CO y4YeHMUM of Apyra eTHUYKa
npunagHocT?

(MOXHW CE NOBEKE OfIrOBOPMW)

2_1. Bo yuunuwTe
2 2. Ha cnoptcku urpanuwra

2_3. MnagwuHcku knybosu

2 4. Bo cocenctBoTo

2_5. Mecra 3a 3a6aBa (kache 6apoBu, knyGoBU UTH.)
2_6. [pyro (3anuun)

2_7. [ocera Hemam ocTBapeHO HUKaKBa KOMyHMKaumja Co y4eHuLmM of,
OPYr ETHUYKU FPpYnu.
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Q3. [Oanu cu noaroTBeH/a Aa KOMyHMLMpaLl CO YYEHULM oA APYrM €THUYKU
rpynu?

(CAMO E[IEH OZIrOBOP)

1. [a, nogroTeBeH/a cym Aa KOMyHULMPaMm
2. He, He cym nogroTeeH/a ga KOMyHuUupam

3. Beke MMam OCTBapeHO KOMyHMKaLVWja CO y4eHULM of APYrY ETHUYKM
rpynu.

Q4. QOanu 6u npudatun/a pgevyko wnu pAeBojka Ha HeKOj TBOj Gnu3ok
apyrap/apyrapka unm nak Ha TBOj pogHuHa (bpat unu cectpa) Aa 6upge opn
Apyra eTHuM4Ka rpyna?

(CAMO EQEH OAIrOBOP)

1. Oa
2. He

Q5. TsowuTte Hajaobpu apyrapu/ku ce:

(MOXHW CE MOBEKE OrOBOPW)

5 1. MakegoHum

5 2. An6GaHum

5_3. Cpbu

5_4. Typum

5 5. Pomu

5 6. Bnacu

5_7. Opyrv HaLMOHaNHOCTK (3anuLun)
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Q6. KakBu ce TBOUTE YyBCTBA KOH Crie4HUTE €THUYKN Fpynu:

(EOEH OOroBOP BO CEKOJ PE[)

MHory Hury
Mo3nTUB | NO3UTUBHMU MHory
nosuT- HeratvBHu
HK HUTY HeraTuBHM
MBHU
HeraTuBHU
6_1. MakegoHuu 1 2 3 4 5
6_2. AnbaHum 1 2 3 4 5
6_3. Typum 1 2 3 4 5
6_4. Pomu 1 2 3 4 5
6_5. Cpbu 1 2 3 4 5
6_6. Bnacu 1 2 3 4 5
6_7. [pyr1 HauMoHanHocTu
1 2 3 4 5

Q7. Kako 64 ro onuwan/a cCOXXMBOTOT MOMEFy YYEHULMN O Pa3fIuYHU €THUYKU
rpynv Bo TBOeTO yuunuiute?

(CAMO E[IEH O[IrOBOP)

MHory nobap
Hobap

Jlow

o s b=

MHory nowwu.

Huty poGap HuTy now

Q8. Oanu cmeTaw geka MMa Unu Hema MEI"YETHVI‘-IKVI TeH3NNn UnNn UHUNOQEeHTUn
BO TBOETO y‘-IMHI/ILI.ITE?

(EOEH OAroBOP BO CEKOJ PE[N)
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Oa, nma He, Hema
8_1. TeHsuun 1 2
8 2. NHuunpeHtn 1 2




BAXXHO (na ce npounta):

Bo Ctyaunjata Ha ObegnHeTUTE HaLumM Kako HacuncTea noMmery yd4eHuumTe ce
cmeTaart cuTe BUOOBM Ha (DM3NYKO M NMCUXUYKO ManTpeTupame Kou ce criydyBaat
nomMery y4eHMuuTe BO yyunuitara.

Q9. Adanu ™ nnu HeKOj o4 TBOMUTe Ccoy4deHunuum o6un XpTBa Ha HACUNCTBO BO
TBOEeTO y‘-II/IHMlLITeTO?

(MO>XHW CE MOBEKE OIrOBOPW)

9 1. Jac
9_2. [pyrv coyyeHuLn
9 3. Hema HacuncTBo BO yYUNULITETO.

Q10. [Oanu cTopuTenuTe Ha HAaCWUJICTBO MpunaraaTt Ha Apyra eTHUW4YKa rpyna
(eTHMYKa rpyna pasnuyHa of oHaa Ha HanagHaTuTe yYyeHuumn)?

(CAMO EJIEH O[IrOBOP)

1. Oa
2. He
3. Hema HacuncTeo BO y4unuwiTeTo.

Q11. KakoB BMA Ha HAacCUNCTBO CU Buaen/a BO TBOETO yuunuwTte?

(MO>XHW CE MOBEKE OZIrOBOPW)

11_1. ®un3aunuko HacuncTeo (NpeTenyBare)

11_2. BepbanHo HacuncTeo (HaBpeayBaH-E)
11_3. CpamHO v BynrapHO ogHecyBake

11_4. TIcMXMYKO HAcCuNCTBO

11_5. Yaupare wnakaHvua

11_6. [pynHO on3M4KO HACUNCTBO

11_7. 3akaHa co opyxje (HOX, MULUTON U CMNYHO)
11_8. [pyro (3anuwn)
11_9. Hema HacuncTBo BO y4MnuLITETO.
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Q12. 3a kakoB BUA Ha HAaCUIICTBO CU cryluHan/a Bo TBOETO yuunuiwTe?

(MOXHW CE MOBEKE OrOBOPW)

12_1. ®unsun4ko HaACWUNICTBO (NpeTenyBame)

12_2. BepbanHo HacuncTBo (HaBpeayBah-e€)
12_3. CpamHO v BynrapHO ogHecyBawe

12_4. TIcMxn4Kko HacuncTeo

12_5. Ypaupamwe wnakaHuua

12_6. [pynHO M3M4KO HACUMNCTBO

12_7. 3akaHa co opyxje (HOX, NULLTON N CIIUYHO)
12_8. [pyro (3anuwwmn)
12_9. Hema HacvncTBO BO YYMNULITETO.

Q13. KonKy 4yecTo yyYeHMUMTe opf TBOjaTa €THUYKA rpyna ce XPTBU Ha
HaCUINCTBO BO OAHOC Ha YYEHULIUTe oA ApYruTe eTHUYKK rpynu?

(CAMO E[JEH OQIFOBOP)

MoyecTo OTKOMKY YYEHULMTE Of APYrUTE ETHUYKU TPynu
Bo ucta mepa kako 1 yueHuuuTe og ApYruTe eTHUYKN rpynu
MopeTKo OTKOMNKY y4eHULMTE 04 APYrUTE €THUYKU rpynu

. YyeHuumuTe og Opyrute eTHUYKM rpynm BO MOETO ydunnuuiTe He ce
XPTBU Ha HAacuUIncTBo.

PN =

Q14. Oann cmeTaw fAeka ynoTtpe6ata Ha HacUACTBO 3a Aa ce peLar
npo6nemuTe BO ONLWWTECTBOTO € ONpPaBAaHO UMK HeonpaBAaHo?

(CAMO E[IEH OirOBOP)
MNotnonHo onpasaaHo

[oHekane onpaBaaHo
[oHekane HeonpaBaaHo

Moo bdPR

MoTnonHo HeonpaBsaaHo.
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Q15. [anu cu uneH Ha:

(EOEH OOroBoOP BO CEKOJ PE[)

Oa He
15_1. CnopTtcku kny6 1 2
15_2. MnaguHcka opraHusaumja 1 2
15_3. HesnagwHa opraHusaumja 1 2
15_4. lMonuTtuyka naptuja 1 2

15_5. [Opyro

Q16. Konky uecTo yu4ecTByBalWl BO CeKoja Off CNegHUTE YUUIULLHU
aKTMBHOCTM HaABOp OA HacTaBHaTa nporpama?

(EOEH OOroBoOP BO CEKOJ PE[)

Yecto | lMNMoHekoraw | PeTtko | Hukoraiu
16_1. OebGatun 1 2 3 4
16_2. CnopTcku TUMOBH 1 2 3 4
16_3. KoHuepTn 1 2 3 4
16_4. JononHuTenHa HacTaea 1 2 3 4
16_5. JopaTHa HacTaBa 1 2 3 4
16_6. BoH HacTaBHM aKTUBHOCTHU 1 2 3 4
16_7. EKckyp3um 1 2 3 4
16_8.0pyro 1 2 3 4
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Q17. Danu cmeTaw geka cnegHUTe akKTUBHOCTU BOAEHU (OpraHusvpaHu) oa
MnaguTe MoXarT Aa ja nogobpart cocToj6aTta BO TBOETO y4unuiuTe BO 04HOC
Ha MefyeTHWYKa TonepaHuuja n/unm HacuncTeo?

(EOEH OOroBOP BO CEKOJ PEQ)

Oa | He
17_1. MnaguHcku/yunnuiHmn knybosm 1 2
17_2. CoBeT Ha y4yeHuum 1 2
17_3. MefyeTHn4kn paboTunHnum 1 2
17_4. MnaguHCKn nHuumjatuem 1 2
17_5. CocraHoum Ha y4eHnum 1 2
17_6. MNeTtuumm oo AMpekTopoT 1 2
17_7. Opyro
17_8. Huty egHa akTMBHOCT He MOXe Aa ja nogobpm coctojbaTta 1

Q18. Bo Kkou aKTMBHOCTU BoAeHW (opraHusvpaHu) oa mnagute 6u cakan aa
y4yecTByBall CO LieNé1 Aa ce noaobpu cocrtojoata BO TBOETO yuYunuute, a BO
OOHOC Ha MefyeTHUYKa TonepaHuuja u/unu HacuncTeo?

(MOXXHW CE MOBEKE OZIrOBOPW)

MnaguHcku / yaunuwHm knybosm
CoBeT Ha yyeHunum

MeryeTHWYKM paboTUNHMLM
MnaguHcku nHmumnjaTuBem
CocTaHouu Ha y4eHuum
MeTuumn go ampekTopoT

Opyro (3anuwn)

NooabkodrR

66



Q19. Kako rmepaw Ha cBojaTa MAHMHA BO OQ4HOC Ha BpaboTyBaweTO?
(CAMO EJEH OJrOBOP)

1. Wmam ronemu waHcu ga Hajgam pabota u aa Hanpegysam
2. 3arpuxeH cyMm, ke buae Telwko aa Hajaoam paboTa
3. HajsepojaTHo ke Oapam pelueHne HaaBOp 04 MojaTa ApXasa.

Q20. Cnopep, Te6e, WwWTO Tpeba Aa ce HanpaBu 3a Aa ce Nofobpu COXUBOTOT
nomery y4yeHMuuTe BO TBOETO yuunuiute?

Q20a. Adanu cmeTaw p[eka HACUIICTBOTO BO TBOETO yyunuuite AeHec
cnopeneHo Co npen egHa roavHa e:

1. HamaneHo
2. 3ronemeHo

3. HenpomeHeTo Bo criopea6a co npea efHa roguHa.

Q21. fJanu cu unexH/ka Ha MMpPOBHMOT MNaauHCKKU KNY6 Bo TBOETO yunnuwre?

Oa

He, n Hemam Hamepa fa cTaHaMm uneH/ka

He, Ho 6u cakan/a aa ctaHam yneH/ka Ha MMpPOBHMOT MNaaMHCKK Knyo
BeB, HO cera Beke He cym uneH Ha MMPOBHUOT MnagmMHCKK knyo.

Ll S

Q22. Ako Beke He cu YreH Ha MMPOBHUOT MITaAVHCKMU KNy6, Toraw Te Monummve
OAroBOpU KOU ce NpUYNHUTE?
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(Coumnopemorpadbcku nogaToLm)

D1. NMon

1. Mawko
2. XXeHcko

D2. HaunoHanHocT

MakepnoHey,
AnGaney
Cp6uH
TypuuH
Pom

Bnas

No oabkobd=

Opyra HauMoHanHocT (3anuu)

D3. O6pa3oBaHue Ha poauTenuTe / ctapartenure........ ??

D3a. Majka / Crapaten
1. Moswucoko

2. CpepgHo
3. OcHoBHO
4

. bes obpaszoraHue

D36. Tatko / CtapaTten

1. MoBucoko

N

. CpepgHo
3. OcHoBHO
4

. bes obpasoBaHue

D4. OcBeH TU, BO TBOETO CEMejCTBO Uma:

1. efileH HeBpaboTeH YneH

2. ABajua unm noeeke HeBpabOTEHM YNEHOBU
3. Hema HeBpabOTEHN YNIEHOBM.
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D5. Koe oA cnegHoBo ce ogHecyBa Ha TeGe?

1. Moxam aa Kynam cé LTo cakam

2. Moxam ga kynam HewTo noseke of HeonXoAHOTO
3. Moxam fa ro Kynam camo HeOnxo4HOTO

4. He moxam fa ro kynam gypu H1 HajHEONXOAHOTO.

D6. MecTo Ha XxuBeekse:

1. Fpag
2. Ceno.

D7. OnwTuHa:

1. UeHTap
2. Kucena Bopa
3. lNasn baba
4. Yanp
5. Kapnow
6. Aepogpom

7. byten

8. l'opye MeTpos
9. Wyto Opusapu
10. Capaj.

Tu 6narogapymMe Ha UHTepPecoT, BpeMeTo 1 copaboTkaTa.

TumoTt Ha lNpBaTa aeTcka ambacaga Bo CBETOT ,MEIALLI*.
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Appendix 2 Tabenu

Ta6ena 1
YyunuwTe BkynHo:
R S yre CYIc ,Opue CMYIC ,O-p Manye CYI'C ,ApceHuje crry
wTIHKONa Hwvkonos* Kaparosos* JoBKoBCKK® »3APABKO count col %
Kapes*“ LiBeTkoBCKM*
count| col% | count col % count col % count col % count | col %
MakenoHey, 82 93, 2% 54 90, 0% 28 35, 9% 21 33, 3% 45 205/0 230 62, 2%
43
0, 0, ! 0,
2011 AnbaHeu 42 53, 8% 32 50, 8% 35 200 109 29, 5%
Apyra 6 6, 8% 6 10, 0% 8 10, 3% 10 15, 9% 1 1, 2% 31 8, 4%
HaLMoHannHoCT
BkynHo:| 88 | 100,0% | 60 100, 0% 78 | 100, 0% 63 100, 0% 81 [100,0% 370 100, 0%
MakenoHeL, 76 95% 57 97% 17 28% 20 35% 39 57% 209 64%
2012 | Anbaneu 39 64% 29 51% 27 40% 95 29%
Apyra 4 5% 2 3% 5 8% 8 14% 2 3% 21 7%
HaLWOHanHoCT
BkynHo:| 80 | 100,0% | 59 100, 0% 61 | 100, 0% 57 100, 0% 68 [100,0% | 325 |100, 0%
Ta6ena 2
MecTo Ha Yuunuwte BkynHo:
XvBeerwe CYIC ,Hukona | CYIC ,Opue CMYIC ,O-p MNanye CYI'C ,ApceHuje CITY ,3gpaBko
Kapes*® Hwvikonos* Kaparoszos* JOBKOBCKK"* LiBeTkoBCKM® count col %
count col % count col % count col % count col % count col %

2011 pag 84 95, 5% 59 98, 3% 52 66, 7% 51 81, 0% 56 69, 1% 302 81, 6%
Cerno 2 2,3% 1 1, 7% 26 33, 3% 12 19, 0% 24 29, 6% 65 17, 6%
Opbwuea 2 2,3% 1 1, 2% 3 8%

BkynHo: 88 100, 0% 60 100, 0% 78 100, 0% 63 100, 0% 81 100,0% 370 100,0%
pag 78 98% 59 100% 41 67% 45 79% 48 71% 271 83%

2012 Ceno 2 2% 20 33% 12 21% 18 26% 52 16%
Opbusa 2 3% 2 1%

BkynHo: 80 100, 0% 59 100, 0% 61 100, 0% 57 100, 0% 68 100,0% 325 100,0%
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Tabena 3

Yyunuwre BkynHo:
Mizin CYI'C ,Hukona CYrc ,Opue CMYTC ,O-p Nanye CYIC ,ApceHuje CITY ,3gpaBko
Kapes*“ Hvikonos* Kaparosos* JoBKOBCKU" LiBeTkoBCKM® count | col %
count | col % count col % count col % count col % count col %
Mawko 34 38, 6% 24 40, 0% 33 42, 3% 26 41, 3% 62 76.5% 179 | 48,4%
2011 XKehcko 54 61, 4% 36 60, 0% 45 57, 7% 37 58, 7% 19 23.5% 191 | 51, 6%
BkynHo: 88 100, 0% 60 100, 0% 78 100, 0% ‘ 63 100, 0% 81 100.0% 370 | 100,0%
Mawko 33 41% 21 36% 26 43% 21 37% 52 76.5% 153 47%
2012 XKeHcko 47 59% 38 64% 35 57% 36 63% 16 23.5% 172 53%
80 100, 0% 59 100, 0% 61 100, 0% ‘ 57 100, 0% 68 100.0% 325 | 100,0%
Ta6ena 4
YuunuwTte (Yuunuwra M+, M+ n AnbaHun) BkynHo:
HauunoHanHocT
Yunnmwte M+ (MakegoHum v gpyrum) Yyunuwre (M+ n Anbaxum)
count col %
count col % count col %
MakenoHeu, 136 91, 9% 94 42, 3% 230 62, 2%
2011 AnbaHeL, 109 49, 1% 109 29, 5%
[pyra HaunoHanHocT 12 8, 1% 19 8, 6% 31 8, 4%
BkynHo: 148 100, 0% 222 100, 0% 370 100, 0%
MakenoHeu, 133 95, 7% 76 40, 9% 209 64, 3%
2012 AnbaHeL 95 51,1% 95 29, 2%
[pyra HaunoHanHocT 6 4, 3% 15 8, 1% 21 6, 5%
BkynHo: 139 100, 0% 186 100, 0% 325 100, 0%
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Tabena 5

YuunuwTe ( Yuynmmwrta M+, M+ n AnbaHum) BkynHo:
MecTo Ha xvBeere
YuunuwTre M+ (MakegoHum n apyru) Yuunuwre (M+ n AnbaHum)
count col %
count col % count col %
pan 143 96, 6% 159 71, 6% 302 81, 6%
2011 Ceno 3 2, 0% 62 27, 9% 65 17, 6%
Opbvea 2 1, 4% 1 5% 3 8%
BkynHo: 148 100, 0% 222 100, 0% 370 100, 0%
Mpan 137 98, 6% 134 72, 0% 271 83, 4%
2012 Toeno 2 1,4% 50 26, 9% 52 16, 0%
Opbvea 2 1,1% 2 6%
BkynHo: 139 100, 0% 186 100, 0% 325 100, 0%
Ta6ena 6
YuunuwTte (Yuunuwra M+, M+ n AnbaHumn) BkynHo:
Mon
Yunnuwte M+ (MakegoHum m Yaunnwre (M+ u AnGanum)
Apyrv) count col %
count col % count col %
2011 Maruko 58 39, 2% 121 54, 5% 179 48, 4%
XKeHcko 90 60, 8% 101 45, 5% 191 51, 6%
BkynHo: 148 100, 0% 222 100, 0% 370 100, 0%
MaLuko 54 38, 8% 99 53, 2% 153 47,1%
2012 SKOHOKO 85 61, 2% 87 46, 8% 172 52,9%
BkynHo: 139 100, 0% 186 100, 0% 325 100, 0%
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Analizé e rezultateve nga hulumtimet e
realizuara né 5 shkolla té mesme né Shkup,
né kuadér té projektit Arsimimi pagésor
(2011-2012)
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PARATHENIE

Gordana Pirkovska Zmijanac, Albulena Karaga dhe Sebastian Shvajcer
Ambasada e paré pér fémijé né boté MEGJASHI- Programi pér arsimim paqésor
2011-2013

Hulumtimin té cilin e keni né doré ka histori. Té fillojmé nga 2011-ta, kur Ambasada
e paré né boté pér fémijé-Megjashi filloi zbatimin e njé séré aktivitetesh pér
promovimin e Arsimimit pagésor, Pages, dhe Padhunshmérisé si vlera bazé né
sistemin edukativo-arsimor né Republikén e Magedonisé. Aktivitetet u mundésuan
fal mbéshtetjes sé vazhdueshme nga organizata joné partnere KURVE Wustrow
nga Gjermania me té cilén kemi bashképunim 20 vjegar- dhe nga financimi bujar i
Ministrisé Federative Gjermane pér Bashképunim Ekonomik dhe Zhvillim.

Né njé periudhé dy vjecare u realizuan 5 trajnime pér transformim té padhunshém
té konflikteve dhe arsimim paqgésor, né té cilét ishin té kygur 12 profesoré/esha nga
tre shkolla t¢ mesme (SHMGJSH “Nikola Karev’, QSHMN “Zdravko Cvetkovski”
dhe SHMMQSH “D-r Pange Karagjozov”) dhe 6 té rinjé/reja si edukatoré/e pageje.
Profesorét/eshat dhe edukatort/et e trajnuara pas trajnimit t& paré né gusht/shtator
2011, filluan me formimin e klubeve té pages népér shkolla dhe me zbatimin e
aktiviteteve me té cilat té rinjté u sensibilizuan me format e ndryshme té dhunés té
cilat shfagen né pérditshméri dhe u aktivizuan gé té kené rol né transformimin e
padhunshém té konflikteve né nivel lokal si né shkollat ashtu edhe né lagjet e tyre.

Né trajnimet dhe punétorité né shkolla u pérfshiné, pérpos tjerash, temat né vijim:
komunikim i padhunshém, dhuné dhe padhunshméri, kuptim i konflikteve, puné
ekipore, identitete, roli i gjinive né shogéri, pérpunim kreativ i konflikteve, ballafagim
me té kaluarén, shkollat dhe arsimimi pagésor, plane pér puné né klubet rinore té
paqges dhe hartim i punétorive pér arsimim joformal. Sa i pérket metodologjisé sé
punés, pérdorém metodin interaktiv dhe participativ, pérmes punés né grupe te
vogla, punés individuale, luajties sé roleve, diskutime té planifikuara, si dhe input
teorik nga ana e trajnuesve pér temat e dhéna.

Né kuadér té projektit, mes nxénésve nga té tre shkollat u organizuan edhe
aktivitete té tjera té pérbashkéta si psh. lojé futbollistike, dans teatér, forum teatér
dhe debate, si teknika pér pérpunim dhe transformim konflikti. Me kéto metoda
kreative u pérpogém qgé té zhvillojmé aktivizém pagésor mes nxénésve té
komuniteteve t& ndryshme etnike dhe religjioze.

Ky pilot projekt ndihmoi gé té rrisé vetédijen e profesoréve, edukatoréve té pages
dhe nxénésve pér format e ndryshme té dhunés, diskriminimit dhe padrejtésive, dhe
i inkurajoi ata gé té kené rol aktiv né rrethin e tyre social mé té afért, qé té ndértojné
dhe kujdesen pér pagen, té forcojné pérgjegjésiné shogérore dhe t&€ promovojné
padhunshmériné.

Puna né fushén e ndértimit t&é pages éshté njé proces i shuméanshém dhe
shumédimensional i cili kérkon zbatimin e ndryshimeve organizative edhe né
strukturén toné organizative. Prandaj, né kuadér té kétijé projekti filloi edhe
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implementimi i njé procesi pér pérforcimin e kapaciteteve t€ Ambasadés sé paré té
fémijéve MEGJASHI né té cilin u ridefinuan planet, prioritetet dhe géllimet, u shtuan
programet dhe aktivitetet, kahjet dhe strategjité pér 3 vitet e ardhéshme.

Pér té fituar pasqyré mé té qarté pér efektet e aktiviteteve té zbatuara né klubet e
pages si dhe ndikimin e faktoréve té jashtém té rrethit, e kishim té réndésishme gé
té marrim mendimin e nxénésve. Ja, pérpara nesh e kemi analizén komparative té
bazuar né té dhénat e fituara nga pyetésorét e mbushur né néntor dhe dhjetor té
2011-és dhe 2012-és. E njejta paraget resurs pér aktivitete t€ métutjieshme népér
shkolla té cilat kané lidhje me ndértimin e paqes dhe arsimimit pagésor.

Pér fund, duam t’ju shprehim mirénjohjen toné nxénésve dhe shkollave té cilat
ishin té& kycura né kété hulumtim: SHMGJSH “Nikola Karev’, QSHMN “Zdravko
Cvetkovski”, SHMGJSH “Orce Nikollov’, SHMMQSH “D-r Pange Karagjozov” dhe
SHMGJSH “Arsenije Jovkovski”. Duam té falenderojmé edhe BRIMA Gallup si dhe
vullnetarét e Megjashit pér ndihmén e tyre.
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1. Hyrja

Metodologjia

MEGJASHI — Ambasada e paré pér fémijé né boté né bashképunim me
BRIMA — Agjencia pér kérkime t& mendimit publik dhe tregut, realizoi dy hulumtime
nga anketa pér projektin Arsimimi pagésor. Kéto anketa jané té realizuara nga ekipit
punues dhe vullnetaré té cilét jané té kyqur né projektin Arsimimi paqgésor, né
realizim t¢ MEGJASHI -t Ambasadés sé paré pér fémijé né boté, kurse realizimi i
tyre éshté mbikqyrur nga ana e ekipeve profesionale t€ BRIMA-s.

Qéllimi kryesor i hulumtimit éshté qé té sigurojé té dhéna té cilat do té
mundésojné analizé té faktoréve té cilét ndikojné né realizimin e projektit Arsimimi
pagésor né shkollat e mesme né Republikén e Magedonisé. Qé té sigurohet baza e
té dhénave pér kété lloj analize, supozimi kryesoré ishte qé té fitohet njé seri e té
dhénave krahasuese té cilat do t&¢ mundésojné gé té vlerésohen efektet e projektit
né periudhé prej njé viti.

Qé té realizohen kéto géllime u pérgatit plani pér hulumtime dhe u
dizajnua mostra dhe pytésori i kérkimit.

Sipas planit, hulumtimi u realizua né dy faza. Né fazén e paré iniciale u
grumbulluan té dhéna me géllim qé té “ingizohet” situata né raport me parametrat té
cilat e pércaktojné grupin e pyetjeve té definuara té cilat jané ju referohen
aspekteve té ndryshme té€ arsimimit pagésor né shkollat e mesme. Me anketimin e
pérséritur u fitua “pasqyré” pér ndryshimet e parametrave té njejta té cilat kané
ndodhur né periudhén mes kétyre dy hulumtimeve (korniza e periudhés kohore
éshté njé vjet — vjeshté viti 2011, vjeshté viti 2012).

Né bazé té kétij plani :

- Anketa e paré éshté realizuar né periudhén Néntor — Dhjetor té vitit

2011 dhe né kété hulumtim jané té anketuar 370 nxénés té 5
shkollave t& mesme né teritorin e Qytetit té Shkupit.

- Anketa e dyté éshté realizuar né pjesén e paré té Dhjetorit té vitit

2012 dhe né kété hulumtim jané té anketuar 325 nxénés té 5
shkollave t& mesme né teritorin e Qytetit t& Shkupit

Edhe né anketén e paré si dhe té dytén jané anketuar té njéjtét nxénés qé
té mundet té analizohen ndryshimet reale gé jané krijuar mes dy hulumtimeve né
raport me parametrat e hulumtimit (shénim: shtrija e grupit t€ nxénésve né
hulumtimin e dyté né raport me grupin e paré éshté mé e vogél pér 45. Ky lloj i
“rénies” sé mostrés fillestare éshté paraqitje e shpeshé né kété lloj hulumtimi).

Me qéllim gé té fitohet pasqyré, se si dhe né ¢faré mase éshté ndikimi i
kontekstit t& ndryshém sociodemografik né shkolla mbi nivelin e ndikimit té projektit
Arsimimi pagésor, anketa éshté realizuar né 3 shkolla me strukturé
sociodemografike heterogjene dhe 2 shkolla me strukturé sociodemografike
homogjene.

Pytésori anketues ishte i ngjajshém né té dyja hulumtimet dhe pérbéhej
prej 21 pyetjeve (thelbi i pytésorit) dhe 7 pytieve demografike. Né anketén e dyté u
shtua njé pyetje plotésuese e cila ishte né lidhje me vlerésimin se sa ka ndryshuar
prezenca e dhunés né shkollé né krahasim me vitin e kaluar. Gjithashtu,pér té
evidentuar mé sakté anétarét e tanishém dhe ata t&€ méparshém té Kilubit rinor
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paqgésor, né pyetjen e zakonté, a je anétar i Klubit rinor pagésor... u vendos njé
kategori e re si pérgjigje e mundshme .. isha, por nuk jam mé anétar...

Principi i realizimit t& anketés éshté me vetéplotésimin, ku gjat fillimit té
realizimit t& anketés, té€ anketuarit udhézohen se nuk ka pérgjigje té sakta dhe té
pasakta dhe se duhet té pérgjigjen né té gjitha pyetjet detyrimisht .

Té gjitha kéto elemente té planit t& hulumtimit, mostra dhe pyetésori,
mundésojné gé, népérmjet analizés sé rezulateve té fituara, t€ pércaktohen faktorét
relevanté dhe raportet ndérmjet kétyre faktoréve, té cilat kané ndikim né arsimimin
paqgésor né shkollat e mesme té cilat jané té pérfshira né kéto hulumtime.

2. Analizé e profilit sociodemografik té nxénésve né shkollat e mesme

Tabela 1
2011 2012
Shkolla
Frekuenca % Frekuenca %
Nikolla Karev 88 24% 80 25
Orce Nikollov 60 16% 59 18
Pance Karagjozov 78 21% 61 19
Arsenie Jovkov 63 17% 57 17
Zdravko Cvetkovski 81 22% 68 21
Totali 370 100% 325 100%

Gjithésej nga pesé shkollat ku qené té realizuara hulumtimet, né tre
shkolla arsimohen nxénés nga té gjitha grupet etnike né Magedoni (Magedonas
dhe té tjeré + Shqipétaré), kurse né dy shkollat tjera (Nikolla Karev dhe Orce
Nikollov) vetém Maqgedonas dhe té tjeré. Sipas pérkatésis€ nacionale t& nxénésve
né shkollat “homogjene” né hulumtimin e vitit 2011 té anketuar jané 92% nxénés
magedonas dhe 8% té pérkatésive mé té vogla té bashkésive etnike. Né hulumtimin
e vitit 2012 nga pérbérja nacionale éshté pérfagésuar 96% magedonas dhe 4% té
tieré. Né shkollat “heterogjene né vitin 2011 jané pérfagésuar 42% Magedonas,
49% Shqipétaré dhe 9% nga bashkésité etnike tjera, kurse né hulumtimin e vitit
2012 jané té pérfagésuar 41% Maqgedonas, 51% Shqipétaré dhe 8% nga
pérkatésité e bashkésive mé té vogla etnike.

Né hulumtimin e paré (370 nxénés) jané té anketuar 179 nxénés té gjinisé
mashkullore dhe 191 nxénés té gjinisé femrore. Nga numri i pérgjithshém 230 jané
Magedonas, 109 jané Shqipétaré dhe 31 jané nga nacionalitet tjetér etnik. 302 nga
nxénésit e anketuar jetojné né mjedise urbane, 65 né mjedise rurale dhe 3
refuzojné té tregojné.

Né hulumtimin e dyté (325 nxénés) sipas ndarjes gjinore 153 jané meshkuj
dhe 172 jané nxénés femra. Nga shuma e pérgjithshme e nxénésve té anketuar
209 jané Maqgedonas, 95 jané Shqipétaré dhe 21 jané nga etnitet tjetér nacional.
Sipas vendit t&€ banimit 271 nga nxénésit e anketuar jetojné né mjedise urbane, 52
né mjedise rurale dhe 2 refuzojné té tregojné.
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Analiza e profilit socilogjik demografik t&€ nxénésve té anketuar té kétyre
shkollave t& mesme, tregon se ka dallime té médha sipas vendit t& banimit,
pérkatésisé nacionale té& nxénésit dhe strukturés gjinore.

Nxénésit t& pérfshiré né hulumtimin né shkollat Nikolla Karev dhe Orce
Nikollov jané vetém prej mjediseve urbane, thuaj se plotésisht homogjene sipas
pérkatésisé nacionale té nxénésve dhe ka prezencé mé té madhe té nxénéseve
nga gjinia femérore. Té gjitha kéto dallime né profil demografik t&€ nxénésve jep
bazé pér njé total t& nxénésve té anketuar né shkollat e mesme té ndahen né dy
kategori:

Nikolla Karev dhe Orce Nikollov jané shkolla me pérbérje nacionale
homogjene, nga njé mjedis urban dhe me dominim té nxénéseve té gjinisé femrore,
ku né analizat e métutieshme do ti emrojmé si homogjené socio demografikosht
(sd-homogjene) kundrejt heterogjenitetit socio demografik né Pange Karagjozov,
Arsenie Jovkov dhe Zdravko Cvetkovski (sd—heterogjene)® shih tabela 2 .

Tabela 2
2011 2012
Shkolla (Shkolla M+, M+ dhe Shq)
Numér Col % Numér Col %
Shkolla M+ (Magedonas dhe té tjeré) 148 40 139 43
Shkolla (M+ dhe Shqiptaré) 222 60 186 57
Totali 370 100% 325 100

Kéto dallime té réndésishme né profilin sociodemografik t&€ nxénésve né
shkollat e mesme, paragesin faktoré kontekstual shumé té réndésishém té cilét
ndikojné né egzistimin e klimave té€ ndryshme shogérore né ato shkolla.

8 Né& analizén e tekstit né vijim, shkollat né t& cilat arsimohen nxénésit e t& gjitha grupeve
etnike né Magedoni, Magedonas, Shqiptaré dhe pérkatésive tiera mé té vogla té bashkésive
etnike, shkurt do ti shénojmé si heterogjené sociodemografik, dhe shkollat té cilét ndjekin
mésimin Magedonasit dhe pérkatésité tjera t€ bashkésive etnike mé té vogla do ti shénojmé si
homogjené socio demografik.Né tabelat sd-homogjene jané t€ shénuara si M+ kurse sd-
heterogjene si M+ dhe Shqiptaré

76




3. Pasqyré gjenerale e perceptimit té klimés sé pérgjithshme té
marrédhénieve mes nxénésve né shkollat e mesme

- Komunikimi mes nxénésve té grupeve té ndryshme etnike

a) Frekuenca e komunikimit

Grafikoni 1

Komunikoni me nxénés té grupeve tjera etnike?
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Shpesh Ndonjéheré Rrallé komunikoj me nxénés
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= 2011 32% 42% 22% 4%
m 2012 35% 40% 17% 7%

Egzistimi i komunikimit mes nxénésve té pérkatésive t& ndryshme etnike, éshté
faktori bazé i cili ndikon né klimén e pérgjithshme t& marrédhénieve mes nxénésve
né shkollat e mesme. Né até kahje, komunikimi i shpesht& mes nxénésve nga
pérkatsia e etniteteve té ndryshme, ndihmon pér krijimin e klimés sé pérgjithshme
mé té volitshme né veté shkollén.

Testimi i ndryshimeve nga té dyja hulumtimet, tregojné se shprehité pér
komunikim me nxénésit e etniteteve tjera jané relativisht t&¢ géndrueshme dhe té
pandyshueshme.Testimi pér dallimin prej 3 pérgindshmérisé sé pikave (32% 2011;
35% 2012) té nxénésve té cilét shpesh heré komunikojné, tregon se T testi nuk
éshté domethénés® (t=0.84 df=693). Té ngjajshme jané rezultatet edhe te nxénésit
té cilét ndonjéheré komunikojné (t=0.53 df=693). Vetém te ato nxénés té cilét rrallé
komunikojné, testi tregon njé domethénie statistikore té€ vogél (t=1.65 df=693 né
nivel t& besueshmérisé prej 90%).

° Duhet té theksohet se né statistiké, réndési né dallime nuk éshté treguesi pér até se sa e

madhe éshté diferenca. Testi i domethénés statistikoré vetém tregon se dallimi nuk éshté i
rastésishém gjegjésisht se variacioni i rezultateve ndikon ndonjé faktor. Né rastin konkret fakti
se nuk éshté e konfirmuar domethénie statistikore né rezultatet mes dy hulumtimeve tregon
pér konstancé gjegjésisht, mosndryshimi i shprehive relative pér komunikim mes nxénésve..
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Rezultatet nga kéto teste statistikore tregjné né faktin se shprehité né
komunikim mes nxénésve kané mbetur t& pandryshuara né periudhén mes dy
hulumtimeve.

Té dhénat nga hulumtimi né vitin 2011, tregojné se gati ¢do i treti nxénés i
anketuar (32%) shpesh komunikon me nxénésit e pérkatésisé tjetér etnike.
Ndonjéheré komunikojné 42% dhe rrallé 22%. Se asnjéheré nuk komunikojné me
nxénésit e pérkatésisé tjetér etnike jané deklaruar 4% té nxénésve. Ato 32%
nxénés té cilét shpesh komunikojné me nxénésit e pérkatésisé tjetér etnike mé
lehté e pérshkruajné bashkéjetesén mes nxénésve té grupeve té ndryshme etnike
né shkollé. Shumicé e madhe e tyre (77%) kané vlerésuar se bashkéjetesa né
shkollén e tyre éshté e miré, 21% kané vlerésuar se bashkéjetesa nuk éshté as e
miré as e keqe dhe vetém 2% e kané vlerésuar si té keqe.

Té dhénat nga hulumtimi i vitit 2012 tregon se njejté ¢do i treti nxénés i
anketuar (35%) shpesh komunikon me nxénés té pérkatésisé tjetér etnike.
Struktura e pérafért e pérgjigieve u pérket edhe atyre té cilét ndonjéheré
komunikojné (40%).

Nga ato nxénés té cilét kané deklaruar se vetém ndonjé heré komunikojné me
nxénés té pérkatésive tjera etnike, né té€ dyja hulumtimet, mé shumé se gjysma,
bashkéjetesén né shkollé e vlerésojné si t& miré (2011-60%; 2012-54%), rreth njé e
treta e vlerésojné si as té miré as té keqe (2011-34%; 2012-26%) dhe vetém disa
veté e vlerésojné si té keqe (2011-6%; 2012-4%)

Te nxénésit té cilét kané deklaruar se rrallé komunikojné (2011-17%; 2012-
22%), perceptimi pér bashkéjetesé né shkollé edhe né té dyja hulumtimet, mé pak
se gjysma e vlerésojné si t& miré (44%)

Bashkéjetesé mé té papérshtatshme né shkollé e vlerésojné ato té cilét
asnjéheré nuk kané pasur komunikim me nxénés té grupeve tjera etnike. Né
hulumtimin e vitit 2011 ato jané gjithsej 13 nxénés prej 370 t& anketuaréve ose
vetém 4% dhe nga hulumtimi i vitit 2012 gjithsej 24 nxénés prej 325 té té
anketuréve ose vetém 7%.

Sa pér ilustrim nga kéto 24 nxénésve, 11 nxénés kané vlerésuar se
bashkéjetesa né shkollé éshté e miré, katér kané deklaruar se as éshté e miré as e
kege, pér 5 veta bashkéjetesa éshté e keqe dhe pér katér nga 24 nxénésve
bashkéjetesa éshté shumé e keqelo.

Kéto t& dhéna pamédyshje tregojné se njé nga determinantet e klimés sé
pérgjithshme né shkolla éshté frekuenca né komunikim mes pérkatésive té grupeve
té ndryshme etnike. Sa mé e shpeshé té jeté komunikimi ag éshté edhe arritja e saj
né krijimin e klimés sé volitshme né marrédhéniet mes nxénésve né shkollat e
mesme.

' Duhet vérejtur se dukurité me frekuencé jashtézakonisht t& ulét, nuk éshté korrekte té
shprehen pérmes pérgindjeve dhe pér shkak té saj t& shmanget krijimi i hamendjes né
pérshkrimin e fenomenit, né korrektési éshté té paragiten né numra konkret.
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b) Ku realizohet komunikimi mes nxénésve té grupeve té ndyshme etnike
Nga pérgjigjet e té gjithé nxénésve té anketuar, né té gjitha shkollat té
pérfshira me dy hulumtimet, del se né njé numér t&¢ madh té rasteve, nxénésit
komunikojné né shkolla (2011-70%; 2012-73%).

Grafiku 2

Ku realizohet kominikimi?
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Né vendé té dyté pér komunikim sipas numrit t& nxénésve éshté fqinjésia
pastaj vendet pér argétim dhe né vendin e katért viné fushat e sportit. Né numér
jashtézakonisht té ulét nxénésit komunikojné né klube dhe né vend tjetér. Vetém
njé pjesé e vogél e tyre nuk kané realizuar asnjé lloj komunikimi me nxénésit e
grupeve tjera etnike. Rezultatet e pérgjigjeve té krahasuara té té€ dy hulumtimeve
tregojné se egzistojné zvoglime té cakruara té pérgjigjeve té nxénésve né lidhje me
komunikimin me fqginjésiné, fushat e sportit dhe klubet rinore. Béhet fjalé pér
zvoglim té tre pérgindjeve t& komunikimit né fqinjési, katér pérqgind pér komunikim
né fushat e sportit dhe vetém dy pérqind pér komunikim né klubet rinore, dhe né
llogari té pesé pérqind ku éshté rritur numri i pérgjigjeve té cilét jané né lidhje me
komunikimin né vendet argétuese. Né lidhje me pérgjigjet e nxénésve té cilét nuk
kané realizuar asnjé lloj komunikimi mé nxénésit e grupeve tjera etnike edhe pse
éshté fjala pér njé numeér té vogél, por éshté me vleré té theksohet se ai numér né
afat prej njé viti, pra koha e kaluar nga njéri hulumtim deri te tjetri €shté pothuajse
dyfish i zmadhuar (prej 13 nxénésve né 2011 né 24 nxénés né vitin 2012).

Analiza e pérpunuar e té dhénave plotésuese nga hulumtimi sjell deri te
rezulatate té reja interesante. Té dhénat tregojné se nga nxénésit (2011-96%;
2012-93%) té cilét komunikojné me nxénés té grupeve té ndyshme etnike, pa marré
parasyshé se komunikimi i tyre éshté i shpeshté, ndonjéheré ose i rrallé, mé pak se
gjysma e tyre (2011-47%; 2012-40%), komunikimin e tyre e realizojné vetém né njé
vend, njé e treta (2011-33%; 2012-39%) e tyre komunikimin e tyre me grupet e
ndyshme té etniteteve e realizijné né dy vende dhe vetém pesé nga ata (2011-20;
2012-21%) komunikimin e realizojné né tre apo mé shumé vende.
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Né bazé té kétyre t& dhénave mundet té vlerésohet se sipas pérmbajtjeve,
pérvojave dhe motiveve pér komunikim te 4/5 komunikimi €shté né intensitet té ulét
né kycje té pérbashkét né aktivitetet e pérditshme té€ nxénésve té grupeve té
ndyshme etnike. Ky rezultat bazohet né faktin gé komunikimi né njé numér té madh
té nxénésve realizohet né njé deri né dy vende. Kundrejt atyre njé e pesta
komunikojné né tre ose mé shumé vende gé déshmon se pérmes komunikimit e
cila realizohet né mé shumé vende arrihet njé nivel mé i larté i intensitetit té€ kygjes
sé pérbashkét né aktivitetet e pérditshme té nxénésve té grupeve té ndryshme
etnike.

Né bazé té analizés sé té dhénave té pérgjithshme té té gjithé nxénésve té
anketuar, né hulumtimet mundet té konkludohet se gati ¢do i katérti (2011-20; 2012-
21%), komunikimin e tij me pérkatésité e grupeve té ndryshme etnike e realizon
vetém né shkollé. Gati gjysma e nxénésve té anketuar (2011-45%; 2012-49%),
komunikimin e realizojné pérveg se né shkoll€ edhe né vende tjera.

Né vitin 2011 27% kané komunikuar me pérkatési té grupeve té ndyshme
etnike né vende tjera por nuk kané komunikuar me pérkatési té€ grupeve té
ndyshme etnike né shkollé. Né hulumtimin e 2012 éshté zvohéluar pérgindja pér
gjashté pika dhe éshté 19%. Rezulatatet e hulumtimit tregojné se né vitin 2011 3%
nga nxénésit absolutisht nuk kané komunikuar me nxénés té pérkatésisé sé
grupeve té ndyshme etnike dhe numri i tyre éshté zmadhuar né vitin 2012 pér 5
pika (8%).

c¢) Pérgatitje pér komunikim né grupin i cili ende nuk ka realizuar komunikim me
pérkatésité e grupeve té ndyshme etnike

Né lidhje me gatishmériné pér komunikim té nxénésve té cilét nuk kané
realizuar komunikim me pérkatésité e grupeve té ndyshme etnike, distribuimi i
rezulatateve tregon se te kjo grupé margjinale zotéron tendenca e mbyllies pér
komunikim me pérkatésité e grupeve té ndyshme etnike.

Nga nxénésit e anketuar né vitin 2011 té cilét nuk kané realizuar asnjé lloj
komunikimi vetém dy nxénés maqgedonas nga 13 kané deklaruar se jané té
gatshém té komunikojné me pérkatésité e grupeve té ndyshme etnike kurse 11
(nénté jané magedonas dhe dy shqiptaré) prej tyre kané deklaruar se nuk jané té
gatshém té komunikojné me pérkatésité e grupeve té€ ndyshme etnike. Né vitin
2012 prej 24 nxénésve té anketuar té cilét nuk kané realizuar asnjé lloj komunikimi,
dhjeté (té gjithé jané magedonas), shprehin gatishméri t€ komunikojné me
pérkatésité e grupeve té ndyshme etnike, kurse 14 té tjeré (dymbédhjeté jané
maqgedonas dhe dy shqiptaré), kané deklaruar se nuk jané té gatshém té
komunikojné.

-Gatishméria pér vendosjen e lidhjeve migésore mes nxénésve

Migésia mes njerézve paraqget relacion té identifikimit t€ pérbashkét té
personalitetit dhe interesave. Migésia paraqitet gé né shkollé fillore dhe paraqet njé
nga format e zgjedhjes sé liré né relacionet e reja té institucioneve sociale pér
dallim nga periudha parashkollore kur relacionet sociale ende nuk kané gené té
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institucionalizuara. Né periudhén e adoleshencés migésia éshté e ndjekur me njé
spektér té gjéré té marrédhénieve emocionale dhe veté ajo éshté e ekspozuar né
proces té vazhdueshém té rishqyrtimit, sepse né até periudhé vecanérisht jané té
ashpéruara kriteriumet pér formimin e pasqyrés sé personazheve ideale dhe
marrédhénieve té tyre né mes. Pér shkak té kétij procesi t& ngadalshém té
rishqyrtimeve té€ vazhdueshme té migésisé, njé numér mé i vogél i shogérimeve
nga ajo periudhe e pérjetojné até periudhe por nése e tejkalojné pérjetimin mé voné
fitojné karakterin e migésisé.Duke u nisur nga réndésia e kétyre relacioneve té
migésisé mes nxénésve né shkolla, né ankété ishte shtruar pyetja cilét jané shokét
e tyre mé té miré ku kishin mundésiné té béjné njé zgjidhje té shumfishté dhe té
tregojné shokét e pérkatésisé sé tyre dhe até grupeve tjera etnike.

Tabela 3
Nacionaliteti Gjithsej té
s Magedonas Shqiptaré gjithé

Shoké mej;?]éwlre t€ juaj Homogjen : Heterogjen Heterogjen nxénésit
N Col% N Col% N Col% N Col%

Magedonas 135 99% 93 99% 51 47% 309 84%
Shqiptaré 8 6% 11 12% 105 96% 132 | 36%

Serb 27 20% 21 22% 4 4% 67 18%

2011 | Turq 4 3% 11 12% 32 29% 51 14%
Romé 1 1% 5 5% 10 9% 21 6%

Vileh 8 6% 2 2% 1 1% 11 3%
Nacionalitete tjera 12 9% 12 13% 12 11% 45 12%
Gjithsej 136 | 143% 94 165% 109 197% | 370 | 172%
Magedonas 133 | 100% | 76 100% 50 53% 279 | 86%
Shqiptaré 7 5% 12 16% 93 98% 117 36%

Serb 18 13% 19 25% 2 2% 46 14%

2012 | Turq 9 7% 2 3% 30 32% 47 15%
Romé 4 3% 4 5% 7 7% 18 56%

Vileh 5 4% 1 1% 1 1% 7 2%
Nacionalitete tjera 3 2% 4 5% 9 9% 22 %
Gjithsej 133 | 135% 76 155% 95 202% | 325 | 165%

Rezultatet e hulumtimit tregojné se né hulumtimin e paré né mesatare zgjedhje
kané béré 1.72 shoké nga pérkatésia e vete ose nga etnitetet tjera. Né hulumtimin e
pérséritur kjo mesatare éshté zvogéluar né 1.65 zgjedhje té€ shokéve sipas
pérkatésisé nacionale (shih tabela 3). Né shkollat homogjene migésité e
pérbashkéta mes pérkatésive t& grupeve tjera etnike jané mé pak té shprehura
(1.43 né 2011, 1.35a né 2012). Kjo éshté si rezultat se homogjeniteti i larté nacional
né ato shkolla (t€ pérkujtohemi se né ato shkolla 90% nga nxénésit e anketuar jané
magedonas) pra prej aty edhe mundésia mé e vogél pér lidhje t&€ migésisé mes
pérkatésive té bashkésive té€ ndryshme etnike. Né shkollat me pérbérje etnike
heterogjene, zgjedhja mesatare e shokéve ésht€é mé e shprehur. Mes
magedonasve né 2011 zgjedhja mesatare éshté 1.65 edhe ai né 2012 ka réné né
1.55. Mes shqiptaréve zgjedhja éshté mé e shprehur edhe mé 2011, mesatarja
éshté 1.97 kurse né 2012 ka tendencé pér rritje dhe éshté 2.02.
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Ndikimi i zhvillimit t& migésis€é mes nxénésve reflektohet né mé shumé
dimensione ku do té analizojmé dy aspekte té cilat dallohen sipas relevancés sé
tyre.

Analiza e rezultateve né shkollat me pérbérje sociodemografike heterogjene,
tregon se vendosja e migésive mes pérkatésive t& ndryshme té bashkésive né
periudhén mes dy hulumtimeve éshté me tendencé pozitive pér ndryshime.
Gjejgésisht nga 11magedonas té anketuar né 2011 kané théné se shqiptar éshté
shoku i tyre mé i miré, 5 nga ata (45%) mendojné se dhuna éshté e arsyeshme né
zgjidhjen e problemeve né shoqéri kurse 6 nga ata tregojné se nuk e arsyetojné. Né
2012 vetém 1 (8%) nga 12 ku shok mé i miré éshté shqiptar mendon se dhuna
éshté e arsyeshme kurse 11 (92%) mendojné se éshté e paarsyeshme. Mes
shqiptaréve vérehet njé tendencé e ngjajshme. Nga 50 té anketuar té cilét mik mé
té miré kané maqgedonas, né 2011 33% mendojné se dhuna éshté e arsyeshme
kurse 67% se éshté e paarsyeshme. Né vitin 2012 nga 51 té anketuar té cilét kané
deklaruar se shoké mé i miré kané maqgedonas vérehet tendencé rénieje té
géndrimit se dhuna éshté e arsyeshme (18%) kurse éshté rritur numri i atyre té cilét
nuk e arsyetojné dhunén (82%).

Analiza e aspektit tjetér i referohet frekuencés sé komunikimit me nxénésit e
nacionaliteteve tjera. Tendencé gjenerale edhe né kété dimension té
marrédhénieve, tregon se ato té cilét kané miq edhe nga nacionalitetet tjera
shpeshheré komunikojné me pérkatésité tjera nacionale se sa ato ku migésia éshté
e fokusuar né nxénés té pérkatésisé sé vet.

Kéto relacione mes qgéndrimit ndaj dhunés, migésisé dhe frekuencés sé
komunikimit, paraget interakcione komplekse mes tyre ku si rezultat éshté krijimi i
ambientit pozitiv té tolerancés dhe besimit té ndérsjellté si dhe mirkuptimit né masé
ku kéto parametra jané té lidhura mé forté dhe jané mé stabile.

Por kur evaluon kontributin nga ky efekt pozitiv, nga bashkimi i migésive, duhet
patur llogari se migésité mes magedonasve dhe shqiptaréve pérfshin njé numér
shumé té vogél nxénésish (12% né 2011 n 16% né 2012). Mes shgqiptaréve,
pérfshiré 47% té nxénésve té cilét kané deklaruar se shoké té tyre mé té miré jané
magedonas, né vitin 2012 numri éshté rritur né 53%, por duhet patur parasyshé se
ky “ndryshim” éshté ndryshim vetém né numrat absolut, por né testimin e dallimit
tregon se ndryshimi né bazé statistikore nuk éshté shumé e réndésishme, t testi
nuk éshté i réndésishém (t=0.95 df=202).

Megjithaté nése merren parasyshé kéto dallime né treguesit e pérgjigjeve té
nxénésve magedonas dhe shgqiptaré, mundet té thuhet se egzistojné dy mundési
ose ato migési nuk jané t€ dyanshme ose paragesin tendenca pér formimin e njé
pasqyre té tejidealizuar pér marrédhéniet né relacione té ndésjellta se sa ashtu si¢
jané dhe egzistojné né realitet, pérfundim ku para se gjithash éshté né pérgjigjet e
nxénésve shqiptaré.

- Vlerésim pér kapacitetin e pérfshirjes te nxénésit e shkollave t&€ mesme

Grup tjetér i pyetjeve éshté né lidhje me potencialin pér pranimin e lidhjeve té
aférta me grupe tjera té pérkatsive etnike. Né analiz€én e métutjeshme termi
“pérfshirje” paraqet gatishméri pér pranimin e lidhjeve té aférta me grupe tjera té
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pérkatsive etnike, kundrejt mosgatishmérisé pér pranimin e lidhjeve té aférta —
“ekskluzivitet”.

Né pyetjen “Do té pranoje té dashurin apo té dashurén e ndonjé miku/mikeshe
ténd/e té afért ose té aférmit ténd té jeté nga grupi tietér etnik?” , pérgjigjet né té
dyja hulumtimet tregojné nivel t& vazhdueshém té gatishmérisé pér pranimin e
lidhjeve té ngushta me pjestaré té grupeve tjera etnike. Gjejgésisht nga 45% té
pérgjigjeve té nxénésve té cilét kané shprehur gatishmériné pér pranimin né vitin
2011, né hulumtimin e vitit 2012 pérgindja e njejté e nxénésve pér pranim
(indikacioni pér pérfshirje), lidhje t&€ ngushta me pjestaré t&€ grupeve tjera etnike
éshté 47%.

Grafiku 3
Do té pranoje té dashurin apo té dashurén e ndonjé miku/mikeshe ténd/e té afért
ose té aférmit ténd té jeté nga grupi tjetér etnik?
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Né té dyja hulumtimet né shkolla me pérbérje sociodemografike mé
heterogjene, pérfshirja éshté mé e vogél né krahasim me shkollat me pérbérje
sociodemografike mé homogjene. N& hulumtimin fillestar t& 2011, pérfshirja™* éshté
mé e vogél pér 26 piké, pérqgindje (61%; 35%). Ky relacion ka mbetur gati i
pandyshuar edhe né hulumtimin e vitit 2012 ku pérfshirja né shkolla me pérbérje
sociodemografike heterogjene éshté mé e vogél pér 24 pike, pérqgindje (61%; 37%)
shih tabelén 4. Testimet e dallimeve edhe pér 2011 edhe pér 2012 tregojné se
dallimet jané statsitikisht domethénése. T testi pér 2011 domethénés pér nivelin e
besueshmérisé prej 99% (t=4,92 df=368 né interval t&€ besueshmérisé prej 99%)

" «pérfshirje” paraqet gatishméri pér pranimin e lidhjeve té ngushta me pérfagsues tjeré t& grupeve
etnike, kundrejt jogatishmérisé pér pranimin e lidhjeve té ngushta — “ekskluzivitet”
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Tabela 4

Do t6 pranojs {8 dashurin Shkolla (Shkolla M+ , M+ dhe Shq) Totali

apo té dashurén e ndonjé

mikut/mikeshés ténd/e té Shkolla M+ (Magedons Shkolla (M+ dhe

afért ose té aférmit ténd té dhe té tjeré) Shqiptaré) NUmé Col

S e . umér | o

jeté nga grupi tjetér etnik? N Col % Numér Col % 2
Po 90 61% 77 35% 167 45%

2011 | Jo 58 39% 145 65% 203 55%
Totali 148 100% 222 100% 370 | 100%
Po 85 61% 69 37% 154 | 47%

2012 | Jo 54 39% 117 63% 171 53%
Totali 139 100% 186 100% 325 | 100%

a) analizé e kapaciteteve té dimensionit pérfshirje — ekskluzivitet/mospérfshirje
sipas pérkatésisé nacionale

Analiza e rezultateve nga hulumtimi tregon se egzistojné dallime mes
magedonasve, shqiptaréve dhe pjestaréve té€ bashkésive mé té vogla etnike né
lidhje me kété céshtje. Né dimensionin pérfshirje — ekskluzivitet, nxénésit
magedonas né té dyja hulumtimet né ményré té vazhdueshme jané té ndaré,
gjysma me géndrim pér pérfshirje dhe gjysma pér ekslkuzivitet né lidhje me kété
¢céshtje. Mes nxénésve shqiptaré, duke i marré parasyshé té dyja hulumtimet, né
vitin 2011, pérfshirja éshté shumé mé pak e pérhapur (28%) né krahasim me
géndrimin pér ekskluzivitet i cili éshté 2.6 heré mé i pérhapur (72%).

Mirépo né vitin 2012 mes nxénésve shgqiptaré, lidhja mes pérfshirjes dhe
ekskluzivitetit ka ndryshuar dukshém. Pas njé viti tek nxénésit shqiptaré, pérfshirja
éshté mé shumé e pérhapur né krahasim me vitin e kaluar (41%), né llogari té
prezencés sé zvogéluar t& géndrimit ekskluziv (59%) né lidhje me kété céshtje
(shih tabelén 5). Testimi né dallimet e pérgjigjeve té nxénésve shgqiptaré vérteton
se dukshém jané zmadhuar kapacitetet e pérfshirjes. T testi i réndésishém né nivel
té besueshmérisé 95% (t=2.45 df=319 né interval t& besueshmérisé prej 95%). Ky
ndryshim (né nivel deklarativ) mundet té pérshkruhet né ndikimin e programit té
arsimimit pagésor né shkollat e mesme.

Tabela 5

Do té pranoje té dashurin apo té dashurén e ndonjé mikut/mikeshés TOTALI
ténd/e té afért ose t€ aférmit ténd té jeté nga grupi tjetér etnik?
&S 19 N row%
N row% N row%

Magedonas 115 50% 115 50% 230 100%
2011 Shqipétar 31 28% 78 72% 109 100%
Nacionalitet tjetér 21 68% 10 32% 31 100%
Totali 167 45% 203 55% 370 100%
Magedonas 103 49% 106 51% 209 100%
2012 Shqipétar 39 41% 56 59% 95 100%
Nacionalitet tjetér 12 57% 9 43% 21 100%
Totali 154 47% 171 53% 325 100%
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b) Tipologjia e marrédhénieve emotive ndaj etnikumeve dhe lidhja e tyre me
dimensionin pérfshirie — ekskluzivitet te nxénésit e shkollave t& mesme

Pér shqyrtimin e referencave etnike té cilat bazohen né ndjenja pozitive ose
negative ndaj pérfagésueséve té€ grupeve etnike té caktuara, né kété hulumtim
ishte dhéné njé séré pyetjesh pér evaluim té preferencave emotive ndaj pjestaréve
té etniteteve té ndryshme. Nxénésve té anketuar ju ishin parashtuar pytjet gé té
vlersojné né shkallé prej 1 deri mé 5 si jané ndjenjat e tyre, nga njé shumé negative
deri te shumé pozitive ndaj pérfagsueséve té etnikumeve té ndryshém. Pérpunimi i
té dhénave bazohet né grupimin e pérgjigjeve té té anketuaréve dhe né bazeé té té
dhénave té grumbulluara béhet tipologjizimi gjeneral i marrédhénies emotive ndaj
pérfagsueséve té grupeve etnike. Ky tipologjizim pérfshin 3 shkallé nga
marrédhénia e ndjenjave gjenerale ndaj pérfasueséve té bashkésive etnike:

- Dominimi i ndjenjave negative ndaj pérfagsueséve té etnikumeve tjera

- Emocione té matura ose té pérziera ndaj pérfagsueséve té etnikumeve
tiera

- Dominimi i ndjenjave pozitive ndaj pérfagsueséve té etnikumeve tjera

Supozimi se ato nxénés tek té cilét dominon ndjenja pozitive ndaj pérkatésive
té grupeve té ndryshme etnike, mund té€ manifestojné qéndrim pérfshirés dhe né
ashtu pyetjesh té ndjeshme si¢ éshté lidhja emotive mes té rinjve vértetohet né té
dyja hulumtimet. Né vitin 2012 té anketuarit ku dominonte ndjenja pozitive, mé me
numeér jané ato me géndrim pérfshirés (33%) kundrejt atyre té cilét kané géndrim
ekskluziv (28%). Dallimi mes tyre éshté 5 piké né pérgindje. N& 2011 ky dallim mes
grupeve té té€ anketuarve tek té cilét dominon ndjenja pozitive me qgéndrim
pérfshirés (42%) dhe ato gé kané qéndrim ekskluziv (28%), éshté 19 piké né
pérqgindje.

Né nivelin e intensitetit t& matur t&€ ndjenjave ndaj pérkatésive tjera etnike né
vitin 2012, lidhja mes tyre éshté shumé ngjajshme.Mundésia té pranojné (62%) se
sa mos pranojné (61%), aférsi emotive mes té rinjéve me pérkatési té€ ndryshme
etnike éshté e balancuar. Kundrejt kétij hulumtimi nga viti 2011, niveli i intensitetit té
matur té ndjenjave ndaj pérkatésive té etniteteve té€ ndryshme, lidhshméria éshté né
kahje té kundért. Né até rast mundésia éshté shumé e vogél té pranojné (49%) se
sa mos pranojné (63%) lidhje té& afért emotive mes té rinjéve me pérkatésité e
ndryshme té etniteteve (t testi =2.66 C.l. né kufi t&€ besueshmérisé prej 99%).

Tek té anketuarit ku dominon ndjenja negative pér 6 piké pérqindjeje né té dy
hulumtimet, mé i madh éshté numri qé nuk e pérkrahin até lloj lidhjeje (2011-9%;
2012-5%) (shih tabela 6).Testimi domethénés statistikoré né grupin ku dominojné
ndjenja negative ndaj etniteteve tjera me siguri prej 90%, mundet té pritet se né
proporcionin e konfirmuar ato nuk do té pérkrahin né lidhje me ata té cilét do té
pérkrahnin lidhje t& ngushté me etniteteve tjera. Analiza e té dhénave vértetoi
egzistim té lidhjeve té vértetuara empirike mes shkallés sé& dominimit pozitiv
gjejgésisht ndjenjat negative ndaj etniteteve tjera dhe manifestimit pérfshirés ose
eksluziv. Né kété céshtje u mbajtém pak mé né detaje sepse lidhjet e analizuara
tregojné né shablone té caktuara tipike aksione emotive né reaksionet ndaj pytjeve
té ndjshme té cilét i pércaktojné reaksionet ndaj etniteteve tjera né spektrin e téré té
marrédhénieve dhe sferén e marrédhénieve ndérnacionale.
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Tabela 6

Do té pranoje té dashurin apo té dashurén e ndonjé mikut/mikeshés ténd/e té

afért ose té aférmit ténd té jeté nga grupi tjetér etnik? Totali
PO JO o
N % N % | N r
Dominimi i ndjenjave negative 14 9% 28 15% 42 12%
2011 |Intensiteti i matur i ndjenjave 79 49% 119 63% | 198 56%

Dominim i ndjenjave pozitive 68 42% 43 23% | 111 32%

Totali| 161 100% | 100% | 100% [100%| 100,0%

Dominimi i ndjenjave negative 8 5% 19 11% 27 9%
2012 |Intensiteti i matur i ndjenjave 94 62% 101 61% | 195 61%
Dominim i ndjenjave pozitive 50 33% 47 28% 97 30%

Totali| 152 100% |100% | 100% [100%| 100,0%

Kéto shablone aksiono-emotive té reaksioneve tipike ndaj etniteteve tjera
e formojné sfondin psikologjik t€ personalitetit ku né sfidat e ndryshme jetésore, me
pavetédije dhe né ményré automatike dalin né shprehje. Prandaj, kur kérkohen
arsyet pér problemet té cilét dalin né mjediset e pérziera etnike, duhet pasur kujdes
pér komponentat emotivo-iracionale té cilét i pércaktojné reaksionet e njérézve dhe
jo té merren parasyshé vetém determinantet racionalo-objektive, té cilét e
pércaktojné sjellien e njérézve né mjedise multietnike. Kjo éshté shumé e
réndésishme sepse kéto komponenta emotivo-aksionare jané lehté “té vrullshme”
tek té rinjté.

Kéto kanstatime i vértetojné t& dhénat nga hulumtimi ku tregojné se
probabiliteti pér ardhje deri te pérdorimi i dhunés qé té zgidhen problemet né
shogéri jané dukshém mé té médhaja mes atyre ku dominon ndjenja negative né
raport me ata tek té cilét dominon ndjenja pozitive ndaj etniteteve tjera né shkollé.

Rezulatet nga hulumtimi tregojné se te 36% nga nxénésit tek té cilét
dominon ndjenja negative né 2011, medojné se dhuna né zgjidhjen e problemeve
éshté e arsyeshme kurse mé shumé se dy heré (17%) géndrimin e tillé e kané
deklaruar nxénésit ku zotérojné ndjenja pozitive. Nga hulumtimi i 2012 kjo
marrédhénie éshté shumé e shfaqur 44% nga ato me dominim té€ ndenjave
negative, mendojné se dhuna éshté e arsyeshme kundrejt 11%, ashtu pérgjigjesh
mes nxénésve te té cilét dominojné ndjenja pozitive (shih tabela 31)

c) perceptimi mé i madh i tensionimeve ndéretnike dhe incidenteve, ndikon
né zvogélimin e shkallés sé pérfshiries né shkolla me pérmbaitje
sociodemografike heterogjene

Kjo tendencé e pérfagsimit t& zvogéluar né mjedise sociodemografike mé
heterogjene, éshté e lidhur me perceptim té tensioneve ndéretnike dhe incidenteve
né kéto shkolla. Rezulatet e hulumtimit tregojné se né kéto shkolla né vitin 2011
nga té anketuarit té cilét mendojné se ka tensionime ndéretnike 34%, manifestojné
géndrim pérfshirés. Né vitin 2012 kjo lidhje éshté gati e pandryshuar (36%; 65%). E
ngjajshme éshté edhe lidhshméria kur béhet fjalé pér perceptimet pér incidentet
ndéretnike, né vitin 2011 lidhja éshté (36%; 65%), dhe né vitin 2012 éshté butésisht
e ndryshuar né kahje pozitive (36%; 69%). Edhe pse nga tabela 6b duket se edhe
ato nxénés té cilét mendojné se nuk ka tensionime, pérgjigjen né proporcion té
ngjajshém si ato té cilét kané théné se ka tensionime, duhet té theksohet se ato
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nxénés té cilét kané vlersuar se ka tensionime jané té dyfishté (142), né lidhje me
ato té cilét mendojné se nuk ka tensionime (73) té vitit 2011. Kjo lidhje né vitin 2012
éshté ndryshuar né kahje té numrit té zvogéluar té atyre té cilét mendojné se ka
(107), dhe ato té cilét mendojné se nuk ka éshté e pandryshuar (73), tregon se
arritia e zérit bazé té atmosferés sé pérgjithshme para se gjithash e pércaktojné
nxénésit té cilét mendojné se ka tensionime ndéretnike. Testimi i réndésisé sé
dallimeve né qgéndrimin pérfshirés dhe até ekskluziv dhe mes atyre té cilét kané
vlerésuar se ka edhe mes atyre qé kané vlerésuar se nuk ka tensionime ndéretnike,
éshté e réndésishme edhe né té dy hulumtimet.

Kéto té dhéna vértetojné se atmosfera e pérgjithshme e cila dominon né
perceptimin e tensionimeve dhe incidenteve, ndikon né ményré frenuese né
gatishmériné pér pranimin dhe pércaktimin e marrédhénieve mé té aférta me
pérkatésité e bashkésive tjera etnike. Me fjalé tjera mundet té thuhet pérderisa
ambienti i ploté né kéto shkolla éshté me tendencé té zvogélimit té nivelit té
tensioneve ndéretnike dhe incidenteve, mundet té arrij& né zmadhimin e géndrimit
pérfshirés te nxénésit.

Tabela 6b (shkolla heterogjene)

Do té pranoje té dashurin apo té
dashurén e ndonjé
mikut/mikeshés ténd/e té afért Totali
ose té aférmit ténd té jeté nga
grupi tjetér etnik?
Po Jo
N %
N % N %
. | Poka 49 34% 93 | 66% | 142 | 100%
Mendon se né
shkollén ténde | Jo ska 24 33% 49 |67% | 73 | 100%
2011 | ka tensionime
ndéretnike? Refuzon/ pa pérgjigje 4 57% 3 [43% | 7 |100%
Gjithsej 77 35% 145 | 65% | 222 | 100%
Mendon se né | Po ka 38 36% 69 | 65% | 107 | 100%
shkollén tnde | 5, g5 27 37% 46 | 63% | 73 | 100%
2012 | ka tensionime
At
ndéretnike? Refuzon/ pa pérgjigje 4 67% 2 |33%| 6 |100%
Gjithsej 69 37% 117 | 63% | 186 | 100%

4. Lidhja e formave té dhunés me tensionet dhe incidentet ndéretnike né
shkolla

Perceptimi i llojeve té dhunés né shkolla, determinaté géndrore e
perceptimeve té incidenteve ndéretnike
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Komponenta kryesore rreth se cilés kristalizohen paraqitjet e nxénésve pér
incidentet ndéretnike né shkolla, jané perceptime té€ dhunés né shkolla. Rezultatet
nga hulumtimet tregojné se tendenca bazé né perceptimin e formave té dhunés ku
éshté e kygur edhe komponenta e atakut fizik (dhuna fizike, rénie shuplaké, dhuna
fizike grupore dhe kanosje me armé), éshté me frekuencé mé té ulét (si té para
ashtu edhe té dégjuara) né krahasim me format e dhunés pa manifestimin e atakut
fizik. Nése merret parasyshé dallimi kualitetiv mes tyre mundet té thuhet edhe pse
frekuenca e dhunés me komponenté fizike éshté mé e vogél, ato forma té dhunés
né formimin e ndjenjés sé ploté pér prezencé té dhunés né shkolla, kontribuojné
relativisht mé shumé se sa dhuna pa komponenté fizike. Ky konstatim bazohet né
analizén e marrédhénies mes deklaratave té formave té para dhe té dégjuara té
dhunés né shkollé.Rezultatet nga hulumtimi tregojné se né pérqgindje té njé kanosje
me armé té paré né vitin 2011, pér até kané dégjuar 2.12 Kkurse né vitin 2012
(2.06). Pér dhunén fizike grupore lidhja éshté 1.0 ndaj 1.29 né 2011, dhe né 2012
éshté 1 ndaj 1.39. Marrédhénia pér dhuné fizike éshté 1 ndaj 1.41 né 2011 dhe né
2012 éshté zvogéluar dhe éshté 1 ndaj 1.19. Pérderisa variacionet e
marrédhénieve mes dhunés sé dégjuar dhe paré pa komponenté fizike éshté e
balancuar edhe né té dyja hulumtimet dhe paksa ndryshon rreth njéshit (shih
tabela 7).

Tabela 7
Cfar lloji té dhunés ke paré — —
dégjuar né shkollén ténde? Kaparé | Ka dégjuar (F;) (p- Re'slcd"’”'
N % N % %
Dhuné fizike 128 | 35% 180 | 49% +14% 1.41
Dhuné verbale 199 | 54% | 205 | 55% +1% 1.03
Sjellje e turpshme dhe vulgare 130 | 35% | 121 | 33% -2% 0.93
2011 | Dhuné psigike 70 19% 74 20% +4% 1.06

Goditje me shpulla 108 | 29% | 118 | 32% +3% 1.1
Dhuné fizike grupore 68 18% 88 24% +6% 1.29
Kanosje me armé 34 9% 72 20% +11% 2.12
Tjera 7 2% 9 2% 0%

Nuk ka dhuné né shkollé 68 18% 53 14% -4%

Refuzon té pérgjigjet/pa pérgjigie 8 2% 7 2% 0%

Gjithsej 370 | 222% | 370 | 251% +29%

Dhuné fizike 142 | 44% 169 | 52% +8% 1.19
Dhuné verbale 208 | 64% | 210 | 65% +1% 1.01
Sjellje e turpshme dhe vulgare 108 | 33% | 105 | 32% -1% 0.97
Dhuné psiqike 68 21% 68 21% 0% 1.00
Goditie me shpulla 81 25% 96 30% +5% 1.2

2012 | Dhuné fizike grupore 58 18% 81 25% +7% 1.39

Kanosje me armé 16 5% 33 10% +5% 2.06
Tjera 0 0% 2 1% 1%

Nuk ka dhuné né shkollé 59 18% 59 18% 0%

Refuzon té pérgjigjet/pa pérgjigie 0 0 0 0% 0%

Gjithsej 325 | 228% | 325 | 254% 26%

*R (p - d) Dallimi né % mes atyre qé kané dégjuar pér dhunén — dhuné qé kané
paré
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- Dallimet né perceptimin e formave té dhunés né shkollat e mesme, e

pércaktuar me shkallén e homogjenitetit etnik

Né pérgjithési, perceptimi i dhunés si té para ashtu edhe té dégjuara,
dukshém ndryshon né lidhje me shkollat “homogjene” dhe até “heterogjene”, dhe né
té dyja hulumtimet né kahje té frekuencés mé té€ madhe né shkollat “heterogjene”.
Né shkollat “homogjene” né vitin 2011 mesatarisht kané paré 1.27 lloje té dhunés,
sipas pérgjigjeve té té& anketuarve.Né kéto shkolla né vitin 2012 mesatarisht kané
paré mé shumé lloje t€ dhunés edhe até 1.57. Por pér dallim té tyre né shkollat
“heterogjene” né vitin 2011 mesatarja e dhunés sé paré éshté dyfish mé e madhe
(2.51) dhe padyshim ka ndyshuar né 2012 dhe éshté 2.48. Kjo llogaritje &shté béré

né bazeé té pérpunimit té€ t&€ dhénave té paragitura né tabelén 8.

Tabela 8

Cfar lloji t& dhunés ke paré né shkollén

ténde? Shkolla (Shkolla M+, M+ sdhe Shq) Totali
(Mac?:gc?rl:;s'\%e té Shlé?:i;ég:é;j he . Col
tjerd) Numér %
Bpoj Col % Bpoj | Col %
Dhuné fizike 7 5% 121 55% 128 | 35%
Dhuné verbale 68 46% 131 59% | 199 | 54%
Sjellje e turpshme dhe vulgare 49 33% 81 37% 130 35%
Dhuné psiqike 39 26% 31 14% 70 | 19%
Goditje me shpulla 18 12% 90 41% | 108 | 29%
2011 Dhuné fizike grupore 2 1% 66 30% 68 18%
Kanosje me armé 2 1% 32 14% 34 9%
Tjera 3 2% 4 2% 7 2%
Nuk ka dhuné né shkollé 53 36% 15 7% 68 18%
Refuzon té pérgjigjet/pa pérgjigje 3 2% 5 2% 8 2%
Totali 148 165% 222 | 260% | 370 |222%
Dhuné fizike 25 18% 117 63% 142 | 44%
Dhuné verbale 87 63% 121 65% | 208 | 64%
Sjellje e turpshme dhe vulgare 47 34% 61 33% 108 | 33%
Dhuné psiqike 40 29% 28 15% 68 | 21%
2012 Goditie me shpulla 14 10% 67 36% 81 | 25%
Dhuné fizike grupore 6 4% 52 28% 58 18%
Kanosje me armé 16 9% 16 5%
Nuk ka dhuné né shkollé 41 30% 18 10% 59 18%
Totali 139 187% 186 | 258% | 325 |228%
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Né lidhje me dhunén té cilét kané dégjuar nxénésit e anketuar éshté me
tendencé té shfaqur té frekuencés mé té€ madhe edhe né shkollat “homogjene” dhe
até “heterogjene”. Tendencé e cila éshté prezente edhe né hulumtimin fillestar edhe
até final. Né shkollat “homogjene” mesatarisht kané dégjuar pér dhuné rreth 1.52 né
vitin 2011 kurse né vitin 2012 mesatarja éshté rritur né 1.76. Né shkollat
“heterogjene” né vitin 2011 mesatarisht kané dégjuar pér dhuné 2.90 kurse né vitin
2012 ka njé rénie té buté té mesatares né 2.78 (shih tabelén 9).
Tabela 9

Pér cfar lloji t&¢ dhunés ke dégjuar né

Shkolla (Shkolla M+, M+ dhe

shkollén ténde ? Shaiptaré) Totali
Shkolla M+ Shkolla (M+ 1
(Magedonas dhe té dhe
tierg) Shaiptaré) | Numér | Col %
Numér Col % Numér E/SI
Dhung fizike 25 17% 155 | 70% | 180 | 49%
Dhuné verbale 75 51% 130 | 59% | 205 | 55%
\ijﬁgl;lf;: turpshme dhe 37 25% 84 | 38% 121 | 33%
Dhuné psigike 39 26% 35 | 16% | 74 20%
Goditje me shpulla 21 14% 97 | 44% | 118 | 32%
2011 | Dhuné fizike grupore 9 6% 79 | 36% | 88 24%
Kanosje me armé 13 9% 59 | 27% | 72 20%
Tjera 5 3% 4 2% 9 2%
Nuk ka dhuné né shkollé 42 28% 11 5% 53 14%
Refuzon 3 2% 4 2% 7 2%
Totali 148 182% 222 | 297% | 370 | 251%
Dhuné fizike 35 25% 134 | 72% | 169 | 52%
Dhuné verbale 89 64% 121 | 65% | 210 | 65%
f&?@"'{i; rglms ¢l 45 32% 60 | 3206 | 105 & 32%
Dhuné psiqike 40 29% 28 | 15% | 68 21%
Goditje me shpulla 23 17% 73 | 39% | 96 30%
2012 | Dhuné fizike grupore 10 7% 71 | 38% | 81 25%
Kanosje me armé 3 2% 30 16% 33 10%
Tjera 2 1% 2 1%
Nuk ka dhuné né shkollé 41 30% 18 10% 59 18%
Vrasje 1 1% 1 0%
Totali 139 206% 186 |289% | 325 | 254%
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Nga té gjithé format e dhunés pa marré parasyshé a béhet fjalé pér té
dégjuar apo té paré, me frekuente edhe né té dyja hulumtimet né té gjitha shkollat
té pérfshira né hulumtim éshté dhuna verbale. Kjo do té thoté se pérmes dhunés
verbale shumé mé lehté shprehet frustracioni dhe pér shkak té saj mundet té
llogaritet si inicim shpérthyes e cila mund té provokojé edhe né forma tjera mé té
rénda té dhunés. Mundet té llogaritet edhe psikologjikisht edhe realisht se gjeneza
e formave té rénda té dhunés, komponenta e cila i ndjekim éshté dhuna verbale

Nga ana tjetér duhet té thuhet se dhuna verbale nuk éshté kusht i
mjaftueshém pér shpérthimin e llojeve tjera t& dhunés. Analiza tregon se tendenca
e shprehur éshté jashtézakonisht mé frekuente e manifestimit t&é formave té
ndryshme té dhunés, edhe kur éshté fjala pér té para dhe té dégjuara, né shkollat
“heterogjene” kundrejt atyre “homogjene” (shih tabelat 8 dhe 9).

Réndésia, jo vetém e dhunés verbale por edhe té llojeve tjera té dhunés
pa komponenté fizike t& dhunés si ajo sjellja e turpshme dhe vulgare dhe llojet e
dhunés psigike, éshté veti e tyre qé ti “zgjojé” stereotipet etnike negative dhe
paragjykime dhe ta drejtojé komponentén agresive té€ fshehur té cilét e kané né vete
té clirohet dhe té transferohet, né numér té€ caktuar té rasteve, si dhuné me
komponenté fizike né vete. Pér shkak té kétijé lloji té€ strukturés komplekse té
dhunés, e nevojshme éshté strategji e zvogélimit té nivelit t&¢ dhunés né shkolla, té
keté qasje integrale gé nénkuptojmé strategji ku kycen né ményré plotésuese népér
programe pér zvogélimin e dhunés né shkolla dhe programe té cilat ndérmerren
edhe jashté shkollave me géllim gé té rrethohen né njé njési té€ vetme funksionale.

Treguesit e hulumtimeve tregojné né até se projektet partikulare té
ndérmarra né shkolla, né vete nuk kané kapacitet té arrijné rezultate mé té qarta
pérderisa ato nuk jané pjesé€ e njé njésie t&é vetme funksionale ku do té lidhen
arritiet e tyre né efekt unik né nivel té€ shogérisé né pérgjithési. Mé kété lloj té
rrethimit t€ qasjes sé integruar ndaj fenomeneve té dhunés né shkolla, né afat mé
té gjaté mundet té arrihet né arritje mé té réndésishme né kété plan.

- Perceptimi i tensioneve dhe incidenteve né forma té dhunés né
shkollat e mesme

a) Perceptimi i tensioneve dhe incidenteve'® né shkolla

Perceptimi i tensioneve dhe incidenteve ndéretnike éshté thelbi rreth sé cilés
formohet klima dominuese t€ marrédhénieve mes nxénésve né shkollat e mesme

2 Dallimi mes tensionit dhe incidentit né kété analizé bazohet né faktin qé tensioni mbetet si
komponenté e klimés sé pérgjithshme shogérore né njé shogéri, pa mos u tejkaluar kufiri i
ngjarjes apo rastit. Tensioni éshté njé lloj i parashikimit t&¢ mundésisé pér shpérthim té njé
ngjarjeje té padéshirueshme dhe té pakéndshme. Pérderisa incidenti e tejkalon até kufi
psikologjik té prites sé pakéndshme dhe manifestohet si ngjarje e pakéndshme dhe
befasuese, dhe né kété analizé éshté e sjellé né definicionin nga studimi i OKB-sé si
manifestim i dhunés pa marré parasyshé a éshté fizike apo psigike.
- Tensioni etnik éshté gjendje e tensionuar emocionale e cila paraqgitet né relacion mes
pjestaréve té grupeve té ndryshme etnike né bashkési té caktuar.
- Incident éshté rast i papritur “pakéndshém”, pérderisa jané té kygur pjestaré té grupeve té
ndyshme etnike ku mundé té jeté né bazé etnike, né rast e kur jané té involvuar pjesmarrés té
grupeve té ndyshme etnike ose mos té keté shenja etnike né rast kur béhet mes pjestaréve té
grupit té njéjté etnik.
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Tabela 10

. Tensione Incidente ]
Mendoni se ka ose nuk ka ndéretnike ndéretnike RED
tensionime ndéretnike / incidente
né shkollén ténde?
2011 N % N % %
Po, ka 178 48% 170 46% -2%
Jo, ska 185 50% 193 52% +2%
Refuzon té pérgjigjet/pa pérgjigje 7 2% 7 2% 0%
Gjithsej 370 100% 370 100% 0%
Po, ka 117 36% 131 40% +4%
2012 Jo, ska 202 62% 194 60% -2%
Refuzon té pérgjigjet/pa pérgjigjie 6 2% 0 0% -2%
Gjithsej 325 100 325 100 0
R 2012- -12% -6% -6%
2011

*R (t-i) Dallimi né % mes incidenteve dhe tensioneve

Rezultatet e hulumtimeve tregojné se né vitin 2011 48% nga nxénésit e
anketuar kané deklaruar se egzistojné tensione, ndérsa 46% egzistojné incidente
né shkollat e tyre. Nga hulumtimi i vitit 2012, kané deklaruar 36% se egzistojné
tensionime, kurse 40% ka pasur incidente ndéretnike. Dallimi mes perceptimit té
tensioneve dhe incidenteve edhe né té dy hulumtimet éshté e vogél dhe pérputhen.
Megjithaté krahasimi mes dy hulumtimeve tregon se perceptimi e tensioneve
ndéretnike nga 48% né vitin 2011 jashtézakonisht éshté zvogéluar né 36% né vitin
2012, zvogélimi éshté pér 12 piké pérgindjeje. Gjithashtu vérehet zvogélimi i
incidenteve ndéretnike nga 46% né vitin 2011 né 40%, zvogélimi éshté pér 6 pika
pérqgindjeje (shih tabelén10). Duhet theksuar se perceptimi pét zvogélimin e
prezencés sé tensioneve ndéretnike nuk ndiget né volum té njejté dhe zvogélimi i
perceptimit t& incidenteve ndéretnike. Kjo tendencé tregon né faktin se perceptimi i
zvogéluar pér prezencén e tensioneve ndéretnike né shkolla nuk éshté kusht i
mjaftueshém pér zvogélim té& dukshém té perceptimit t& incidenteve ndéretnike.

Kéto relacione né mes té dhénave tregojné se egziston mundésia se
frustracionet dhe dhuna nga shogéria, né pérgjithési “hidhet” né shkolla. Nxénésit e
shkollave t&€ mesme né ciklin e transmetimin té sjelljeve t€ dhunshme né shoqéri,
né pérgjithési jané vetém njé media i qélluar pér zhvendosje té frustrimit gjeneral
shogéroré, konkretisht né sjellje t& dhunshme té té rinjve né dhe jashté shkollés.
Ose mé thjeshté klima e cila mbizotéron né shkolla éshté vetém njé nga
gjeneratorét e incidenteve dhe sjellies sé dhunshme té nxénésve né shkolla.
Tendenca e regjistruar né shkolla né véllim té zvogéluar té tensioneve ndéretnike
né shkolla nga hulumtimi i vitit 2012, t& manifestohet njé volum mé i madh i
perceptimit té incidenteve ndéretnike, tregon se efektet e arsimimit pagésor né
shkollat e mesme nuk mund té jené té pérhershme dhe efikase pa mos u ndérmarré
sistem té veprimeve té vazhdueshme dhe masa né kahje té€ zvogélimit té nivelit té
tensioneve dhe dhunés né shoqéri. Pér shkak té saj né evaluimin e efektit té
arsimimit pagésor né shkolla, duhet t&€ merren parasyshé faktet se fotografia e
gjendjes népér shkolla éshté “kontaminuese” né shkallé t& caktuar nga fotoja “e
madhe” aktuale gé egziston né shogéri.
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- Dallimi né perceptimin e nivelit t€ tensioneve ndéretnike dhe prezenca
e incidenteve e caktuar nga shkalla e homogjenisé etnike né shkollat e
mesme

Analiza e métutieshme e té dhénave jep mundésiné qé té vlerésohet sa
éshté ndikimi i lidhshméris€ mes perceptimit té€ tensioneve ndéretnike dhe
incidenteve ndéretnike né shkollat me homogjene né relacion té shkollave me
pérkatési etnike heterogjene té nxénésve. Rezultatet e hulumtimit tregojné se
shkollat “homogjene” né vitin 2011 mesatarisht 24% té nxénésve kané deklaruar se
né shkollén e tyre ka tensione ndéretnike kurse 9% se ka incidente ndéretnike. Né
vitin 2012 té dhénat tregojné se perceptimet pér tensioneve ndéretnike jané
zvogéluar né 7% (zvogélimi éshté pér 17 pika pérqgindjeje), kurse incidentet
ndéretnike jané zvogéluar pér 4% (shih tabela 11)

Tabela 11 (shkolla homogjene )

endoniseacsenukika | rsene | IGOEE | R (e
tensionime ndéretnike / incidente

so11 né shkollén ténde? N % N % %
Po, ka 36 24% 13 9% -15%
Jo, ska 112 76% 134 90% +14%
Refuzon té pérgjigjet/pa pérgjigje 1 1% +1%
Gjithsej 148 100% 148 100.0% 0
Po, ka 10 7% 6 4% -3%

2012 Jo, ska 129 93% 133 96% +3%
Refuzon té pérgjigjet/pa pérgjigje 0 0 0 0 0%
Gjithsej 139 100% 139 100% 0

Né shkollat “heterogjene” né vitin 2011, perceptimi i tensioneve ndéretnike
pérfshin 64% kurse né incidente ndéretnike né 71%. Né vitin 2012 perceptimi i
tensioneve ndéretnike éshté zvogéluar pér 6 piké pérgindjeje (58%) gjithashtu
vérehet edhe volumi i zvogéluar i perceptimit té incidenteve ndéretnike pér 4 piké
pérqindjeje nga 71% , né vitin 2011, dhe né 67%, né vitin 2012 (shih tabela 12).

Tabela 12 (shkolla heterogjene )

vendonisekaosenukcka | nsne |1 Edene |
tensionime ndéretnike / incidente

so11 né shkollén ténde? N % N % %
Po, ka 142 64% 157 71% +7%
Jo, ska 73 33% 59 27% -6%
Refuzon té pérgjigjet/pa pérgjigje 7 3% 6 3% +1%
Gjithsej 222 100% 222 100.0% 0
Po, ka 107 58% 125 67% +9%

2012 Jo, ska 73 39% 61 33% -6%
Refuzon té pérgjigjet/pa pérgjigje 6 3% -3%
Gjithsej 186 100% 186 100% 0
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Mirépo nése analizohen treguesit relativ, ato tregojné se né shkollat
"homogjene” né vitin 2011 mesatarisht né 2.8 perceptimet e tensioneve ndéretnike,
vien 1 perceptim i incidentit ndéretnik. Né vitin 2012 kjo marrédhénie éshté edhe
mé e pavolitshme sepse éshté e zvogluar né 1.7 ndaj 1. Né shkollat “heterogjene”
né 2011 mesatarisht té& 0.9 té tensioneve, éshté vérejtur njé incident. Kurse né 2012
pér nuancé té késaj lidhjeje éshté ende e papérshtatshme sepse né 0.86 té
tensioneve i perceptuar éshté njé incident ndéretnik ose me fjalé tjera tendencé
bazé né shkollat “ heterogjene”, numri i vlerésimit t& prezencés sé incidenteve ti
tejkalojé numrat e prezencés sé tensioneve ndéretnike. Analiza e katyre
relacioneve tregon se :

- Atmosfera e ploté e shkollave né planin e prezencés sé tensioneve dhe
incidenteve ndéretnike éshté e ndryshme. Né shkollat “homogjene”, pragu i
tolerancés ndaj tensioneve dhe incidenteve ndéretnike éshté e ndryshme. Né
shkollat “homogjene” pragu i tolerancés sé tensioneve ndéretnike éshté mé i larté
sepse mundésia ésht€ mé e vogél se tensionet prezente né ato shkolla té
transformohen né incidente té llojit ndéretnik.

Né shkollat “heterogjene” pragu i tolerancés té tensioneve ndéretnike
éshté mé i ulét sepse éshté prezente tendenca e manifestimit t€ njé numri mé té
madh té incidenteve ndéretnike nga vlerésimet pér egzistimin e tensioneve
ndéretnike.

Nga té dhénat mundet té konstatohet se minoritetet né shkollat
“homogjene” 24% né 2011 dhe 7% né 2012, kané vlerésuar se né shkollat e tyre ka
tensione ndéretnike pér derisa né “heterogjenet” situata éshté e kundért ku
mesatarisht shumica e nxénésve né ato shkolla edhe né 2011 (64%) dhe né 2012
(58%) kané vlerésuar se né shkollat e tyre ka tensionime ndéretnike.

Té dhénat drejtojné né konkludimin, gé té arrihet efekt mé i réndésishém
né zvoglimin e incidenteve ndéretnike me zvogélimin e prezencés sé tensioneve
ndéretnike né mjediset etnikisht homogjene, mundet té pritet né rast se tejkalohet
kufiri kritik i prezencés sé tensioneve ndéretnike ndér 50%. Té dhénat konstatojné
se pérderisa shumica e nxénésve né kéto shkolla jané nén presionin e prezencés
sé tensioneve ndéretnike, do té vazhdojé tendenca e tensioneve ndéretnike té jeté
“‘mé shpérthese” dhe té jené faktor i cili provokon shpérthime té incidenteve
ndéretnike bile edhe né njé hapsiré mé t&€ madhe nga prezenca e tensioneve
ndéretnike. Kéto rezultate mund té plotésohen edhe me konstatimin se me kété lloj
atmosfere “derdhja” e tendencave té papérshtatshme nga pamja shogérore éshté
me se sigurt gé té ndodhin né shkollat “heterogjene” né krahasim me shkollave
“homogjene”.

Eshté konstatuar dobési né planin e relacioneve ndéretnike né shkollat e
mesme né bazé té té dhénave nga té dy hulumtimet, sugjeron se pér tejkalimin e
problemeve té marrédhénieve ndéretnike nga katakteri i pérhershém dhe ai stabil,
éshté shumé reale té pritet se sa né zgjidhjen e kétyre problemeve té qaset me
definimin e strategjisé sé rretuar'® pér zgjidhjen e marrédhénieve ndéretnike né

'3 Egzistojné disa dokumenta strategjik né nivel nacional pér zvogélimin e dhunés né shkolla,
si psh. Strategjia pér zvoglimin e dhunés né shkolla 2012-2015 , né dispozicion
http://www.mon.gov.mk/index.php/aktivnosti/1237--2012-2015

dhe;

Arsimimi i integruar né Magedoni, né dispozicion
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spektrin e ploté t& marrédhénieve né shoqéri, e jo vetém pjesérisht né shkolla. Né
kété kontekst arsimimi paqésor éshté vetém njé komponenté e marrédhénieve
interaktive t& marrédhénieve ndéretnike né vend dhe né pérgjithési.

Pasgyra e ploté e lidhjes mes dhunés dhe incidenteve ndéretnike né té gjitha
shkollat e kycura né hulumtim

Dhuna éshté njé fenomen i ndérlikuar ku nuk mundté jepet njé definim né
bazé egzakte shkencore, sepse pér prezencén e saj né mjedise té caktuara, né
ményré té patjetérsueshme mbéshtetemi né vlerésimet e anétaréve té shogérisg, e
cila éshté Iéndé e hulumtimit. Ndérlikueshméria e fenomenit t€ dhunés nuk
pérbéhet vetém nga kriteriumet individuale té variableve, pér njohjen dhe
pérshkrimin, por ndérlikueshméria e saj té shifet edhe né faktorét e shumté té cilét e
determinojné.

Pérderisa do bénim analizé té krygézuar mes:

- formave té dhunés,

- kontekstit t& ndryshém sociodemografik i cili paraget dhunén

- fenomenit t& dhunés kur ka ose nuk ka karakter té€ incidentit

ndéretnik

fitohet njé univers i téré i variacioneve mes kétyre faktoréve dhe vetém analiza e
tyre detale mundéson té vértetohet linja kryesore e variacioneve mes tyre té cilét
mundésojné pérfitimin e pasqyrés meé té thellé né natyrén e tyre. Kéto té€ dhéna té
sistematizuara pér dhunén né shkollat e mesme éshté parakusht pér ndérmarrje té
aktiviteteve pér preventivén e tyre.

http://www.mon.gov.mk/index.php/aktivhosti/849-2011-10-20-17-14-51
dhe
,Shkolla té sigurta — mjedis harmonik”_né dipozicion

http://www.mon.gov.mk/index.php/aktivnosti/1154-2012-06-19-12-13-50
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Tabela 13

2011
Cfaré lloji té dhunés Mendoni se né shkollén ténde ka ose nuk ka Gjithsej
ke paré né shkollén incidente ndéretnike?
ténde? Po ka Jo ska Refuzon N Gjithsej
N Row% N Row% N Row% %
Dhuné fizike 106 83% 20 16% 2 2% 128 100%
Dhuné verbale 114 57% 85 43% 199 100%
SRS 74 | 57% | 55 | 42% | 1 1% | 130 | 100%
dhe vulgare
Dhuné psigike 34 49% 35 50% 1 1% 70 100%
Goditje me shpulla 72 67% 34 31% 2 2% 108 100%
Dhuné fizike grupore 63 93% 5 7% 68 100%
Kanosje me armé 31 91% 2 6% 1 3% 34 100%
Tjera 4 57% 2 29% 1 14% 7 100%
TS UG 68 | 100% 68 | 100%
shkollé
Gjithsej 163 45% 192 53% 7 2% 362 100%
Tabela 14
2011
Cfaré lloji té dhunés Mendoni se né shkollén ténde ka ose nuk ka Gjithsej
ke dégjuar né incidente ndéretnike?
shkollén ténde? Po ka Jo nuk ka Refuzon N Gjithsej
N Row% N Row% N Row% %
Dhuné fizike 137 77% 37 21% 4 2% 178 100%
Dhuné verbale 115 58% 82 42% 197 100%
Sjellje e turpshme 78 66% 39 33% 1 1% 118 100%
dhe vulgare
Dhuné psigike 33 46% 38 54% 71 100%

Goditje me shpulla 84 72% 32 27% 1 1% 117 100%

Dhuné fizike grupore | 71 82% 15 17% 1 1% 87 100%

Kanosje me armé 58 84% 11 16% 69 100%
Tjera 4 36% 6 54% 1 9% 11 100%
Nuk ka dhuné né 68 100% 68 100%
shkollé

Gjithsej 167 46% 190 52% 7 2% 364 100%

96



Tabela 15

2012
Gfaré lloji t& dhunés ke paré Mendoni se n§ shkollén"t'éndg ka ose Gjithsej
né shkollén ténde nuk ka incidente ndéretnike?
Po ka Jo nuk ka N Total%
N Row% N Row%
Dhuné fizike 100 70% 42 30% 142 100%
Dhuné verbale 101 49% 107 51% 208 100%
Sjellje e turpshme dhe vulgare 54 50% 54 50% 108 100%
Dhuné psigike 26 38% 42 62% 68 100%
Goditje me shpulla 58 72% 23 28% 81 100%
Dhuné fizike grupore 47 81% 11 19% 58 100%
Kanosje me armé 13 81% 3 19% 16 100%
Nuk ka dhuné né shkollé 59 100% 59 100%
Gjithsej 131 40% 194 60% 325 100%
Tabela 16
2012

Pér cfard lloji & dhunés ke Mendoni se'n'e'. shkollén"ténd.e ka ose Gjithsej
dégjuar né shkollén ténde? nuk ka incidente ndéretnike?

’ Po ka Jo nuk ka N Total%

N Row% N Row%

Dhuné fizike 113 67% 56 33% 169 | 100.0%
Dhuné verbale 98 47% 112 53% 210 | 100.0%
Sjellje e turpshme dhe vulgare 54 51% 51 49% 105 | 100.0%
Dhuné psigike 25 37% 43 63% 68 100.0%
Goditje me shpulla 64 67% 32 33% 96 100.0%
Dhuné fizike grupore 63 78% 18 22% 81 100.0%
Kanosje me armé 27 82% 6 18% 33 100.0%
Tjera 1 50% 1 50% 2 100.0%
Nuk ka dhuné né shkollé 59 100% 59 100.0%
Gjithsej 131 40% 194 60% 325 | 100.0%

Njé séré té dhénash né tabelat 13-16, paraqgesin variacionet né
perceptimin e formave té dhunés dhe vlerésimin se cilat dhe sa nga ato kané
karakter té incidentit ndéretnik dhe ato qé nuk kané.Té dhénat jané pér pasqyrén e
ploté té lidhshmérisé sé kétyre faktoréve né té dy hulumtimet né té gjitha shkollat.

Vija kryesore e variacioneve mes formave té dhunés pa marré parasyshé
a jané pér té para apo té€ dégjuara, tregojné tendencé té zvogélimit né fitimin e
karakterit té incidentit ndéretnik.

Analiza e vijés sé dyté té variacioneve tregon se dhuna ku éshté prezente
komponenta fizike, né numér mé té madh ka karakter té incidentit ndéretnik. Nga
ana tjetér te dhuna pa komponenté fizike, e balancuar éshté tendenca té fitojné
karakterin e incidentit ndéretnik né proporcion té ngjajshém té dhunés té cilat nuk
kané pranuar incident ndéretnik.

Vija e treté e variacioneve éshté fakti gé né hulumtimin e vitit 2012,
identifikimi nése forma té caktuara si dhuna fitojné karakter té incidentit ndéretnik
ose nuk éshté e pérafért edhe kur éshté fjala pér dhuné e cila éshté paré edhe pér
dhuné pér té cilén té anketuarit kané dégjuar. Né lidhje me kéto relacione né vitin
2011 kur proporcioni ésht¢ mé i madh i dhunés sé identifikuar si incidente
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ndéretnike, né rastet kur jané paré né lidhje me proporcionine dhunés pér ato té
cilét kané dégjuar.

Dallime né lidhshmériné mes dhunés dhe incidenteve ndéretnike né shkollat
“homogjene” dhe “heterogjene”

Dallimi kryesoré né perceptimin e dhunés né shkollat “homogjene” dhe
“heterogjene”, éshté fakti se né shkollat “homogjene” né numér dukshém mé té
vogél, nxénésit kané paré ose dégjuar pér ndonjé formé té dhunés. Té dhénat
tregojné se nxénésit e anketuar né shkollat “homogjene” né 2011 62% kané paré
dhe 70% kané dégjuar pér ndonjé lloj dhune né shkollé. Né shkollat “heterogjene”
91% té nxénésve té anketuar kané paré ndonjé formé té dhunés dhe 93% kané
dégjuar pér ndonjé lloj dhune. Né& vitin 2012 kjo lidhje kryesisht mbahet. Né shkollat
“homogjene” né numér té njejté (70%) kané paré ose dégjuar pér ndonjé dhuné. Né
shkollat “heterogjene” 90% nga nxénésit kané paré ose dégjuar pér ndonjé lloj
dhune.

E pérbashkét pér té gjitha shkollat éshté fakti se né shumicén e nxénésve ndikon
né gjérési atmosfera e shpérndaré e prezencés sé dhunés né shkollat e tyre.Kétu
duhet shtuar se klubet pagésore duhet promovuar si “inkubatoré” té cilét e zgjérojné
atmosferén e jodhunés né shkolla. Qé té arrihet njé suskses mé i madh i klubeve né
kuadér té pérmirésimit t€ klimés né shkolla, duhet té€ organizohen aktivitete té cilat
jané té dukshme né shkolla, ku ato né ményré efektive do té krijojné atmosferé e
cila nxit vlera pozitive te nxénésit.

Lidhshméria mes dhunés dhe incidenteve ndéretnike né shkollat
“homogjene”

Rezultatet e hulumtimit tregojné se né shkollat “homogjene” nga dhuna té
cilét nxénésit i kané perceptuar né mesatare prej 8% té rasteve i kané paré,
gjejgésisht 9% kané dégjuar si pér dhuné me karakter té incidentit ndéretnik, kurse
né 92% té rasteve nga té parat dhe né 91% dhuné té dégjuar, nuk lidhen me
incidentet ndéretnike me hulumtimin e 2011.

Né vitin 2012 nga dhuna e perceptuar, si té para ashtu té dégjuara, né
numér té zvogéluar (4%) né krahasim me vitin e kaluar ku nxénésit i kané lidhur me
incidente ndéretnike dhe né 96% té rasteve nuk i kané lidhur me incidente
ndéretnike.
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Tabela 17

Pér ¢faré lloji té

2011

dhunds ke paré né Mendoni se.nél shkollén__téndg ka ose nuk ka Gjithsej
shkollén ténde? incidente ndéretnike? _ _
Po ka Jo nuk ka Refuzon N Gjithsej
N Row% N Row% N Row% %
Dhuné fizike 1 14% 6 86% 7 100%
Dhuné verbale 9 13% 59 87% 68 100%
Sjellje e turpshme 7 14% 42 86% 49 100%
dhe vulgare
Dhuné psigike 9 23% 29 74% 1 3% 39 100%
Goditje me shpulla 1 6% 17 94% 18 100%
Dhuné fizike grupore 2 100% 2 100%
Kanosje me armé 1 50% 1 50% 2 100%
Tjera 2 67% 1 33% 3 100%
Nuk ka dhuné né 53 100% 53 100%
shkollé
Gjithsej 11 8% 133 92% 1 1% 145 100%
Tabela 18
.. P 2011
Eﬁﬂfgﬁe"?éguar Mendoni se né shkollén &nde ka ose nuk ka Gjithse]
né shkollén ténde? incidente ndéretnike? _ _
Po ka Jo nuk ka Refuzon N Gjithsej
N Row% N Row% N Row% %
Dhuné fizike 7 28% 18 2% 25 100%
Dhuné verbale 11 16% 56 84% 67 100%
Sjellje e turpshme 4 12% 30 88% 34 100%
dhe vulgare
Dhuné psigike 4 11% 33 89% 37 100%
Goditje me shpulla 3 14% 18 86% 21 100%
Dhuné fizike grupore 2 22% 7 78% 9 100%
Kanosje me armé 4 40% 6 60% 10 100%
Tjera 6 86% 1 14% 7 100%
Nuk ka dhuné né 53 100% 53 100%
shkollé
Gjithsej 13 9% 132 90% 1 1% 146 100%
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Tabela 19

2012

Pér cfard lloji & dhunés ke Mendoni se né. shkoll'én_fténd.e ka Gjithsej
paré né shkollén ténde? ose nuk ka incidente ndéretnike?

Po ka Jo nuk ka N Total%

N Row% N Row%
Dhuné fizike 4 16% 21 84% 25 100.0%
Dhuné verbale 5 6% 82 94% 87 100.0%
Sjellje e turpshme dhe vulgare 4 8% 43 92% 47 100.0%
Dhuné psigike 5 12% 35 88% 40 100.0%
Goditje me shpulla 2 14% 12 86% 14 100.0%
Dhuné fizike grupore 1 17% 5 83% 6 100.0%
Kanosje me armé
Nuk ka dhuné né shkollé 41 100% 41 100.0%
Gjithsej 6 1% 133 96% 139 100.0%
Tabela 20
2012

Pér fard lloji t& dhunés ke Mendoni se né_ shkollén__téndt_e ka Gjithsej
dégjuar né shkollén ténde? ose nuk ka incidente ndéretnike?

Po ka Jo nuk ka N Total%

N Row% N Row%

Dhuné fizike 4 11% 31 89% 35 100%
Dhuné verbale 6 7% 83 93% 89 100%
Sjellje e turpshme dhe vulgare 3 7% 42 93% 45 100%
Dhuné psigike 4 10% 36 90% 40 100%
Goditje me shpulla 1 1% 22 96% 23 100%
Dhuné fizike grupore 1 10% 9 90.0% 10 100%
Kanosje me armé 3 100% 3 100%
Tjera
Nuk ka dhuné né shkollé 41 100% 41 100%
Gjithsej 6 4% 133 96% 139 100%

Njé séré t& dhénash té paraqgitura né tabelat 17 — 20, tregojné se né vitin
2011, nxénésit né njé proporcion t&€ madh (23%), dhunén psiqgike té cilét e kané
paré, mendojné se ka karakter té incidentit ndéretnik dhe né proporcion mé té ulét
(6%) té atyre gé kané paré goditie me shuplaké, kané vlerésuar se incidenti ka
karakter ndéretnik. Né& hulumtimin e njejté, pérshtypjet pér lidhshmériné e formave
té dhunés dhe incidenteve ndéretnike né raste kur kané dégjuar pér dhuné, jep njé
pasqyré té ndryshme. Nga ato gé kané dégjuar pér dhuné, né numér t& madh pér
dhuné fizike (28%) e lidhin me incidente ndéretnike dhe né numér mé té vogél
(11%) pér dhuné psigike gé kané dégjuar e lidhin me incident ndéretnik.

Né vitin 2012 nga format e para té dhunés né numér té madh té rasteve
(16%) dhuna fizike, kurse né numér té vogél (6%) té rasteve té para t& dhunés
verbale e lidhin me incidente ndéretnike. Dhuna fizike edhe kur éshté fjala pér raste
kur nxénésit kané dégjuar pér ato, né numér t& madh (11%) lidhen me incidente
ndéretnike, kurse né numér mé té vogél (4%) ato té cilét kané dégjuar pér goditje
me shuplaké e lidhin me incident ndéretnik.
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Lidhja mes dhunés dhe incidenteve ndéretnike né shkolla “heterogjene”

Rezultatet e hulumtimit tregojné se né shkollat “heterogjene”, nga dhuna té
cilén nxénésit e kané perceptuar mesatarisht prej 70% té rasteve e kané paré,
gjejgésisht 71% kané dégjuar, si pér dhuné me karakter té incidentit ndéretnik dhe
né 30% té rasteve te para dhe né 29% té dhunés sé dégjuar nuk lidhen me
incidente ndéretnike né hulumtimin e vitit 2011.

Né vitin 2012 format e dhunés té perceptuara si té€ para edhe té dégjuara,
jané me numér té zvogéluar (67%), né krahasim me vitin e kaluar nxénésit e kané
lidhur me incidente ndéretnike dhe (33%) té rasteve nuk e lidhin me incidente

ndéretnike.
Tabela 21
2011
Pér cfaré lloji té Mendoni se né shkollén ténde ka ose nuk ka Gjithsej
dhunés ke paré né incidente ndéretnike?
shkollén ténde? Po ka Jo nuk ka Refuzon N Gjithsej
N Row% N Row% N Row% %

Dhuné fizike 105 87% 14 11% 2 2% 121 100%
Dhuné verbale 105 80% 26 20% 131 100%
Sjellje e turpshme 67 83% 13 16% 1 1% 81 100%
dhe vulgare
Dhuné psigike 25 81% 6 19% 31 100%
Goditje me shpulla 71 79% 17 19% 2 2% 90 100%
Dhuné fizike grupore 63 96% 3 4% 66 100%
Kanosje me armé 30 94% 1 3% 1 3% 32 100%
Tjera 4 100% 4 100%
Nuk ka dhuné né 15 100% 15 100%
shkollé
Gjithsej 152 70% 59 27% 6 3% 217 100%

Tabela 22

2011
Pér cfaré lloji té Mendoni se né shkollén ténde ka ose nuk ka Gjithsej
dhunés ke dégjuar incidente ndéretnike?
né shkollén ténde? Po ka Jo nuk ka Refuzon N Gjithsej
N Row% N Row% N Row% %

Dhuné fizike 130 85% 19 12.% 4 3% 153 100%
Dhuné verbale 104 80% 26 20% 130 100%
Sjellje e turpshme 74 88% 9 11% 1 1% 84 100%
dhe vulgare
Dhuné psigike 29 85% 5 15% 34 100%
Goditje me shpulla 81 84% 14 15% 1 1% 96 100%
Dhuné fizike grupore | 69 88% 8 10% 1 1% 78 100%
Kanosje me armé 54 92% 5 8% 59 100%
Tjera 4 100% 4 100%
Nuk ka dhuné né 15 100% 15 100%
shkollé
Gjithsej 154 71% 58 27% 6 3% 218 100%
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Tabela 23

2012
Mendoni se né shkollén ténde Gjithsej
Pér ¢faré lloji té dhunés ke ka ose nuk ka incidente
paré né shkollén ténde? ndéretnike?
Po ka Jo nuk ka N Total%
N Row% N Row%
Dhuné fizike 96 82% 21 18% 117 100%
Dhuné verbale 96 79% 25 21% 121 100%
Sjellje e turpshme dhe vulgare 50 82% 11 18% 61 100%
Dhuné psigike 21 75% 7 25% 28 100%
Goditje me shpulla 56 84% 11 16% 67 100%
Dhuné fizike grupore 46 89% 6 11% 52 100%
Kanosje me armé 13 81% 3 19% 16 100%
Nuk ka dhuné né shkollé 18 | 100% 18 100%
Gjithsej 125 67% 61 | 33% 186 100%
Tabela 24
2012

Pér ofard lloji t& dhunés ke Mendoni se né_ shkollén._téndz_a ka Gjithsej
dégjuar né shkollén ténde? ose nuk ka incidente ndéretnike?

’ Po ka Jo nuk ka N Total%

N Row% N Row%

Dhuné fizike 109 81% 25 19% 134 100%
Dhuné verbale 92 76% 29 24% 121 100%
Sjellje e turpshme dhe vulgare 51 85% 9 15% 60 100%
Dhuné psigike 21 75% 7 25% 28 100%
Goditje me shpulla 63 86% 10 14% 73 100%
Dhuné fizike grupore 62 87% 9 13% 71 100%
Kanosje me armé 27 90% 3 10% 30 100%
Tjera 1 50% 1 50% 2 100%
Nuk ka dhuné né shkollé 18 100% 18 100%
Gjithsej 125 67% 61 33% 186 100%

Séré té dhénash té paraqitura né tabelat 21 — 24, tregon se né numér té
madh dhuna né shkollat “heterogjene” edhe kur éshté fjala pér dhuné té paré dhe té
dégjuar e lidhin me incidente ndéretnike. Nxénésit e anketuar né vitin 2011 nga ato
té cilét kané deklaruar se kané paré dhuné fizike grupore 96% prej tyre mendojné
se ka incidente ndéretnike né shkollén e tyre dhe vetém 4% e rasteve mendojné se
nuk ka incidente ndéretnike. Mé& pak té lidhur me incidente ndéretnike, né téré
periudhén e hulumtimit, jané dhuna psigike né kéto shkolla. Nga nxénésit e
anketuar té kétyre shkollave, té cilét kané paré ose dégjuar pér késhtu lloji té
dhunés psigike, 75% jané pérgjigjur se ka incidente ndéretnike né shkollg, kurse
25% se nuk ka. Kéto té€ dhéna tregojné né até se né shkollat “heterogjene” mé sé
paku % e dhunés sé perceptuar né ndérgjegjen e nxénésve éshté asocuar me
incidente ndéretnike dhe né mé shumé se V. rasteve dhunén né shkollé nuk e lidhin
me incidente ndéretnike.
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- Dallimet né perceptimin e viktimave té dhunés né shkollat e mesme e
pércaktuar nga shkalla e homogjenitetit etnik

Perceptimi i dhunés né shkolla me profil sociodemografik mé& homogjen
éshté né ményré té theksuar me strukturé mé ndryshe nga perceptimi né shkolla
me pérbérje mé heterogjene.

Perceptimi i nxénésve né shkolla me pérbérje sociodemografike mé
heterogjene, tregon se né masé jashtézakonisht mé t& madhe kané gené viktima té
dhunés (88% nxénés té tjeré + i anketuari personalisht 3% = 91%) né raport me
shkollat me pérbérjie mé homogjene (70% nxénés té tjeré + 5% i anketuari
personalisht = 75%). Pérderisa né ato mé homogjenet perceptimi se nuk ka dhuné
pérfshin 30%, ndérsa tre heré mé pak (10%) né shkollat mé heterogjene (tabela
25). Mirpo gé té ménjanohet pérshtypja e fugishme e kétyre dallimeve né evaluimin
e rezultateve e cila mund ta mbitheksojé réndésiné e kétyre ndryshimeve, i'u gasém
me analizé té métutjeshme té rezultateve. Ajo analizé na mundéson gé fenomenit
té dhunés né shkolla ti gasemi edhe nga njé kéndvéshtrim tjetér dhe ai éshté
pamja e cila duhet té pérgjigjet né pyetjet nése fenomeni i prezencés sé dhunés né
shkolla éshté vetém i determinuar ose kryesisht nga faktorét specifik si¢ éshté
struktura e dallueshme sociodemografike né shkolla ose fenomeni i dhunés éshté
forté i determinuar si nga faktoré specifik, jo mé pak edhe nga faktorét universal.
Pér té& hyré né kési lloji té analize, bémé pérpunim plotésues té€ té€ dhénave.
Gjegjésisht nése numri i pérgjigjeve rillogaritet me softuer t&€ posagém pér llogaritje
té 100% té pérgjigjeve né variabél dhe pérgjigjeve té€ shumfishta si¢ éshté pyetja “A
keni gené ju ose dikush nga bashkénxénésit tuaj viktimé e dhunés” ku totali éshté
mé i madh se 100%, shih tabelén 25), atéheré mund té shihet se né shkollat
homogjene, perceptimi i fenomenit t& dhunés éshté nga 65% né 2011 deri 72% né
2012 kurse né ato heterogjene nga 93% né 2011 deri 90% né 2012. Testimi i
rezulatateve tregojné se né shkollat homogjene perceptimi i dhunés dukshém
dallohet nga rezulatet e shkollave heterogjene. Né vitin 2011 éshté vértetuar njé
dallim i rénédsishém statistikor né vlerésimin se nuk ka dhuné né shkollat
homogjene gjejgésisht heterogjene, t testi i réndésishém né nivel t&€ besueshmérisé
99% (t=6,48 df=368 né interval t& besueshmérisé prej 99%) dhe né 2012 , t testi i
réndésishém né nivel té€ besueshmérisé 99% (t=4.21 df=323 né interval té
besueshmérisé prej 99%). Edhe kéto indikatoré vértetojné se né shkollat
heterogjene né volum jashtzakonisht t&€ madh jané prezente edhe faktoré mé aktiv
té cilét sjellin deri te dhuna né shkollé. Por nga ana tjetér té dhénat tregojné se
kundrejt kétyre dallimeve té shprehura, sjellja e dhunshme si fenomen éshté
prezente né ményré masovike edhe né té dyja kategorité e shkollave. Kjo, mund té
thuhet se frustracionet te té rinjté e asaj moshe, pa marré parasyshé kontekstit té
ndryshém sociodemografik, shumé shpesh manifestohet mes formave té sjelljes sé
dhunshme. Nga kjo arsye del nevoja e fenomenit té sjellies sé€ dhunshme té té
rinjve ti qaset si njé fenomen universal sepse perceptimi i dhunés éshté gjithandej i
pérhapur, fakt i vértetuar me rezultatet e hulumtimit, né té dy kategorité e shkollave.
Kéto relacione mes té dhénave mundésojné qé ti iket rrezikut t& formimit té
pasqyrés stereotipe pér problemin e dhunés, sepse éshté karakteristike vetém pér
shkollat heterogjene. Nése fenomeni i dhunés né shkollé shihet nga ky kénd, do té
shihet qarté se aspektet ndéretnike té sjelljes sé dhunshme jané né fakt njé medium
i cili i fugizon kéto tendenca pér sjellie t¢ dhunshme, por ato edhe jashté atij
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mediumi egzistojné né masé té madhe. Kjo do té thoté se fokusi i paré i pérpjekjeve
pér tejkalimin e rrezikut nga sjellja e dhunshme e té rinjve, detyrimisht duhet té
pérhapet edhe né aspektet “universale” té cilét e determinojné sjelljen te té rinjté.

Tabela 25
Ka gené ndonjé nga Shkolla (Shkolla M+ , M+ dhe Sha) Totali
shokét e klasés viktimé e Shiolia M+
dhunés? ofla . | Shkolla (M+ dhe
(Magedonas dhe té Shaiotaré B
tiers) qiptare) Numér | Col %
Numér Col % Numér Col %
Uné 5 3% 12 5% 17 5%
Elho‘fe e i 95 64% 205 92% 300 81%
ases
2011 I'Nuk ka dhuné né
a 53 36% 15 7% 68 18%
shkollé
Totali 148 103% 222 104% 370 104%
Uné 7 5% 6 3% 13 4%
E’Iho‘fe flitis 97 70% 164 88% 261 80%
ases
2012 I'Nuk ka dhuné né
a M 30% 18 10% 59 18%
shkollé
Totali 139 103% 186 104% 325 104%

Né shkollat mé heterogjene mé shumé se gjysma e nxénésve té anketuar
né 2011 (55%) dhe né 2012 éshté zmadhuar (59%) numri i t& anketuarve té cilét
kané deklaruar se autorét e dhunés u pérkasin grupit tjetér etnik pér dallim nga 7% i
2011 dhe numri i zvogéluar né 2% né 2012 té nxénésve né shkolla me pérbérje
sociodemografike mé homogjene té cilét kané deklaruar té njejtén (shih tabela 26).

Tabela 26
Jané aut?_ré te :ihll(mfs pérfagsues té Shkolla (Shkolla M+ , M+ dhe Shq) Totali
rupeve tjera etnike
gripeved Shkolla M+ | gy lla (M+ dhe
(Magedonasdhe | ™'spgiptare)  numer  CO
té tjerg) US| g
Numér | Col% | Numér | Col %
Po 11 7% 121 55% 132 | 36%
Jo 42 28% 40 18% 82 | 22%
2011 | Nuk ka dhuné né shkollé 53 36% 15 7% 68 | 18%
Nuk e di 42 28% 46 21% 88 | 24%
Totali 148 100% | 222 | 100% | 370 |100%
Po 3 2% 110 59% 113 | 35%
Jo 49 35% 24 13% 73 | 23%
2012 | Nuk ka dhuné né shkollé 41 30% 18 10% 59 | 18%
Nuk e di 46 33% 34 18% 80 | 25%
Totali 139 100% | 186 | 100% | 325 |100%
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Dhe sipas asaj ¢faré lloji t&¢ dhunés kané paré gjejgésisht kané dégjuar ka
dallim né perceptimin né kahje té njé numri t& shumté t& nxénésve té cilét kané
paré gjejgésisht kané dégjuar pér dhuné fizike, kanosje me armé dhe dhuné fizike
grupore.

- Dallime né perceptimin e “objektivit” té dhunés né shkollat e mesme e

pércaktuar nga shkalla e homogjenitetit etnik

Si objektiv i dhunés né shkollé me strukturé sciodemografike mé
heterogjene, dyfish mé té shpeshté jané nxénésit e pérkatésisé tjetér etnike né
shkollat mé heterogjene. Ky indikator &shté i pandryshuar edhe né té dy hulumtimet
18% né mé heterogjenet. Né shkollat homogjene, numri i viktimave té pérkatésisé
tjetér etnike éshté zmadhuar prej 4% né 2011 pér 5 pika pérgindjeje dhe né 2012
éshté (shih tabelén 27).

Tabela 27

Sa shpesh nxénésit e grupit ténd

L . . Shkolla (Shkolla M+ , M+ dhe Shq) Totali
etnik jané viktima né karhasim me
nxénésit e grupeve tjera etnike? Shkolla M+ Shkolla (M+ dhe
(Magedonas dhe Shqiptaré) Col
té tieré) P Numér %
Numér Col% | Numér | Col %
Mé shpesh se sa nxénésit e 6 4% 39 18% 45 12%
grupeve tjera etnike
Né masé té njejté si
nxénésit e grupeve tjera 31 21% 73 33% 104 28%
etnike
Mg rrallé se nxénésit e o o o
2011 | grupeve tjera etnike 22 15% 60 27% 82 22%
Nxénésit e grupeve tjera
etnike né shkollén time nuk 89 60% 48 22% 137 | 37%
jané viktima té dhunés
Nuk e di 2 1% 2 1%
Totali 148 100% | 222 | 100% | 370 |100%
Mé shpesh se sa nxénésit e o o o
grupeve tjera etnike 12 9% 34 18% 46 14%
Né masé té njejté si
nxénésit e grupeve tjera 29 21% 68 37% 97 30%
etnike
2012 | Mé rrallé se nxeqesﬁ e 9 7% 45 24% 54 17%
grupeve tjera etnike
Nxénésit e grupeve tjera
etnike né shkollén time nuk 89 64% 39 21% 128 39%
jané viktima té dhunés
Totali 139 100% 186 100% 325 | 100%
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Ky lloj i ndryshimit t& klimés, e pércaktuar nga prezenca e dhunés né
shkolla ka sjellé té formohen edhe géndrime t€ ndryshme ndaj arsyeshmérisé pér
dhuné. Né shkollat me pérbérje socio-demografike mé homogjene 15% né 2011
dhe 17% né 2012, dhunén e llogarisin si té arsyeshme, pér dallim prej 33% né 2011
i cili éshté zvogéluar pér 10 pika pérqgindjeje edhe né 2012 éshté 23%, né shkolla
me pérbérje sociodemografike mé heterogjene (shih tabelén 28).

Tabela 28
Mendoni se pérdorimi i dhunés Shkolla (Shkolla M+ , M+dhe Totali
gé té zgjidhen problemet né Shq)
shoqéri, éshté e arsyeshme ose Shkolla M+ Shkolla (M+ Col
e paarsyeshme? (Magedonas dhe dhe Numér %
té tjeré) Shqiptaré)
Numér| Col % | Numér (;/0|
0
E arsyeshme 23 15 % 73 33% 96 | 269%
2011 E paarsyeshme 125 85% 149 67% 274 74%
Totali | 148 100% 222 [(100% | 370 |100%
E arsyeshme 23 17% 42 | 23% | 65 | 20%
2012 E paarsyeshme | 116 84% 144 | 77% | 260 | 80%
Totali | 139 100% 186 |100% | 325 |100%

5. Evaluimi i kualitetit té bashkéjetesés ndéretnike né shkollat e mesme

Analiza e pérgjigjeve té fituara tregon se vlera e kualitetit té bashkéjetesés
ndéretnike né shkolla éshté e ndryshme. Sipas rezultateve, né shkollat me pérbérje
mé homogjene né krahasim me hulumtimin e méparshém (nga viti 2011), ka
zmadhim deri mé 15 piké pérgindjeje 2011-66%; 2012-81%) te nxénésit e anketuar
té cilét bashkéjetesén mes nxénésve té grupeve té ndyshme etnike e kané
vlerésuar si t& miré. Né shkollat me pérbérje mé heterogjene gati dy té tretat (61%)
nga nxénésit e anketuar né vitin 2012 e kané deklaruar té njejtén, gé paraget
zmadhim pér 4 piké pérgindjeje né krahasim té vitit 2011 (2011-57%; 2012-61%).

Rezulatet nga hulumtimi tregojné dallime né evaluimin e kualitetit té
marrédhénieve ndéretnike né shkallé té vlerésimit prej t&€ keq né té miré. Kéto lloje
té rezultateve viné si pasojé e faktit se pérvojat e pérfituara né kontekste té
ndryshme formojné edhe kriteriume té ndryshme né vlerésimin e bashkéjetesés
ndéretnike né shkolla.
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Tabela 29

Sidotapérshkruaje Shkolla (Shkolla M+ , M+dhe Shq) Total
bashkéjetesén mes nxénésve té
grupeve tjera etnike né shkollén Shkolla M+ = | o\ 14 (M+ dhe
ténde? (Magedonas dhe té Shqiptard) | col
tjerg) Numeér %
Numér Col % Numér | Col %
I keq 9 6% 13 6% 22 6%
2011 As i miré, as i keq 41 28% 82 37% 123 | 33%
| miré 98 66% 127 57% 225 | 61%
Totali 148 100% 222 | 100% | 370 |100%
| keq 3 2% 16 9% 19 6%
2012 As imiré, as i keq 24 17% 56 30% 80 25%
| miré 112 81% 114 61% 226 | 70%
Totali 139 100% 186 | 100% | 325 |100%

a) Qéndrimi_ndaj pérdorimit t¢ dhunés né zgjidhjen e problemeve né
shoqgéri

Pérdorimi i dhunés pér zgjidhje té& problemeve shpesh llogaritet se éshté e
arsyeshme pér ato tek té cilét dominon ndjenja negative ndaj pérkatésive té
ndryshme etnike (2011-36%; 2012-44%) né krahasim me ato tek té cilét dominon
ndjenja pozitive (2011-17%-2012-11%).

Kundrejt késajé gjasa éshté tejmase mé e madhe se dhunén do ta
llogarisin té€ paarsyeshme ato tek té cilét dominon ndjenja pozitive ndaj pjestaréve
té grupeve tjera etnike. (2011-83%; 2012-89%).

Egzistimi i stereotipeve negative etnike e zmadhon mundésiné e situatés
“provokuese” té kalojé né sjellje t&€ dhunshme ku nxénésit do ti manifetojné ndjenjat
negative ndaj pérkatésive té grupeve tjera etnike. Pér dallim nga ata, te nxénésit té
cilét dominon ndjenja pozitive ndaj pérkatésive té grupeve tjera etnike pér shkak té
egzistimit té tolerancés sé madhe, mé e vogél éshté mundésia t&€ manifestohet
sjellja e dhunshme.

Né interes té preventivés té sjelljes s& dhunshme éshté e domosdoshme
dizajnimi i programeve dhe projekteve pér ballafagimin dhe pranimin e dallimeve
dhe tejkalimin e stereotipeve.
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Tabela 30

Tipologjia e ndjenjave emotive té grupeve etnike (pa Total
Mendoni se pérdorimi i vlerésim té ndjenjave ndaj grupit té vet etnik)
dhunés gé (€ zgjidhen | Dominimi || |y ongierj magur | OOMINM |
problemet né shoqéri, ndjenjave i ndieniave ndjenjave
éshté e arsyeshme ose negative jen pozitive Count| Col %
e paarsyeshme?
N Col % N Col % N Col %
E arsyeshme 15 36% 52 26% 19 17% 86 24%
2011
E paarsyeshme 27 64 % 146 74% 92 83% | 265 76%
Totali 42 100% 198 100% 111 100% | 351 100%
E arsyeshme 12 44% 41 21% 11 11% 64 20%
2012
E paarsyeshme 15 56% 154 79% 86 89% | 255 80%
Totali 27 100% 195 100% 97 100% | 319 100%

b) Lidhshméria mes ndjenjave emotive kundrejt antaréve té grupeve té
tiera etnike dhe géndrimi ndaj dhunés

Dhuna shpeshheré éshté e determinuar nga faktoré iracional. Né prapavijé
té dhunés shpesh heré rriné stereotipet etnike dhe paragjykimet. Mundésia e
manifestimit t& dhunés te individét dhe grupet éshté ag e dukshme sa gé jané té
shfaqura stereotipet negative dhe paragjykimet. Rezulatet e hulumtimit tregojné se
né té dy hulumtimet egziston tendenca te nxénésit e anketuar tek té cilét dominojné
ndjenjat negative ndaj pérkatésive té& grupeve tjera etnike né numér dyfish mé té
madh (36% né 2011; 44% né 2012), llogarisin se pérdorimi i dhunés me qgéllim té
zgjidhjes sé& problemeve né shoqgéri éshté e arsyeshme, kundrejt (17% né 2011,
11% né 2012) té manifestojné ashtu géndrimi t€ anketuarit te té cilét dominon
ndjenja pozitive ndaj antaréve qé ju pérkatésin grupeve tjera etnike. Duhet té
theksohet se géndrimi pér arsyeshmériné e pérdorimit té dhunés éshté prezente
edhe té njéra edhe te tjetra kategori por duhet té€ theksohet se konteksti i
térésishém psikologjik te kéto dy kategori t&€ anketuarve éshté plotésisht i
ndryshém. Te kategoria e nxénésve ku dominon ndjenja pozitive dhe mendojné se
pérdorimi i dhunés éshté i arsyeshém éshté mé shumé latente dhe éshté e
karakterit defanziv, prandaj kur egziston ky lloj i qéndrimit, mundésia pér
manifestimin e dhunés éshté mé pak e mundshme. Te kategoria ku dominojné
ndjenja negative ésht¢ mé shumé e manifestuar dhe éshté né konotacion
agresiviteti dhe nga kjo arsye mundésia té manifestohet dhunshém sjellja éshté me
se e qarté. Nga kjo imponohet nevoja pér puné sistematike dhe té vazhdueshme
pér ndryshimin e stereotipeve negative etnike dhe paragjykimeve.
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Tabela 31

Mendoni se pérdorimi i dhunés gé té zgjidhen
problemet né shoqéri, éshté e arsyeshme ose e
paarsyeshme?
Tipologjia e ndjenjave
emomongle el e E arsyeshme P IAEED © Gjithsej
tjera etnike arsyeshme
2011 N % N % N %
Dominimi i ndjenjave 15 36 % 27 64% 42 100%
negative
Intensitet i matur i ndjenjave 52 26% 146 74% 198 100%
Dominim pozitiv i ndjenjave 19 17% 92 83% 111 100%
Gjithsej 86 24% 265 76% 351 100%
Dominimi i ndjenjave 12 44% 15 56% 27 100%
negative
2012 | Intensitet i matur i ndjenjave 41 21% 154 79% 195 100%
Dominim pozitiv i ndjenjave 11 11% 86 89% 97 100%
Gjithsej 64 20% 255 80% 319 100%

Né pérpunimin e té dhénave pér tipologjiné e ndjenjave emotive, nuk jané marré
parasyshé 25 rastet nga té dy valét e hulumtimve té cilét nuk jané pérgjigjur gfaré
ndjenjash kané ndaj té gjitha 6 nacionaliteteve té paragitura

c) Ndikimi i profilit emotiv t€ nxénésve ndaj grupeve etnike, kundrejt
gatishmérisé pér pjesmarrje né klube pagésore rinore

Shembull konkret pér veprim efektiv né kahje té preventivés sé dhunés né
shkollat e mesme, éshté formimi i klubeve pagésore rinore (tabela 32). Rezultatet e
hulumtimit tregojné se mes anétaréve té klubeve rinore dominimi i ndjenjave
pozitive éshté mé prezente (2011-37%; 2012-42%) kundrejt atyre té cilét nuk jané
anétaré dhe gé nuk kané ndérmend té béhen anétaré (2011-24%;2012-30%)
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Tabela 32

Tipologjia e A jeni anétar i klubit rinor pagésor? Total
ndjenjave
emotive té -
grupeve etnike Jo nuk jam L
(pamos e dhe nuk kam Jo, po kam Kam géné
VietisuEr Po géllim té déshiré té por tani nuk Refuzoj Col
ndjenjén béhem béhem anétar jam Numér D/O
personale) anétar I 0
N Col % N %/:) N Col % N Col% | N| Col %
Dominimi
In dienjave 3 6% 14 12% 22 12% 3| 385% 42 12%
negative
2 | Intensiteti
0 i matur i 28 57% 74 64% 92 51% 41 50% 198 56%
1 |_hdjenjave
1 | Dominim i
ndjenjave 18 37% 27 24% 65 36% 1| 13% 111 32%
pozitive
Totali 49 100% 115 102)0 179 100% 8| 100% 351 1[300
Dominimi
b 2 | 8% 12 | 9% 13 9% 27 9%
ndjenjave
negative
2 | Intensiteti
0 | imaturi 12 50% 77 61% 88 62% 16 70% 2| 100% 195 61%
1 | ndjenjave
2
Dominim i
ndjenjave | 10 42% 38 30% 42 29% 7 30% 97 30%
pozitive
Totali 24 100% 127 | 100% 143 100% 23 100% 2| 100% 319 100%

Té dhénat té cilat i dedikohen anétarsisé sé& klubeve rinore pagésore né

vitin 2012 tregojné se 24 nxénés ose 7% jané anétar té klubeve rinore pagésore.
Edhe pse béhet fjalé pér numér té€ vogél té kygjes sé nxénésve, megjithaté né
angazhimin dhe aktivitetin e tyre, shihet njé potencial gé duhet shfrytézuar. Kéto té
dhéna po thuaj se jané dyfish t& zvogéluara né krahasim me hulumtimin e kaluar
(né 2011 — 13%). Nga hulumtimi i vitit 2012 pér evidentimin sa mé té sakt té
anétaréve té atéhershém dhe té tanishém né Klubet rinore pagésore, né pyetjen, a
Jeni anétar i klubit rinor pagésor, u vendos edhe njé kategori si pérgjigje e
mundshme ... isha por nuk jam mé anétar... Né kété kategori vérehet valézimi i
anétaréve té klubeve pagésore nga 2011 deri né vitin 2012.

Se aktiviteti dhe anétarésimi né kéto klube rinore pagésore, nxénésve nuk i’'u duket

aktivitet atraktiv, dallohet né rritien e numrit t€ pérgjigjeve se “nuk jané anétar, nuk
do té duan té jené” (2011-33%; 2012-40%).
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Grafiku
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Jeni anétar i klubit rinor paqésor?
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(7%), né vitin aktual jané ¢antarésuar.

Né klubin rinor pagésor né suaza té shkollés disa nga nxénésit e anketuar

Disa prej arsyeve té cilat nxénésit e anketuar i kané cekur né té ashtuquajturén
pyetje t€ hapur pse nuk je mé anétar i klubit rinor paqgésor, edhe pse béhet fjalé pér
numra té vegjél, te shumica e tyre vérehen indikatoré qé ata fshehin géndrimin e

tyre.

Motivet té cilat i kané pérmendur si arsye pér t'u gantarsuar (se jané té preokupuar

me aktivitete tjera, angazhime rreth mésimit dhe anétarsimin né organizata tjera
dhe klube), tregon se ka mundésiné pér té racionalizuar pérgjigjet pér shkak té

fshehjes sé arsyeve té vérteta.
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Tabela 33

L o Shkolla (Shkolla M+ ; M+ dhe Shq) Total
Jeni anétar i klubit rinor Shiolia M=
agésor?
- (Magedonas dhe té Shkolle_1 (Mtdhe Count e
- Shqiptaré) %
tjeré)
Count Col % Count Col %
Po 22 15% 27 12% 49 13%
Jo dhe nuk kam
qéllim té béhem 61 41% 61 28% 122 33%
2011 anétar
Jo,pordodeshate | ¢, 43% 127 57% | 191 | 52%
béhem anétar
Refuzon 1 1% 7 3% 8 2%
Totali 148 100% 222 100% 370 |100%
Po 15 11% 9 5% 24 7%
Jo dhe nuk kam
qéllim té béhem 71 51% 58 31% 129 | 40%
anétar
2012 ;Z’hZ‘;: g‘r’];t:fha e 37 27% 109 57% 146 | 45%
AET) G, [F8 T 16 12% 8 4% 24 | 7%
jam mé
RS s 1% 2 | 1%
pérgjigjet
Totali 139 100% 186 100% 325 | 100%

6. Interesi pér pjesmarrje né klube rinore

Duke e rishqyrtuar interesin pér pjesmarrje né klube rinore dhe tjera lloje té
aktiviteteve té udh&hequra nga té rinjté, né prizmé té shkollés homogjene
gjejgésisht heterogjene éshté e ndryshme. Né hulumtimin e vitit 2012, éshté i
dukshém dallimi né interesin e zmadhuar pér anétarésim né klube rinore paqésore
né shkollat me pérbérje mé heterogjene sociodemografike (57%) kundrejt shkollave
me pérbérje mé homogjene (27%). Ky dallim jep drité ndaj rrugéve dhe qasjes pér
zgjidhje té problemeve ndéretnike né shkollat me pérbérie mé heterogjene
sociodemografike.

Mirépo duke e shqyrtuar distrubuimin e pérgjigjeve t&€ nxénésve né lidhje
me hulumtimin e vitit 2011 dhe hulumtimit té vitit 2012, né shkollat me pérbérje mé
homogjene vérehet zvogélim pér 16 piké pérqgindjeje né pérgjigje té cilat u
dedikohen né interesimin pér anétarésim né klube rinore pagésore.

- Interesi i nxénésve pér pjesmarrje né aktivitete té udhéhequr nga té
rinjté

Duke i marré parasyshé té dy hulumtimet, né kuadér té€ interesit té
nxénésve pér pjesémarrje né aktivitete t& udhéhequra nga té rinjté, tre aktivitetet
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mé térhegése qé numér i madh i nxénésve té interesuar, dukshém jané para té
tieréve.

- Klube shkollore - rinore (2011-63%; 2012-57%)
- Takime me nxénésit (2011-48%; 2012-44%)
- Késhilli i nxénésve (2011-43%; 2012-34%)

Pjesmarrja né puntorité ndéretnike ku qéllimi éshté pér egzistimin e
njohjes dhe tejkalimin e stereotipeve né lidhje me dallimet etnike, éshté aktiviteti i
katért me rradhé ku té rinjté do kishin marré pjesé.

Fakti gé pér pjesémarrje né puntorité ndéretnike dukshém é&shté mé i
vogél nga tre t&€ méparshmet, paraget rrethané ngarkuese pér pérpjekjet té
drejtuara ndaj pérmirésimit t& atmosferés né marrédhéniet ndéretnike né shkolla.

Mirépo edhe pse renditia e puntorive ndéretnike nuk ka ndryshuar,
dalluese éshté tendenca e zvogélimit té interesit pér pjesmarrje né tre aktivitetet e
ranguara té udhéhequra nga nxénésit, dhe né até periudhé interesi pér puntori
ndéretnike éshté zmadhuar pér 4 piké pérqindjeje (shih tabela 34).

Tabela 34

2012 2011
Né cilat aktivitete té udhéhequra nga té
rinjté do té merrje pjesé?
raste Col % raste Col %
Klube rinore — shkollore 184 57%/1" 230 63%/1
Késhilli i nxénésve 110 34%I/3 156 43%/3
Puntori ndéretnike 102 31%l/4 97 27%l4
Inicativa rinore 74 23% 82 23%
Takime me nxénésit 142 44%/2 175 48%/2
Peticione deri te drejtori 28 9% 45 12%
Tjetér 3 1% 2 1%
Nuk do doja té marr pjesé 14 4% 7 2%
Aktivitete sportive 1 0% 8 2%
Debate 2 1%
Totali 325 203% 363 222%

Té dhéna pér hulumtimin e periudhés mes dy hulumtimeve tregojné se
interesi pér puntori ndéretnike éshté zmadhuar dhe né shkollat me pérbérje
sociodemografike homogjene dhe atyre heterogjene por edhe mé andej né njérin
apo tjetrin lloj t& shkollés mbetet me rang té pandryshuar né vendin e katért. Pér tu
nénvizuar éshté se né shkollat homogjene pér puntori ndéretnike interesi éshté
zmadhuar pér 3 piké pérqgindjeje (32%-2011; 35%-2012). Né shkollat heterogjene,
interesi pér puntori ndéretnike éshté mé i vogél né krahasim té heterogjeneve, por
ai né kéto shkolla ka rrite pér 6 pika pérgindjeje (23%- 2011; 29%-2012).

¥ Rangimi sipas paraqitjes
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Pavarésisht nga kéto ndryshime pozitive né periudhén mes dy hulumtimeve, mund
té konkludohet se kéto ndryshime nuk kané kapacitet pér ndyshime mé té
réndésishme né klimén e pérgjithshme té shkollave (shih tabelén 35).
Tabela 35

Ne cilat aktivitete t&¢ udhéhequra

nga t& rinjté do t& merrje pjesé? Shkolla (Shkolla M+, M+ dhe Shq) Total
+
(M%‘:j gl:‘g.l.éad'\'fe E 5 hf gkh%l lzt(a'\:le;
tieré) Cases | Col %
Numér Col% | Numér %/SI
Klube rinore — shkollore 94 65% 136 62% 230 | 63%/1
Késhilli i nxénésve 45 31% 111 51% | 156 | 43%/3
Puntori ndéretnike 46 32% 51 23% 97 | 27%/4
Inicativa rinore 32 22% 50 23% 82 23%
2011 Takime me nxénésit 61 42% 114 52% 175 | 48%/2
Peticione deri te drejtori 24 17% 21 10% 45 12%
Tjetér 2 1% 1%
Nuk do doja té marr pjesé 2% 2% 2%
Aktivitete sportive 3% 4 2% 8 2%
Debate 2 1% 2 1%
Totali 145 213% 218 227% | 363 | 222%
Klube rinore — shkollore 74 53% 110 59% 184 | 57%/1
Késhilli i nxénésve 37 27% 73 39% | 110 |34%/3
Puntori ndéretnike 48 35% 54 29% | 102 | 31%/4
Inicativa rinore 36 26% 38 20% 74 23%
2012 Takime me nxénésit 53 38% 89 48% | 142 | 44%l2
Peticione deri te drejtori 17 12% 11 6% 28 9%
Tjetér 1 1% 2 1% 3 1%
Nuk do doja té& marr pjesé 8 6% 6 3% 14 4%
Aktivitete sportive 1 1% 1 0%
Totali 139 198% 186 206% | 325 | 202%

7. Vlerésimi i prezencés sé dhunés né shkollé krahasuar me gjendjen e vitit té

kaluar
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Né hulumtimin e sivjetshém pér heré té paré ishte parashtuar pyetja e cila
dedikohet né vlerésimin e dhunés nga ana e nxénésve krahasuar me até té njé viti
mé paré. Té dhénat tregojné se shumica e tyre (54%), medojné se dhuna né
shkolla éshté e pandryshuar, 41% mendojné se éshté zvogéluar dhe 5% jané
prenoncuar se dhuna né shkollé éshté zmadhuar.




Testimi i dallimit mes atyre té cilét mendojné se dhuna né shkollén e tyre

éshté e zvogéluar né krahasim me vitin e kaluar, kundrejt atyre té cilét mendojné se
gjendja nuk ka ndryshuar, tregon se ato né ményré statistike konsiderueshém
dallohen.
T testi domethénés né nivel t& besueshmérisé 95% (t=2.43 df=324 né interval té
besimit prej 95%). Testi statistikor i rezultateve tregon se ose ka ardhur deri te
ndryshimi i zvogélimit té€ perceptimit t& dhunés né shkolla ose né té njejtén kohé ky
éshté projekcioni i déshirave t& nxénésve pér zvogélimin e dhunés. Ky ndryshim i
perceptimit éshté indikator i cili vérteton se arsimimi pagésor edhe me té gjitha
véshtirésité dhe pengesat qé has, jep rezultate delikate por ikurajuese.

Grafiku 5
e
Mendon se dhuna né shkollén ténde sot e krahasuar me até para
njé viti éshteé:
E
pandryshuar B
né krahasim E zvogéluar; 54%
me até para

nid viti- 419

E zmadhuar; 5%

Rezultatet nga hulumtimi tregojné se egzistojné dallime né perceptimin e
zvogélimit té dhunés né shkolla me pérbérje t& ndryshme etnike. Né shkolla ku
mésojné Magedonas dhe pérkatés té bashkésive mé té vogla etnike 37% kané
vlerésuar se dhuna né nivel shkolloré éshté zvogéluar. Né numér mé domethénés
ashtu kané vlerésuar (66%) né shkolla ku mésojné Magedonas, Shqiptaré dhe
pérkatés té bashkésive tjera etnike. Nga ana tjetér sipas pérkatésisé nacionale té
nxénésve 52% nga Magedonasit dhe pérkatésive té bashkésive té etniteteve tjera
mé té vogla, kané vlerésuar se dhuna éshté zvogéluar pa marré parasyshé se né
cfaré shkolle ndjekin mésimin (nacionale mé homogjene ose nacionale mé
heterogjene). Vlerésimi pér nxénésit Shgqiptaré éshté se dhuna né shkollé
krahasuar me até para njé viti éshté zvogéluar, éshté mé e madhe pér 7 piké
pérqindjeje (59%).

Shumica e atétaréve (58%) té klubeve rinore pagésore vlerésojné se
dhuna éshté zvogéluar, gjithashtu edhe shumica e (55%) e nxénésve té cilét nuk
jané anétaré té klubeve gé do kishin dashur té jené anétaré kané dhéné kété
vlerésim
Dicka mé shumé se njé e treta (36%) e nxénésve té cilét nuk jané anétaré dhe nuk
kané ndérmend té jené anétaré té klubeve pagésore, kané vlerésuar se dhuna
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éshté pakésuar kurse shumica e tyre (58%), mendojné se prezenca e dhunés né
shkolla nuk ka ndryshuar né krahasim me vitin e kaluar.

Né numér shumé té vogél kané vlerésuar se dhuna éshté pakésuar, ato nxénés té
cilét kané gené anétaré té klubeve por tani nuk jané mé (29%).

8. Rezyme e rezultateve kryesore nga hulumtimi

Dhuna éshté fenomen i pérhapur dhe i ndérlikuar pér té cilin nuk éshté e
mundéshme té jepet ndonjé definicion né bazé té€ shkencés egzakte por mund té
jepet vetém vlerésim. Baza empirike té€ vlerésimit t€ prezencés sé fenomenit té
dhunés né shkollat e mesme, né kété analizé, tregojné rezultatet e hulumtimeve té
realizuara né 5 shkolla t¢ mesme né Shkup. Prandaj edhe me gjeneralizimin e
rezultatateve duhet marré parasyshé ky fakt .

Analizé e faktoréve gjeneral shogéroré si determinanté té efekteve té arritura té
arsimimit pagésor né shkollat e mesme

Qéllimi kryesoré i analizés ishte gé té béhet vlerésim i kontributit té
arsimimit pagésor né preventivén e dhunés né shkollat e mesme. Njé nga gjetjet
kryesore tregoi né faktin se efektet e arsimimit pagésor né shkolla nuk mund té
shihen té€ izoluara jashté kontekstit t& ploté shogéror.

Analiza e raporteve né dinamikén e ndryshimeve né perceptimin e
tensioneve dhe incidenteve ndéretnike, tregon né mundésiné se frustracionet dhe
dhuna nga shogéria né pérgjithési t& “derdhen” né shkolla. Né até kontekst
parashihej mundésia pér egzistimin e njé cikli t& transmetimit té sjelljeve té
dhunshme té shogérisé né shkolla dhe anasjelltas. Né até proces té ndikimeve
kthesé té vazhdueshme mes shkollave dhe shogérisé, tregon se nxénésit jané njé
medium i gélluar pér zhvendosje té frustrimit gjeneral t& shoqérisé né sjellje té
dhunshme konkrete té té rinjve brenda dhe jashté shkollés. Ky lloj i procesit té
kthyeshém té ndikimeve, bazohet né analizén paralele té rezultateve nga hulumtimi
dhe analizé e pérmbaijtjeve t€ mediumeve lidhur me temén e periudhés para dhe
gjaté hulumtimit. Analiza e pérmbajtjes sé& mediave zakonisht tregon se né vitin
2012 kundreijt vitit 2011 vérehet prezenca mé frekuente e informatave pér incidente
ndéretnike. Krahasimi mes kétyre indikatoréve tregon se perceptimi i zvogéluar i
tensioneve ndéretnike né shkolla nga ana e nxénésve nuk pason me dinamikén e
njejté té zvogélimit té incidenteve ndéretnike né shkolla. Ky disproporcion i
ndryshimeve dinamike né perceptimet e tensioneve dhe incidenteve né shkolla ka
bazé té parashihet si pasojé e frekuencés sé zmadhuar té incidenteve ndéretnike
né shogéri né 2012 né kété periudhé.

Analizé e ndikimit té€ faktoréve specifik né shkolla si determinues té efekteve té
arritura té arsimimit pagésor né shkollat e mesme

Egzistimi i komunikimit mes nxénésve nga pérkatésia e ndryshme etnike,
éshté faktor kryesor i cila ndikon né klimén e pérgjithshme t€ marrédhénieve mes
nxénésve té shkollave t€ mesme. Né até drejtim, komunikimi i shpeshté mes
nxénésve nga pérkatésia e ndryshme etnike, arriné né krijimin e njé klime
pérgjithésisht mé té volitshme né veté shkollé. Kéto nxénés té cilét shpesh
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komunikojné me anétaré té pérkatésiaé tjetér etnike, né drité mé té volitshme e
pérshkruajné bashkéjetesén mes nxénésve nga pérkatésité e grupeve té ndryshme
etnike né shkollé. Rezultatet e hulumtimit tregojné se shumica e tyre (77%)
vlerésojné se bashkéjetesa né shkollén e tyre éshté e miré. Atmosfera e
pérgjithshme gé dominon né perceptimin e tensioneve dhe incidenteve ndikon
frenueshém né pérgatitjen pér pranimin dhe vendosjen e relacioneve té aférta me
pjestarét e pérkatésisé sé bashkésive tjera etnike. Ky rezultat shfaq nevojén pér
afirmimm mé té madh té géllimeve té arsimimit pagésor mes nxénésve, fokusi i sé
cilés éshté né zvogélimin e tensionit dhe incidenteve ndéretnike mes tyre, si
premisé kryesore pér zmadhimin e géllimit pérfshirjes te nxénésit. Shkalla mé e
madhe e pérfshirjes e pérmiréson pérgatitien individuale dhe né té njejtén kohé
edhe pérgatitien psikologjike grupore pér ndértimin e besimit, njohjes dhe
mirékuptimit. Kjo nevojé éshté edhe me e theksuar nése merren parasyshé
rezultatet e hulumtimeve te cilat tregojné se né shkollat me pérbérje
sociodemografike mé heterogjene pérfshirja ésht¢ mé e vogél né krahasim me
shkollat me pérbérje sociodemografike mé homogjene. Kjo tendencé e zvoglimit té
pérfshiries né mjedise sociodemografike mé heterogjene éshté e lidhur me
perceptimin mé té madh té tensioneve dhe incidenteve ndéretnike né kéto shkolla.
Komponenta kryesore rreth sé cilés kristalizohen paraqitiet e nxénésve pér
incidente ndéretnike né shkolla, jané perceptime t& dhunés né shkollé. Edhe pse
frekuenca e dhunés me komponenté fizike éshté mé e vogél, ato forma té dhunés
né formimin e pérshtypjes sé pérgjithshme pér prezencén e dhunés né shkollé,
kontribuojné relativisht mé shumé sesa dhuna pa komponenté fizike. Ky lloj
konstatimi bazohet né analizén e marrédhénies mesatare mes deklaratave pér
format e para ose té dégjuara t& dhunés né shkollé. Rezultatet e hulumtimit
tregojné se mesatarisht né njé formé té paré té dhunés fizike, mesatarisht mé
shumé nxénés kané degjuar pér kési lloji t€ dhunés. Derisa variacionet e
marrédhénies mes dhunés sé dégjuar dhe paré pa komponenté fizike, éshté e
balancuar né té dy hulumtimet.
Té dhénat nga hulumtimi tregojné se né njé numér té madh té rasteve,

dhuna né shkollat “heterogjene”, kur béhet fjalé pér dhuné té paré ose dégjuar, i
lidhin me incidente ndéretnike.

Rezultate gé inkurajojné

Té dhénat e hulumtimit né periudhén mes dy hulumtimeve tregojné se
interesi i punétorive ndéretnike éshté zmadhuar edhe né shkollat me pérbérje
sociodemografike heterogjene dhe né ato me pérbérje homogjene, si do qofté edhe
me tutje edhe né njérén lloj t& shkollés edhe né tjetrén, mbetet né rang té
pandryshuar né vendin e katért sipas preferencave pér pjesmarrje né aktivitete té
udhéhequra nga nxénésit. Ky rezultat né vete e pasqyron linjén pér veprim né
drejtim té investimit t& métutjeshém té energjisé pér pérkrahje té aktiviteteve dhe
pérmbaijtjeve té punés sé€ puntorive ndéretnike.

Shembull konkret pér efikasitetin né drejtim té preventivés sé€ dhunés né
shkollat e mesme é&shté formimi i klubeve rinore pagésore. Rezultatet e
hulumtimeve tregojné se mes anétaréve té klubeve rinore dominimi i ndjenjave
pozitive ndaj pérkatésive té€ bashkésive tjera etnike éshté mé prezente edhe né té

117



dy hulumtimet, né raport me ata té cilét nuk jané anétaré dhe nuk duan té jené
anétaré té klubeve paqgésore.

Njé nga rezultatet kryesore né hulumtim, paraget vértetim se ka ardhur
deri né ndryshimin e perceptimit t& zvogéluar t& dhunés né shkollé. Po ge se edhe
me skepsé mé té madhe té shihet ky ndryshim, mé sé paku mundet té interpretohet
si projektim i déshirave té nxénésve pér zvogélimin e dhunés né shkollé. Ky
ndryshim i perceptimit pér dhunén éshté indikator i cili vérteton se arsimimi pagésor
pérpos té gjitha peripetive dhe pengesave né té cilat has, jep rezultate té ndjeshme
por inkurajuese.
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Appendix 1 Pyetésor

PYETESOR ANKETUES
Pér projektin ARSIMIMI PAQESOR (2011-2012)

Ambasada e pare pér fémijé — Megjashi né prill té vitii 2011, filloi realizimin e pilot
projektit pér Arsimim pagésor, me géllim gé té promovojé pagen dhe jo dhuné si
vlera kryesore né sistemin arsimor dhe té tregojé né nevojén e ndértimit té
Arsimimit pagésor né programet mésimore.

Pér realizim té suskseshém té projektit , &shté e réndésishme gé té marrim
mendimin tuaj. Pyetésori éshté i dizajnuar dhe ka pér géllim t& marré té dhéna nga
nxénésit e 5 shkollave né Shkup.U bé njé pyetésor i shkurtér, ku nuk do té ju marré
shumé kohé.

Pyetésori siguron anonimitet pér ato té cilét do ta plotésojné. Té dhénat personale
té cilat i kérkojmé, jané té nevojshme sepse vitin e ardhshém té njejtin do ta
pérsérisim edhe njé heré. Rezultatet e hulumtimit do té jené té paraqitura pérmes
njé analizé t& pérmbledhur té té dhénave. Analiza e t€ dhénave do té jeté e
shfrytézuar pér dokumentacion i shkruar (publik) por pa e treguar burimin, gé do té
thoté emrat e personave.

Ju lutemi pyetésorin ta plotésoni né ményré sa mé té singerté, sepse na paraqet
bazé té réndésishme pér zhillimin e métejshém té projektit né zvogélimin e dhunés
né shkolla.

Instruksionet pér plotésimin e pyetésorit:

- Eshté i réndésishém mendimi juaj, nuk ka pérgjigie t&€ gabuara ose té
drejta.

- Eshté e patjetérsueshme té pérgjigjeni né té gjitha pyetjet.

- Rrethoje numrin rendor para pérgjigjes.
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Shkolla

Klasa

Emri dhe mbiemri

Data e lindjes (dita, muaji dhe viti)

Q1. A komunikoni me nxénésit e grupeve tjera etnike?

(VETEM NJE PERGJIGJE)

1. Shpesh

2. Ndonjéheré

3. Rrallé

4. Asnjéheré nuk komunikoj me nxénés té grupeve tjera etnike

Q2. Pérderisa komunikon, pa marré parasyshé sa shpesh, ndonjéheré ose
rrallé, ku realizohet ai komunikim me nxénésite e pérkatésive tjera etnike?

(TE MUNDSHME JANE ME SHUME PERGJIGJE)

2_1. Né shkollé

2 2. Né fushé sporti
2_3. Klube rinore
2_4. Né fqinjési
2_5. Vende pér argétim (e etj.)
2_6. Té tjera (shkruaj)

2_7. Deri tani nuk kam realizuar asnjé komunikim me nxénés té grupeve
tjera etnike
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Q3. Jeni ile pregatitur té komunikoni me nxénés té grupeve tjera etnike?

(VETEM NJE PERGJIGJE)

1. Po, ile pregatitur t& komunikoj
2. Jo, nuk jam i/e pregatitur t& komunikoj
3. Kam realizuar komunikim me nxénés nga grupi tjetér etnik

Q4. Do té kishit pranuar té dashur té ndonjé shoku/shoqe té afért ose té
ndonjé té aférmi ténd (vélla ose motér) té jeté nga grupit jetér etnik.

(VETEM NJE PERGJIGJE)

1. Po
2. Jo

Q5. Shoké/qge tuaj mé té miré jané :

(TE MUNDSHME JANE ME SHUME PERGJIGJE)

5_1. Magedonas

5 2. Shqipétar

5 3. Serb

5 4. Turq

5 5. Romé

5 6. Vlleh

5_7. Nacionalitete tjera (shkruaj)
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Q6. Si jané ndjenjat tuaja ndaj grupeve etnike né vijim:

(NJE PERGJIGJE NE CDO RRADHE)

As
Sh‘!’.“e Pozitive pozitive Negative Sh“”.‘e
pozitive , as negative
negative
6_1. Magedonas 1 2 3 4 5
6_2. Shqiptaré 1 2 3 4 5
6_3. Turg 1 2 3 4 5
6_4. Romé 1 2 3 4 5
6_5. Serb 1 2 3 4 5
6_6. Vlleh 1 2 3 4 5
6_7. Nacionalitete tjera
1 2 3 4 5
Q7. Si do ta pérshkruaje bashkéjetesén mes nxénésve té grupeve té

ndryshme etnike né shkollén ténde?

(VETEM NJE PERGJIGJE)

1. Shumé miré

2. Miré

3. As miré, as keq
4. Keq

5. Shumé keq

Q8. Mendon se ka ose nuk ka tension ndéretnik ose incidente né shkollén
ténde?

(NJE PERGJIGJE NE GDO RRADHE)
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Po, ka | Jo, ska
8 1. Tensione 1 2
8 2. Incidente 1 2




E RENDESISHME (té lexohet):

Né studimin e Kombeve té bashkuara si dhuné mes nxénésve, llogariten té gjithé
llojet e malltretimeve fizike dhe psigike té cilat ndodhin mes nxénésve népér
shkolla.

Q9. Nése ti apo dikush tjetér nga bashképuntorét tuaj ka qené viktimé e
dhunés né shkollén ténde?

(JANE TE MUNDSHME ME SHUME PERGJIGJE)

9 1. Uné
9 2. Pjesmarrés tjeré
9 3. Nuk ka dhuné né shkollé

Q10. Autorét e dhunés a i takojné grupit tjetér etnik (grup etnik i ndryshém
nga ai i nxénésve té sulmuar)

(VETEM NJE PERGJIGJE)

1. Po
2. Jo
3. Nuk ka dhuné né shkollé

Q11. Cfaré lloji té dhunés ke paré né shkollén ténde?

(JANE TE MUNDSHME ME SHUME PERGJIGJE)

11 1. Dhuna fizike (rrahje)

11_2. Dhuna verbale (ofendime)

11 3. Sjellja fyese dhe vulgare

12_4. Dhuné psigike

12_5. Shuplaké

12_6. Dhuné fizike grupore

12_7. Kanosje me armé(thiké, pistoleté ose e ngjajshme)
12_8. TEé tjera (shkruaj)
12_9. Nuk ka dhuné né shkollé
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Q12. Peér ¢faré lloj dhune ke dégjuar né shkollén ténde?

(JANE TE MUNDSHME ME SHUME PERGJIGJE)

12_1. Dhuna fizike (rrahje)

12_2. Dhuna verbale (ofendime)

12_3. Sjellja fyese dhe vulgare

12_4. Dhuné psigike

12_5. Shuplaké

12_6. Dhuné fizike grupore

12_7. Kanosje me armé(thiké, pistoleté ose e ngjajshme)
12_8. Té tjera (shkruaj)

12_9. Nuk ka dhuné né shkollé
Q13. Sa shpesh nxénésit e grupit ténd etnik jané viktima té dhunés né
relacion me nxénésit e grupeve tjera etnike?

(VETEM NJE PERGJIGJE)

1. Mé shpesh se sa nxénésit e grupeve tjera etnike

2. NEé té njejtén masé si dhe nxénésit e grupeve tjera etnike

3. Meé rrallé se sa nxénésit e grupeve tjera etnike

4. Nxénésit e grupeve tjera etnike né shkollén time nuk jané viktima té
dhunés

Q14. Mendoni se pérdorimi i dhunés gé té zgjidhen problemet e shogérisé
éshté e arsyeshme ose e paarsyeshme?

(VETEM NJE PERGJIGJE)

Plotésisht e arsyeshme
Deri diku e arsyeshme
Deri diku e paarsyeshme
Plotésisht e paarsyeshme

PwbdPE
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Q15. Jeni anétarii:

(NJE PERGJIGJE NE CDO RRADHE)

Po Jo
15_1. Klubi sportiv 1 2
15 2. Organizaté rinore 1 2
15 3. Organizaté jogeveritare 1 2
15_4. Parti politike 1 2

15 5. Té tjera

Q16. Sa shpesh merr pjesé né ¢do nga aktivitetet shkollore té rradhés jashté

nga programi mésimoré?

(NJE PERGJIGJE NE CDO RRADHE)

Shpesh | Ndonjéheré | Rrallé | Asnjéheré
16_1. Debate 1 2 3 4
16_2. Ekipe sportive 1 2 3 4
16_3. Koncerte 1 2 3 4
16_4. Mésimi plotésues 1 2 3 4
16_5. Mésimi shtesé 1 2 3 4
16_6. Aktivitete jashté mésimore 1 2 3 4
16_7. Ekskursione 1 2 3 4
16_8.Té tjera 1 2 3 4

Q17. Mendoni se aktivitetet e rradhés té udhéhequra (organizuara) nga té rinjté
munden ta pérmirésojné gjendjen né shkollén ténde né relacion té tolerancés

ndéretnike dhe/ose dhunés?

(NJE PERGJIGJE NE CDO RADHE)

125



Po | Jo
17_1. Klube rinore / shkollore 1|2
17_2. Késhilli i nxénésve 1|2
17_3. Puntori ndéretnike 1|2
17_4. Inicijativa rinore 1|2
17_5. Takime me nxénés 1|2
17_6. Peticion deri te drejtori 1|2
17_7. Té tjera
17_8. Asnjé aktivitet nuk mundet ta pérmirésojé gjendjen 1

Q18. Né cilat aktivitete té udhéhequra (organizuara) nga ana e té rinjve do té
doje té& marrish pjesé me géllim qé té pérmirésohet gjendja né shkollén ténde,
né relacion té tolerancés ndéretnike dhe/ose dhunés?

(TE MUNDSHME JANE ME SHUME PERGJIGJE)

Klube rinore / shkollore
Késhilli i nxénésve
Puntori ndéretnike
Iniciativa rinore

Takime té nxénésve
Peticione deri te drejtori
Té tjera (shkruaj)

No ook owdhpE

Q19. Si e sheh ardhmériné ténde né lidhje me punésimin?

(VETEM NJE PERGJIGJE)

1. Kam mundési t& médha qé té gjej puné dhe té pérparoj
2. Jamibrengosur, do té jeté véshtiré té gjej puné
3. Ka gjasa té gjej zgjidhje jashté vendit tim.

126



Q20. Sipas teje, ¢cka duhet béré qé té pérmirésohet bashkéjetesa mes
nxénésve né shkollén ténde?

Q20a. Mendoni se dhuna né shkollén ténde sot krahasuar me até para njé viti
éshté:

1. E zvogéluar

2. E zmadhuar

3. E pandryshuar né krahasim me até para njé viti

Q21. Jeni anétar/e e Klubit rinoré pagésor né shkollén ténde?

5. Po

6. Jo, dhe nuk e kam synimin t& béhem anétaré/e

7. Jo, po do doja té béhem anétaré/e e Klubit rinoré pagésor
8. Isha, por tani nuk jam mé anétar i Klubit rinoré pagésor

Q22. Nése nuk je mé anétar i Klubit rinor pagésor, atéheré ju lutemi
pérgjigjeni cilat jané arsyet?
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(Té dhéna socio-demografike)
D1. Gjinia

1. Mashkull
2. Femér

D2. Nacionaliteti

Magedonas

Shqipétar

Serb

Turk

Rom

Vlleh

Nacionalitet tjetér (shkruaj)

No ook~ owhPE

D3. Arsimimi i prindérve / kujdestaré........ ?7?
D3a. Néna/ Kujdestari D3b. Babai / Kujdestari
1. Mé larté 1. Mé larté
2. Emesme 2. Emesme
3. Fillore 3. Fillore
4. Paarsimim 4. Paarsimim

D4. Pérvec teje, né familjen tuaj ka:

1. Njé anétar i papunésuar
2. Dy ose mé shumé anétaré té papunésuar
3.Nuk ka anétaré té papunésuar
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D5. Cila nga kéto né vijim vilejné pér ty?

1. Mundem té blejé gjithcka gé dua

2. Mundem té blej dicka mé tepér nga e nevojshmja
3. Mundem ta blej vetém té nevojshmen

4.Nuk mundem ta blej as mé se té& nevojshmen.

D6. Vendbanimi.

1. Qytet
2. Fshat

D7. Komuna

1. Qendér
2. Kisella Vodé
3. Gazi Babé
4. Cair

5. Karposh
6. Aerodrom

7. Butel

8. Gjorge Petrov
9. Shuto Orizare
10. Saraj

Té faleminderit pér interesin, kohén dhe bashképunimin.

Ekipi i Ambasadés sé paré pér fémijé né boté MEGJASHI
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Appendix 2 Tabela

Tabela 1
. e Shkolla Totali
Nacionaliteti Zdravko
Nikolla Karev Orce Nikollov Pancge Karagjozov Arsenie Jovkov .
Cvetkovski count col %
count | col% | count | col % count col % count col % count | col %
Magedonas 82 93.2% 54 90.0% 28 35.9% 21 33.3% 45 55.6% 230 62.2%
2011 Shqipétar 42 53.8% 32 50.8% 35 43.2% 109 29.5%
tj':'af‘gr'ona"wt 6 | 68% | 6 | 10.0% 8 10.3% 10 15.9% 1| 12% | 31 8.4%
Totali| 88 |100.0% | 60 | 100.0% 78 100.0% 63 100.0% 81 | 100.0% 370 100.0%
Magedonas 76 95% 57 97% 17 28% 20 35% 39 57% 209 64%
2012 | ghqgipétar 39 64% 29 51% 27 | 40% 95 29%
Nacionalitet tjetér 4 5% 2 3% 5 8% 8 14% 2 3% 21 7%
Totali] 80 |100.0% | 59 | 100.0% 61 100.0% 57 100.0% 68 | 100.0% 325 100.0%
Tabela 2
Vendbanimi Shkolla Totali
Nikolla Karev Orce Nikollov Pance Karagjozov Arsenie Jovkov Zdravko Cvetkovski count col %
count col % count col % Count col % count col % count col % °
Qytet 84 95.5% 59 98.3% 52 66.7% 51 81.0% 56 69.1% 302 81.6%
2011 Fshat 2 2.3% 1 1.7% 26 33.3% 12 19.0% 24 29.6% 65 17.6%
Refuzon 2 2.3% 1 1.2% 3 .8%
Totali 88 100.0% 60 100.0% 78 100.0% 63 100.0% 81 100.0% 370 100.0%
Qytet 78 98% 59 100% 41 67% 45 79% 48 71% 271 83%
2012 Fshat 2 2% 20 33% 12 21% 18 26% 52 16%
Refuzon 2 3% 2 1%
Totali 80 100.0% B9 100.0% 61 100.0% 57 100.0% 68 100.0% 325 100.0%
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Tabela 3

. Shkolla Totali
Gjinia
Nikolla Karev Orce Nukollov Pange Kargjozov | Arsenie Jovkov Zdravko Cvetkovski
count col %
count | col % count col % count col % count col % count col %
Mashkull 34 38.6% 24 40.0% 33 42.3% 26 41.3% 62 76.5% 179 48.4%
2011
Femér 54 61.4% 36 60.0% 45 57.7% 37 58.7% 19 23.5% 191 51.6%
Totali 88 100.0% 60 100.0% 78 100.0% 63 100.0% 81 100.0% 370 100.0%
Mashkull 33 41% 21 36% 26 43% 21 37% 52 76.5% 153 47%
2012
Femér 47 59% 38 64% 35 57% 36 63% 16 23.5% 172 53%
Totali| 80 100.0% 59 100.0% 61 100.0% 57 100.0% 68 100.0% 325 100.0%
Tabela 4
Shkolla (Shkolla M+, M+ dhe Shq) Totali
Nacionaliteti "
Shkolla M+ (Magedonas dhe t& | g\ 12 (M+ dhe Shaiptaré)
tjeré)
count col %
count col % count col %
Magedonas 136 91.9% 94 42.3% 230 62.2%
2011 Shqipétar 109 49.1% 109 29.5%
Nacionaliteti tjetér 12 8.1% 19 8.6% 31 8.4%
Totali 148 100.0% 222 100.0% 370 100.0%
Magedonas 133 95,7% 76 40,9% 209 64,3%
2012 Shqipétar 95 51,1% 95 29,2%
Nacionaliteti tjetér 6 4,3% 15 8,1% 21 6,5%
Totali 139 100.0% 186 100.0% 325 100.0%
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Tabela 5

Shkolla (Shkolla M+ , M+ dhe Shq) Totali
Vendbanimi =
Shkolla M+ (Magedonas dhe t& Shkalla (M+ dhe Shqiptaré)
tjeré)
count col %
count col % count col %
Qytet 143 96.6% 159 71.6% 302 81.6%
2011 Fshat 3 2.0% 62 27.9% 65 17.6%
Refuzon 2 1.4% 1 5% 3 .8%
Totali 148 100.0% 222 100.0% 370 100.0%
Qytet 137 98,6% 134 72,0% 271 83,4%
2012 Fshat 2 1,4% 50 26,9% 52 16,0%
Refuzon 2 1,1% 2 ,6%
Totali 139 100.0% 186 100.0% 325 100.0%
Tabela 6
Shkolla (Shkolla M+ , M+ dhe Shq) Totali
Gjinia =
Shkolla M+ (Magedonas dhe té Shkalla (M+ dhe Shqiptaré)
tjeré)
count col %
count col % count col %
2011 Mashkull 58 39.2% 121 54.5% 179 48.4%
Femér 90 60.8% 101 45.5% 191 51.6%
Totali 148 100.0% 222 100.0% 370 100.0%
Mashkull 54 38,8% 99 53,2% 153 47,1%
2012 Femér 85 61,2% 87 46,8% 172 52,9%
Totali 139 100.0% 186 100.0% 325 100.0%
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Analysis of the results of aresearch study
conducted in 5 secondary schools in Skopje,
within the ‘Peace Education’ project
(2011-2012)
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PREFACE

Gordana Pirkovska Zmijanac, Albulena Karaga and Sebastian Swicher
First Children’s Embassy in the World Megjashi — Peace Education Programme
2011-2013

The research in your hands has history. Let's begin from 2011 when the First
Children’s Embassy in the World — Megjashi started the implementation of a set of
activities to promote Peace Education as well as Peace and Nonviolence as
fundamental values in the educational system of the Republic of Macedonia. The
activities were possible thanks to the continuous support of the German partner
organization KURVE Wustrow - with which we have 20 years of collaboration — and
the generous financial funding of the Federal German Ministry for Economic
Cooperation and Development.

In a two-year period, five training courses on nonviolent conflicts transformation and
peace education were realised in which twelve professors from three high schools
(SUGS Nikola Karev, SGUC Zzdravko Cvetkovski and SMUGS Dr. Panche
Karagjozov) and six young adults as peace educators were included. After the first
training course in August/September 2011 the trained professors and peace
educators started to form peace clubs in their schools and to implement activities in
order to sensitize their students for daily forms violence and to activate them to take
an active role in nonviolent conflict transformation on local level in their schools and
neighbourhoods.

The training courses and the workshops in the schools dealt amongst others with
the following topics: nonviolent communication, violence and nonviolence,
understanding of conflicts, teamwork, identities, role of gender in the society,
creative conflict transformation, dealing with the past, peace education in the school
context, and workshop design for non-formal education. The chosen methodological
approach was based on the principles of non-formal education and included
workshops, individual reflections, role plays, discussions, exercises and theoretical
input by the trainers.

Within the projects, other activities were organized for the students of the three
project schools. Those were amongst others a football match, dance theatre, forum
theatre and debates. By these creative means we aimed to develop peace activism
among the students of different ethnic and religious background.

The pilot project hep to raise awareness among teachers, peace educators and
students for diverse forms of violence, discrimination and injustice and encouraged
them to take an active role in their closest social environment to foster peace,
strengthen social responsibility and promote nonviolence.

Working in the field of peace building is a multidirectional and multidimensional
process demanding implementation of organizational changes also within our
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organisational structures. Therefore, the First Children’s Embassy in the World
Megjashi began within to strengthen its own capacities during the project
implementation by redefining its priorities, objectives, directions and strategy for the
next three years.

To get an understanding for the effects of our activities in the peace clubs as well as
of the effects of other influential factors for us it was important to obtain the opinions
of the students. The comparative analysis of a panel survey conducted in
November and December 2011 and 2012 in five schools in Skopje gathers these
opinions. It represents a resource for further activities in the schools related to
peace-building and peace education.

In the end, we express a great gratitude to the students and the schools included in
the research:

SUGS Nikola Karev, SGUC Zdravko Cvetkovski, SUGS Orce Nikolov, SMUGS Dr.
Panche Karagjozov and SUGS Arsenije Jovkov. Great appreciation also goes to
BRIMA Gallup and to the Megjashi volunteers for their help.
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1. Introduction

Methodology

MEGJASHI - First Children's Embassy in the World in cooperation with
BRIMA - Public opinion and market research agency, conducted two studies based
on the results of surveys performed among participants in the Peace Education
project. These surveys have been carried out by the staff and volunteers involved in
the ‘Peace Education’ project, implemented by MEGJASHI - First Children's
Embassy in the World, and their realization has been observed by professional
teams from BRIMA.

The main goal of the survey was to provide data, which will enable an analysis
of the factors affecting the implementation of the Peace Education project in 5
secondary schools in Republic of Macedonia. In order to create a database for such
an analysis, the basic idea was to obtain a series of comparative data sets, which
would enable an assessment of the effects of the project in the scope of one year.

In order to accomplish these goals, a research plan was prepared, and a
sample and questionnaire for the survey were designed.

In accordance with the plan, the survey was conducted in two phases. In the
first initial phase the gathered data was used to give a quick overview of the
situation, in terms of the parameters that determine the defined set of questions,
pertaining to the different aspects of ‘Peace Education’ in secondary schools. Once
the survey was repeated, we received a "snapshot" of the changes in these
parameters, which occurred in the period between these two surveys (the period
was one year - autumn 2011 - autumn 2012).

In this framework:

- The first survey was conducted in the period from November to December 2011
and in this study, 370 students from five high schools in the territory of the City of
Skopje were surveyed.

- The second survey was conducted in the first half of December 2012, and in this
study 325 students from five high schools in the territory of the City of Skopje were
surveyed.

The same students were surveyed in the first and second poll, in order to be able to
analyze the real changes that occurred between the two surveys in terms of the
parameters of the survey (note: the participant number in the second survey of the
students in comparison to the first survey is less by 45. This "drop out" of the initial
sample is common in this type of research).

In order to get an idea of the extent and type of influence that differing socio-
demographic contexts in schools have on the effects of the Peace Education
project, the survey was conducted in three secondary schools with a heterogeneous
socio-demographic structure and 2 schools with a homogeneous socio-
demographic structure.

The questionnaire was identical in both surveys and it consisted of 21
questions (the core of the questionnaire) and 7 demographic questions. In the
second survey there was an additional question which asked the participant to
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assess whether the presence of violence in the school was any different to the year
before. Also, in the interest of more accurately identifying current and previous
members of the Peace Youth Clubs, to the existing question: - Are you a member of
a Peace Youth Club?

- a new category was introduced as a possible answer: - | was, but | am no longer a
member.

The survey is conducted on the principle of “self-filling”. Before the start of the
survey, the respondents are instructed that there are no right or wrong answers,
and that it is necessary to answer all the questions.

All these elements of the research plan, the sample and the questionnaire,
through to the analysis of the obtained results, provide an approach to determining
the relevant factors and their mutual relationships which have an impact on Peace
Education in the secondary schools covered by the research.

2. Analysis of the socio-demographic profile of the students in the secondary
schools

Table 1
2011 2012
School
Frequency % Frequency %
Nikola Karev 88 24% 80 25
Orce Nikolov 60 16% 59 18
Panche Karagjozov 78 21% 61 19
Arsenie Jovkovski 63 17% 57 17
Zdravko Cvetkovski 81 22% 68 21
Total 370 100% 325 100%

Out of the five schools in which the research was conducted, three of them
educate students from all ethnic groups in Macedonia (Macedonians and others +
Albanians), and the other two schools (Nikola Karev and Orce Nikolov) only
Macedonians and others. In the "homogeneous" schools (in regard to their
ethnicity), in the research of 2011 - 92% of surveyed students were Macedonian
and 8% were members of the other ethnic minorities. In the 2012 survey, the ethnic
composition included 96% Macedonians and 4% others. In the "heterogeneous"
schools in 2011 - 42% of Albanians, 49% Macedonians and 9% of other ethnic
groups were covered. The survey of "heterogeneous" schools in 2012 covered 41%
Macedonians, 51% Albanians and 8% members of smaller ethnic communities.
In the first research (370 students) 179 male and 191 female students were
surveyed. Out of the total number, there were 230 Macedonians, 109 Albanians and
31 from other ethnic minorities. 302 of the students surveyed live in urban
environments, 65 in rural and 3 of them didn't specify (refused to say).
In the second study (325 students) according to the gender distribution - 153 were
male and 172 were female students. From the total number of students surveyed —
209 were Macedonians, 95 were Albanians and 21 were from other ethnic
minorities. According to their place of residence - 271 of the students surveyed live
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in an urban environment, 52 in rural and 2 of them didn’t specify (refused to say).
The analysis of the socio-demographic profile of the students surveyed in these
secondary schools, shows that there are large differences in terms of the place of
residence, the students’ ethnicity and the gender structure.

The students included in the survey in the schools Nikola Karev and Orce Nikolov
almost exclusively come from an urban environment, are almost entirely
homogeneous according to their ethnicity, and there is a greater presence of female
students. All these differences in the demographic profile of the students, provide a
basis for aggregating the surveyed high school students into two categories:
Nikola Karev and Orce Nikolov are schools with a homogeneous national
composition, from an urban environment and with a dominance of female students,
which from now on will be referred to as socio-demographically homogeneous (sd-
homogeneous) versus the socio-demographic heterogeneity in Pance Karagjozov,
Arsenie Jovkovski and Zdravko Cvetkovski (sd-heterogeneous)1 - see Table 2.

Table 2
2011 2012
School (Schools M+, M+ and Alb)
Number Col % Number Col %
School M+ (Macedonians and others) 148 40 139 43
School (M+ and Albanians) 222 60 186 57
Total 370 100% 325 100

These significant differences in the socio-demographic profile of the students
in the secondary schools represent important contextual factors that contribute to
the existence of a difference in the general climate in these schools.

! Further on in this analysis, the schools with students of all ethnicities in Macedonia -
Macedonians, Albanians and members of other ethnic minorities will be briefly referred to as
‘socio-demographic heterogeneous’ and schools with mostly Macedonians and members of
other ethnic minorities will be referred to as ‘socio-demographic homogeneous’.

In the tables > sd-homogeneous are marked as M +; and sd-heterogeneous as M+ and
Albanians.
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3. General picture of the perception of the overall climate in the relations
between high school students

- Communication between students from different ethnic groups

a) Frequency of communication

Graph 1
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The existence of the communication among the students from different
ethnicities is the basic factor which affects the overall climate of the relationship
between high school students. In this regard, frequent communication between
students from different ethnic backgrounds contributes to creating a more favorable
general climate in the school.

Testing the differences from the two studies shows that the habits of
communication between students from different nationalities are relatively
permanent and immutable. Testing the difference of 3 percentage-points (32% in
2011; 35% in 2012) of the students who often communicate, shows that the T test is
not significant2 (t = 0.84 df = 693). There are similar results from students who
sometimes communicate (t = 0.53 df = 693). Only among the students who rarely
communicate, the test shows a small borderline statistical significance (t = 1.65 df =
693 at a confidence level of 90%). The results of these statistical tests indicate that

2 1t should be noted that the statistical significance of the differences is not an indicator of the
extent of the difference. The statistical significance of the test only indicates that a difference is
not accidental, but that there is some factor which may affect the variability of the results. In
this particular case, the fact that no statistical significance is visible in the results between the
two studies, speaks of the consistency or the relative immutability of the communication habits
among the students.
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the communication patterns among the students from different ethnic backgrounds
remained unchanged in the period between the two surveys.

The data from the survey in 2011 showed that almost every third student
surveyed (32%), often communicates with students from other ethnic backgrounds.
42% communicate sometimes and 22% rarely. 4% of the students reported that
they never interact with students from other ethnic backgrounds.

The 32% of students, who often communicate with students of different ethnicities,
describe the coexistence between students from different ethnic groups in the
schools in the most favorable light. The vast majority of them (77%) considered that
the coexistence in their school is good, 21% said that the cohabitation is neither
good nor bad, and only 2% saw it as bad.

The data from the 2012 survey shows also, that every third student questioned
(35%), often communicates with students from other ethnic backgrounds. The
approximate structure of answers also applies to those who sometimes
communicate (40%).

Out of those students who reported that they only sometimes communicate
with students from other ethnic backgrounds more than half of them assessed the
school coexistence as good (2011-60%; 2012-54%), about one third of them
assessed it, as neither good nor bad (2011-34%; 2012-26%), and only a handful
marked it as bad (2011-6%; 2012-4%).

Out of the students who reported that they rarely communicate (2011-17%;
2012-22%), less than half of them assessed the coexistence in the school as good
(44%).

Worst school coexistence was assessed by those who never communicate with
students from different ethnic groups. In the survey in 2011, there is a total of 13
students from 370 respondents (only 4%), and from the survey in 2012, there is a
total of 24 students from 325 respondents (only 7%).

As an illustration, out of these 24 students, 11 students assessed that the
coexistence in the school is good; four said that it was neither good nor bad, for five
of tr31em the coexistence was bad, and for four of them the coexistence was very
bad”.

This series of data clearly shows that one of the determinants of the overall
school climate is the communication frequency between the members of different
ethnic groups. The more frequent the communication is, the greater its contribution
to creating a more generally favorable climate in relations among high school
students.

b) Where does the communication take place among the students from different
ethnic groups?

From the responses of all surveyed students in all schools, covered by the two
surveys, it seems evident that in most cases the students communicate in school
(2011-70%; 2012-73%).

% It should be noted that the occurrences with an extremely low frequency are not correctly
expressed by percent, so in order to avoid creating a misleading description of the
phenomenon, they would be properly displayed with the use of actual numbers.
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Graph 2
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The second most popular spot where the communication takes place,
according to the number of students, is the neighborhood. After that are places of
entertainment, and ranked in the fourth position are sports playgrounds.
Significantly fewer students interact in youth clubs or elsewhere. Only a small
fraction of them haven’t had any communication with students from different ethnic
groups. The comparative results of the responses from both research studies show
that there are some reductions in the students’ responses regarding communication
in the neighborhood, on sports playgrounds and in youth clubs.

There is a three percent decrease in communication in the neighborhood, four
percentage-points at playgrounds, and only a two percent decrease in
communication in youth clubs. This is compared to a five percent increase in the
number of responses related to communication in places of entertainment. In terms
of the responses of students who have not had any communication with students
from different ethnic groups, although the numbers are small, it is worthwhile to
point out that there is a double increase of that number within a time frame of one
year between the two surveys (from 13 students in 2011 to 24 students in 2012).

Further detailed analysis of the survey data leads to interesting new findings.
Statistics show that, out of those students (2011-96%; 2012-93%) that interact with
students from different ethnic groups, whether often, sometimes or rarely, less than
half of them (2011-47%; 2012-40%) perform this communication in only one place,
one third of them (2011-33%; 2012-39%) establish communication with students
from different ethnic groups in two places, and only one in five of them (2011-20%;
2012-21%) establish communication in three or more places. The analysis suggests
that in regard to the contents, experiences and motivations for interaction, 4/5 of the
students show low communication intensity, when it comes to the mutual inclusion
in everyday activities with students from other ethnic groups. This finding is based
on the fact that the communication of most students takes place at just one or two
locations. Contrary to them, one fifth communicate in three or more places, which
indicates that through communication which takes place in various locations, a
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higher level of intensity in the mutual involvement in daily activities of students from
different ethnic groups is achieved.

Based on the analysis of the total data for all surveyed students in the research,
it can be concluded that almost one in four of them (2011-25%; 2012-24%)
communicate with members of different ethnic groups only in their school. Almost
half of the surveyed students (2011-45%; 2012-49%), also interact elsewhere
outside of school.

In 2011, 27% interacted with members of different ethnic groups in other
places, but have not interacted with members of different ethnic groups in their
school. In the survey in 2012 this dropped by six percentage points to 19%. The
results of the survey show that in 2011, 3% of students never interacted with
students from other ethnic groups and this number increased by 5 percentage
points in 2012 (8%).

¢) The willingness to communicate in the group that has not yet established
communication with members of different ethnic groups

In terms of the readiness for communication among students who have not
established communication with members of different ethnic groups, the distribution
of the results shows that this marginal group displays a prevailing tendency of being
reluctant to communicate with members of different ethnic groups.

From all the students surveyed in 2011 who haven't established any
communication, only two Macedonian students out of 13 said that they are willing to
communicate with members of different ethnic groups, and 11 (nine Macedonians
and two Albanians) of them said that they are not willing to communicate with
members of different ethnic groups. In 2012, from all the 24 students surveyed who
have had no communication, ten (all Macedonian students) expressed willingness
to communicate with members of different ethnic groups, while the remaining 14
(twelve Macedonians and two Albanians) said they are not ready to communicate.

- Willingness to establish friendly relationships among the students

Companionship between people represents a relationship with a mutual
identification of personality and interests. Companionship occurs even in primary
school and it signifies a form of free choice in the new reality of institutionalized
social relations, this is in contrasts to the pre-school period when social relations
have not yet been institutionalized. In the adolescence period, companionship is
followed by a wide range of emotional relationships, and it becomes a subject to a
constant reviewing process, because in that period of time, there are particularly
sharp criteria for formation of the image of ideal individuals and their mutual
relations. Due to this spontaneous process of continuous reassessment of
companionships, few of them survive, and if they manage to survive, then they later
transform into friendships. Considering the importance of these relationships among
students in schools, the survey contained a question asking them - who their best
friends were and they had the opportunity to make multiple choices and name
friends within their own ethnic group as well as from other ethnic backgrounds.
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Table 3

Ethnicity All students
Macedonians Albanians together
Your best friends are: Homogenous | Heterogeneous | Heterogeneous

N Col% N Col% N Col% N Col%

Macedonians 135 99% 93 99% 51 A47% 309 | 84%

Albanians 8 6% 11 12% 105 96% 132 | 36%

Serbs 27 20% 21 22% 4 4% 67 18%

2011 Turks 4 3% 11 12% 32 29% 51 14%

Roma 1 1% 5 5% 10 9% 21 6%

Vlachs 8 6% 2 2% 1 1% 11 3%

Other 12 9% 12 13% 12 11% 45 12%
nationalities

Total 136 143% 94 165% 109 197% 370 | 172%

Macedonian 133 | 100% 76 100% 50 53% 279 | 86%

Albanian 7 5% 12 16% 93 98% 117 | 36%

Serbs 18 13% 19 25% 2 2% 46 14%

2012 Turks 9 7% 2 3% 30 32% 47 15%

Roma 4 3% 4 5% 7 7% 18 56%

Vlachs 5 4% 1 1% 1 1% 7 2%

Other 3 2% 4 5% 9 9% 22 7%
nationalities

Total 133 | 135% 76 155% 95 202% | 325 | 165%

The results show that in the initial research, there is an average of 1.72 who
have selected friends from their own or other nationalities. In the repeated research
this average declined to 1.65 choices of friends according to their ethnicity (see
table 3). In the homogeneous schools, friendships among members of different
ethnic communities are less noticeable (1.43 in 2011, 1.35 in 2012). This is due to
the high national homogeneity in these schools (let's not forget that 90% of the
surveyed students in those schools are Macedonians), so consequently there are
less opportunities for building friendships among members of different ethnic
communities. In the schools with a heterogeneous ethnic composition, the average
choice of companions is more noticeable. Among the Macedonians in 2011 the
average range was 1.65 and it dropped to 1.55 in 2012.

Among the Albanians the choice is more noticeable in 2011 when the average was
1.97, and in 2012 it showed a tendency to rise to 2.02.

The impact on the development of friendships among students is reflected by
various factors, of which we will analyze two aspects that stand out because of their
relevance.

The analysis of the results in the schools with a heterogeneous socio-demographic
composition indicates that the establishment of companionships between members
of different communities, in the period between the two surveys displays a positively
changing trend. Namely, from 11 Macedonians surveyed in 2011 who reported that
an Albanian is their best friend - 5 of them (45%) thought that violence is justified in
resolving problems in society, and 6 of them stated that it is unjustified. In 2012,
only one (8%) out of 12 whose best friend is Albanian believes that violence is
justified, and 11 (92%) think it is unjustified. There is a similar trend observed
among Albanians. From the 50 students who reported that their best friend is
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Macedonian in 2011, 33% of them believe that violence is justified and 67% that it is
unjustified. In 2012, the 51 respondents who reported that their best friend is a
Macedonian display a downward trend in the stance that the violence is justified
(18%), and the number of those who do not justify violence has increased (82%).

The analysis of the other aspect looks at the frequency of the communication
with students of other nationalities. The general tendency in this dimension of
relations also indicates that those who have friends of other nationalities often
communicate with members from other nationalities, in contrast to those whose
friendships are focused on the students of their own ethnicity.

This link between the attitude towards violence, friendships and frequency of
communication creates complex interactions between them, which results in
creating a positive atmosphere of tolerance, mutual trust and understanding, to the
extent in which these parameters are strongly and stably connected.

Nevertheless when the total contribution of these positive effects of the
friendships is being evaluated, it should be taken into account that friendships
among Macedonians with Albanians involve a relatively small number of students
(12% in 2011 and 16% in 2012). Among the Albanian respondents these
friendships involve 47% of students, who reported that their best friends are
Macedonians, and in 2012 their number increased to 53%. However one should
bear in mind that this "change" is a change only in the absolute numbers. The
testing of the difference shows that the change is statistically insignificant. The t’
test is not significant (t = 0.95 df = 202).

However, if you consider these differences in the responses of the Macedonian
and Albanian students, one can say that there are two possibilities. Either these
friendships are not mutual, or that they represent a tendency to form a more
idealized picture of the connections in the mutual relations, rather than realistically
existing as such. This conclusion, above all, refers to the answers gathered from
the Albanian students.

- Assessment of the capacity for inclusion among students in the
secondary schools

The next set of questions relates to the potential for accepting close ties with
members of other ethnic groups. Henceforth In the analysis the term "inclusiveness”
represents the readiness to accept close ties with members of a different ethnic
group, contrary to the unwillingness to accept close ties - "exclusiveness".

In regards to the question, "Would you accept the boyfriend or girlfriend of your
close friend or your relative to come from a different ethnic group?” the answers in
both surveys show a continuous level of readiness to accept close relations with
members of a different ethnic group. In other words, in 2011 45% of the students
expressed a willingness to accept close ties with members of a different ethnic
group (this is considered to be an indication of an inclusive attitude), and in 2012
the percentage was basically the same at 47%.

144



Graph 3
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In both surveys, in the schools with a more heterogeneous socio-
demographic composition, the inclusiveness is lower compared to the schools with
a more homogenous socio-demographic composition. In the initial survey in 2011
the inclusiveness® is lower by 26 percentage-points (61%; 35%). This ratio
remained almost unchanged in the 2012 survey, when the inclusiveness in the
schools with a heterogeneous socio-demographic composition was less than 24
percentage points (61%; 37%), see Table 4. The testing of the differences in 2011
and 2012 has shown that they are statistically significant. The ‘T’ test for 2011 is
significant on the confidence level of 99% (t = 4,92 df = 368 in a confidence interval
of 99%). T test for 2012 is significant on the confidence level of 99% (t = df =
confidence interval of 99%).

* "Inclusiveness" represents a readiness to accept close ties with members of a different ethnic group,

contrary to the unwillingness to accept close ties "exclusiveness".
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Table 4

Would you accept School (Schools M+, M+ and Alb) Total
boyfrien?/(;irlfriend School M+ (Macedonians School (M+ and
- and others) Albanians)
of your close friend
or relative to be Number | Col %
from a different Number Col % Number Col %
ethnic group?
Yes 90 61% 77 35% 167 45%
2011 |No 58 39% 145 65% 203 55%
Total 148 100% 222 100% 370 100%
Yes 85 61% 69 37% 154 47%
2012 |No 54 39% 117 63% 171 53%
Total 139 100% 186 100% 825 100%

a) Analysis of the capacity of the dimension: “inclusiveness — exclusiveness”
according to ethnicity

The analysis of the survey results shows that there are differences among the
Macedonians, Albanians and members of the minority communities in terms of this
issue. In regards to the dimension of “inclusiveness — exclusiveness”, the
Macedonian students in both research studies are continuously divided into half
having an inclusive and half having an exclusive view on this. Among Albanian
students, with the two surveys taken into account, in 2011 the inclusiveness is
significantly less prevalent (28%) compared to the 2.6 times more widespread
exclusive position (72%).

However, in 2012 among the Albanian students the relationship between the
inclusiveness and exclusiveness has significantly changed. After a year, the attitude
of inclusiveness was more widespread among the Albanian students (41%)
compared to the previous year, the exclusive attitude (59%) towards this issue had
decreased to 59% (see Table 5). The testing of the differences in the responses of
the Albanian students confirms that the capacity for inclusiveness has significantly
increased. The 'T’ test is significant on the trust level of 95% (t = 2.45 df = 319 in
the confidence interval of 95%). This change (at least at the declarative level) could
be attributed to the activities of the Peace Education Program in the secondary
schools.

Table 5

Would you accept the girlfriend/boyfriend of your close friend or
. : : Total
relative to be from a different ethnic group?
YES NO
N row% N row% N rowse
2011 |[Macedonian 115 50% 115 50% 230 100%
Albanian 31 28% 78 2% 109 100%
Other ethnicity 21 68% 10 32% 31 100%
Total| 167 45% 203 55% 370 100%
2012 |Macedonian 103 49% 106 51% 209 100%
Albanian 39 41% 56 59% 95 100%
Other ethnicity 12 57% 9 43% 21 100%
Totall 154 47% 171 53% 325 100%
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b) Typology of the emotional attitude towards the ethnic groups and its
relation to the dimension: ‘inclusiveness — exclusiveness’ among the students in the
secondary schools

In order to analyze the ethnic preferences based on positive or negative
feelings towards members of certain ethnic groups, a set of questions was included
in the study the purpose of which was to evaluate the emotional preferences of
members of different ethnicities. The surveyed students were asked to evaluate
their feelings, on a scale of 1 to 5, starting from very negative to very positive
feelings towards members of different ethnicities. The processing of this data is
based on the aggregation of the answers from respondents, and according to this
aggregation, a certain categorization of the general emotional attitude towards the
members of different ethnic groups is drawn up. This typology includes three levels
of general emotional attitude towards members of other ethnic communities:

- Dominance of negative feelings towards members of other ethnicities;
- Moderate or mixed emotions towards members of other ethnicities;
- Dominance of positive feelings towards members of other ethnicities.

The likelihood that those students who are dominated by positive feelings
towards members of different ethnic groups may present an inclusive attitude, even
towards such sensitive issues as intimate relationships among the young people is
also confirmed in both surveys. In 2012, from the respondents who are dominated
by positive feelings, the ones with an inclusive attitude (33%) outnumber those who
have an exclusive attitude (28%). The difference between them is 5 percentage
points. In 2011, the difference between the group of surveyed students with positive
feelings and an inclusive attitude (42%), and those with an exclusive attitude (23%)
is 19 percentage-points.

At the level of moderate intensity of feelings towards members of different
ethnic groups in 2012, the connection is very similar. The probability of accepting
(62%) or not accepting (61%) an intimate relationship between young people from
different ethnic groups is balanced. In contrast to this, in the survey in 2011, the
level of moderate intensity of feelings towards members of different ethnic groups,
the connection has the opposite trend. This means that the likelihood of accepting
(49%) is significantly smaller than the likelihood of not accepting (63%) close
emotional relationships between young people of different ethnic backgrounds (the
‘' test = 2.66 Cl in confidence limits of 99%).

Among the respondents who are dominated by negative feelings, the number
of those who do not support such relationships (2011-15%; 2012-11%) is higher (by
6 percent in both surveys) than those who support such relationships (2011-9%;
2012-5%) - (see Table 6). In the testing of the statistical significance in the group
dominated by negative feelings towards members of different ethnic groups, it can
be expected (with a probability of 90%), with the previously demonstrated
proportion, that they will not support these kind of relationships compared to those
who would support close relationships among members of different ethnic groups.
The data analysis has identified empirically proven links between the degree of
dominance of positive or negative feelings towards members of different ethnic
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groups, and the manifestation of inclusiveness or exclusiveness. We have looked
thoroughly at this issue, because the analyzed connections point to certain typical
‘actional-emotional’ patterns in dealing with sensitive issues, which determine the
reactions towards members of different ethnic groups within the whole relationship
spectrum, in the area of interethnic relations.

Table 6
Would you accept the girlfriend/boyfriend of your close friend or relative to be from a
: : Total
different ethnic group?
YES NO
N % N % N %
2011 |Dominance of negative emotions 14 9% 28 15% 42 12%
Moderate intensity of emotions 79 49% 119 63% 198 56%
Dominance of positive emotions 68 42% 43 23% 111 32%
Total 161 100% | 100% 100% 100% 100,0%
2012 |Dominance of negative emotions 8 5% 19 11% 27 9%
Moderate intensity of emotions 94 62% 101 61% 195 61%
Dominance of positive emotions 50 33% 47 28% 97 30%
Total 152 100% | 100% 100% 100% 100,0%

These actional-emotional patterns, of typical reactions to members of
different ethnic groups, form the psychological background of the person, which in
different life-situations unconsciously and automatically manifest themselves. For
this reason, when looking for the causes of the problems created in mixed ethnic
environments, we should take into consideration the emotional-irrational
components that determine the reactions of the people, and not only the rational-
objective determinants that define the behavior of the people in multicultural
environments. This is particularly important because these actional-emotional
components are easily “ignitable" among young people.

These kinds of assertions are confirmed by the survey data showing that
the probability to start using violence to solve problems in the society is significantly
higher among those dominated by negative feelings compared to those who are
dominated by positive feelings towards members of other ethnic groups in the
school. The survey results show that 36% of students who are dominated by
negative feelings in 2011 believe that using violence for solving problems is
justified, and two times less (17%) of those who are dominated by positive feelings
also expressed this kind of attitude. In the survey in 2012 this ratio is more evident.
44% of those with a predominance of negative feelings believe that violence is
justified, compared to 11% of students who are dominated by positive feelings (see
Table 31).

c) The wider perception of interethnic tensions and incidents has an impact on
the reduction of the degree of inclusiveness in schools with a heterogeneous socio-
demographic composition

The tendency of decreased inclusiveness in more heterogeneous socio-
demographic environments is associated with the wider perception of interethnic
tensions and incidents in these schools. The survey results show that in these
schools, among all the surveyed students in 2011 who think that there are certain
ethnic tensions, 34% of them manifest an inclusive attitude, and 66% an exclusive
one. In 2012 this ratio remained almost unchanged (36%; 65%). There is a similar
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association when it comes to the perceptions of interethnic incidents in 2011, when
the ratio was (31%; 69%) and in 2012 has been slightly changed in the positive
direction (34%; 66%). Although Table 6b shows that those students who believe
that there are no tensions, proportionally match those who say that there are
tensions, it is worth noting that the students who considered that certain tensions
exist (142) outnumber those who believe that there are no tensions (73) in 2011.
That ratio has changed in 2012 in the direction of a reduction of the number of
those who think that there is violence (107). The number of those who believe that
there is no violence remained same (73). This indicates that the basic tone of the
overall atmosphere is being determined mostly by the students themselves who
believe that there are certain interethnic tensions. Testing the significance of the
difference in the inclusive attitude compared to the exclusive attitude, among those
who feel that there aren’t and those who think there are certain interethnic tensions,
is substantial in both studies.

This data confirms that the overall atmosphere which dominates, of the
perception of tensions and incidents, inhibits the readiness for accepting closer ties
with members of other ethnic communities. In other words we can say that if the
overall climate in these schools has the tendency to reduce the level of interethnic
tensions and incidents, it could contribute to the increasing of the attitude of
inclusiveness among students.

Table 6b (heterogeneous schools)

Would you accept the girlfriend/boyfriend of
your close friend or relative to be from a Total
different ethnic group?
Yes No
N %
N % N %
0, 0, 0,
Do you think that Yes, there are 49 34% 93 66% 142 | 100%
there are ethnic No, there aren’t 24 33% 49 67% 73 100%
2011 | tensions in your
school? Refuses / no answer 4 57% 3 43% 7 100%
Total 77 35% 145 65% 222 | 100%
Do you think that Yes, there are 38 36% 69 65% 107 | 100%
2012 there are ethnic No, there aren’t 27 37% 46 63% 73 100%
tensions in your
school? Refuses / no answer 4 67% 2 33% 6 100%
Total 69 37% 117 63% 186 | 100%

4. The connection of the forms of violence with ethnic tensions and incidents
in schools

The perception of various forms of violence in schools - the central
determinant of the perception of interethnic incidents

The main component, around which the impressions of the students in
regards to the interethnic incidents are formed, is the perception of violence in the
schools. Part of the results from the surveys show that the basic tendency in the
perception of the forms of violence in which a physical element is involved (i.e. physical
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violence, slapping, group physical violence and threats with a weapon) occurs with a
low frequency (as seen and heard) compared to those forms of violence without
manifestations of physical attack. Given the qualitative difference between them, we
can say that despite the fact that the frequency of violence involving a physical
component is lower, these forms of violence contribute relatively more, to the formation
of the overall impression of the presence of violence in schools, than the violence
without a physical component. This conclusion is based on the analysis of the
relationship between the statements for seen and heard forms of violence in the
schools. The survey results show that on average, where an incident where a weapon
was used to threaten was witnessed by someone in 2011, it was heard of by 2.12
further students, and in 2012 by 2.06. The group physical violence ratio is 1.0 to 1.29 in
2011, and in 2012 it has dropped down to 1 to 1.39. The physical violence relation is 1
to 1.41 in 2011, and in 2012 it has dropped down to 1 to 1.19. The relation variations
between heard and seen violent events without a physical component is balanced in
both surveys and it slightly varies around 1 (see Table 7).

Table 7

What type of violence have you Ratio

seen — heard of in your school? Seen Heard R (h-5s) e

N % N % %

Physical violence 128 35% 180 49% +14% 1.41

Verbal violence 199 54% 205 55% +1% 1.03
S Shameful and vulgar behavior 130 35% 121 33% -2% 0.93
1 Psychological violence 70 19% 74 20% +4% 1.06
1 | Slapping 108 29% 118 32% +3% 1.1

Group physical violence 68 18% 88 24% +6% 1.29

Threat with a weapon 34 9% 72 20% +11% 2.12

Other 7 2% 9 2% 0%

There is no violence in the school 68 18% 53 14% -4%

Refuses to answer/no answer 8 2% 7 2% 0%

Total 370 222% 370 251% +29%

Physical violence 142 A4% 169 52% +8% 1.19

Verbal violence 208 64% 210 65% +1% 1.01

Shameful and vulgar behavior 108 33% 105 32% 1% 0.97

Psychological violence 68 21% 68 21% 0% 1.00
2 | Slapping 81 25% 96 30% +5% 1.2
2 Group physical violence 58 18% 81 25% +7% 1.39
2 | Athreat with a weapon 16 5% 33 10% +50% 2.06

Other 0 0% 2 1% 1%

There is no violence in the school 59 18% 59 18% 0%

Refuses to answer/no answer 0 0 0 0% 0%

Total 325 228% 325 254% 26%

* R (h - s) Difference in % between the violence that has been heard of or seen
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- Differences in perception of the forms of violence in secondary schools,

defined by the degree of ethnic homogeneity

Generally speaking, the perception of violence, that is either seen or heard,
significantly differs in "homogeneous" schools compared to the "heterogeneous"
ones in both surveys. There is a tendency for greater frequency in the
"heterogeneous” schools. In "homogeneous" schools in 2011, students have on
average seen 1.27 kinds of violence, according to the answers from the
respondents. In these schools in 2012, students have seen on average more kinds
of violence — 1.57. In contrast, in "heterogeneous" schools in 2011, the kinds of
violence students have seen are twice the average (2.51), and have slightly
changed in 2012 to 2.48. This calculation was based on the processing of the data
shown in Table 8.

Table 8

What type of violence have you seen
in your school?

School (Schools M+, M+ and Alb)

Total

School M+
(Macedonians and

School (M+ and

others) Albanians) Number | Col %
Number Col % Number | Col %
Physical violence 7 5% 121 55% 128 35%
Verbal violence 68 46% 131 59% 199 54%
Shameful and vulgar behavior 49 33% 81 37% 130 35%
Psychological violence 39 26% 31 14% 70 19%
2 | Slapping 18 12% 90 41% 108 29%
2 Group physical violence 2 1% 66 30% 68 18%
1 | A threat with a weapon 1% 32 14% 34 9%
Other 2% 4 2% 7 2%
There is no violence in the school 53 36% 15 7% 68 18%
Refuses 3 2% 5 2% 8 2%
Total 148 165% 222 260% 370 222%
Physical violence 25 18% 117 63% 142 44%
Verbal violence 87 63% 121 65% 208 64%
Shameful and vulgar behavior 47 34% 61 33% 108 33%
P Psychological violence 40 29% 28 15% 68 21%
0 | Slapping 14 10% 67 36% 81 25%
; Group physical violence 6 4% 52 28% 58 18%
A threat with a weapon 16 9% 16 5%
There is no violence in the school 41 30% 18 10% 59 18%
Total 139 187% 186 258% 325 228%
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In terms of instances of violence which the surveyed students have heard
of, there is a visible tendency of higher frequency in "homogeneous" as well as
"heterogeneous" schools. This tendency is present in the initial and final survey.
Students in "homogeneous" schools on average have heard of 1.52 violent
situations in 2011, and in 2012 the average has increased to 1.76. The surveyed
students have on average heard of 2.90 incidents of violence in "heterogeneous”
schools in 2011, and in 2012 there has been a slight decline, so the average
decreased to 2.78 (see Table 9).

Table 9

What type of violence have you heard of

in your school? School (Schools M+, M+ and Alb) Total

(acedonans ang | S0l (4 and
others) Number | Col %
Number Col % Number | Col %

Physical violence 25 17% 155 70% 180 49%
Verbal violence 75 51% 130 59% 205 55%
Shameful and vulgar behavior 37 25% 84 38% 121 33%
Psychological violence 39 26% 35 16% 74 20%

, | Stapping 21 14% 97 44% 118 32%

0 | Group physical violence 9 6% 79 36% 88 24%

i A threat with a weapon 13 9% 59 27% 72 20%
Other 5 3% 4 2% 9 2%
There is no violence in the school 42 28% 11 5% 53 14%
Refuses to answer 3 204 4 204 7 204
Total 148 182% 222 297% 370 251%
Physical violence 35 25% 134 2% 169 52%
Verbal violence 89 64% 121 65% 210 65%
Shameful and vulgar behavior 45 32% 60 32% 105 32%
Psychological violence 40 29% 28 15% 68 21%

2 | Slapping 23 17% 73 39% 96 30%

(1) Group physical violence 10 7% 71 38% 81 25%

2 | A threat with aweapon 3 2% 30 16% 33 10%
Other 2 1% 2 1%
There is no violence in the school 41 30% 18 10% 59 18%
Murder 1 1% 1 0%
Total 139 206% 186 | 289% | 325 254%

The most frequent of all the forms of violence, regardless of whether they
were heard or seen, is verbal violence as confirmed by both the studies in all the
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surveyed schools. This means that frustrations are most easily expressed through
verbal violence, and therefore this can be considered as an initial burst that can
provoke other more serious forms of violence. Both from a psychological and
realistic perspective, it can be deduced that at the genesis of more severe forms of
violence is verbal violence.

However, on the other hand, it must be pointed out that verbal violence is
not always a sufficient condition for the outbreak of other types of violence. The
analysis shows a tendency for significantly more frequent manifestations of the
physical forms of violence, whether seen or heard, in "heterogeneous" as opposed
to "homogeneous" schools (see Table 8 and 9).

A characteristic of verbal violence, and also of other kinds of violence
without a physical component, such as shameful and vulgar behavior, and all other
psychological forms of violence is their feature to "awaken" negative ethnic
stereotypes and prejudices. This could lead to the dormant aggressive component,
which is contained within non-physical forms of violence, to be released and
transformed, in some cases, into physical violence.

Due to this complex structure of violence, it is necessary for the strategy
for decreasing the level of violence in schools to have an integrated approach. By
this we mean a strategy in which the programs for decreasing violence in schools
are complimented by programs which take place outside of school, and these need
to form a single functional unit.

The survey indicates that individual projects undertaken in schools do not
have the capacity to achieve more tangible results by themselves, if they are not
part of such a functional unit which would connect their achievements into a single
common effect on the level of society as a whole. With this type of rounded integral
approach to the phenomenon of violence in schools, some significant
accomplishments could be achieved in this field in the long term.

- Perception of tensions, incidents and forms of violence in secondary
schools

a) Perception of tensions and incidents® in schools

The perception of interethnic tensions and incidents is the base around which the
dominant climate of relations between students in secondary schools is formed.

® The distinction between a tension and an incident in this analysis is based on the fact that
the tension remains as a component of the general psychological climate in a community
without crossing the line to become an event or incident. A tension is a kind of anticipation that
there is a chance of an outbreak of an unwanted and unpleasant event. While the incident
crosses that psychological line of the comfortable anticipation, and is manifested as an
unpleasant and sudden event. In this analysis, this type of event goes under the definition
given by a UN study - as a manifestation of violence, regardless of whether it is psychological
or physical.

- Ethnic tension is an emotionally tense situation that occurs in relations among
members of different ethnic groups in a community

- An incident is an unexpected, 'unpleasant' event, which could be ethnically based,
in cases where it includes members of different ethnic groups; and with a non-ethnic
background, in cases when it takes place among members of the same ethnic group.
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Table 10

. Interethnic Interethnic .
Do you think that there are or aren't e T R(i-1)
ethnic tensions / incidents in your
school?
2011 N % N % %
Yes, there are 178 | 48% 170 46% -2%
No, there aren’t 185 | 50% 193 52% +2%
Refuses to give an answer / no answer 7 2% 7 2% 0%
Total 370 | 100% | 370 100% 0%
Yes, there are 117 | 36% 131 | 40% +4%
2012 No, there aren’t 202 62% 194 60% -2%
Refuses to give an answer / no answer 6 2% 0 0% -2%
Total 325 | 100 325 100 0
R 2012-2011 -12% -6% -6%

*R (i-t) Difference in % between incidents and tensions

The results of the 2011 survey show that 48% of surveyed students
reported that tensions exist, while 46% declared that there are incidents in their
schools. In the survey from 2012, 36% said that there are tensions and 40% of
them said that there are interethnic incidents. The difference between the
perception of tension and incidents in both studies is small and practically overlaps.
However, the comparison between the two surveys shows that the perception of
interethnic tensions from 48% in 2011 significantly decreased to 36% in 2012,
dropping by 12 percentage points. There is also a decrease of interethnic incidents
from 46% in 2011 to 40%, a reduction of 6 percent (see table 10). It should be
emphasized that the perception of a decrease in interethnic tensions does not
follow to the same degree the reduction of the perception of interethnic incidents.
This tendency indicates that the reduced perception of the presence of interethnic
tensions in schools is not a sufficient condition for a more pronounced reduction in
the perception of interethnic incidents.

Such data relations suggest that there is a possibility that the frustrations and
violence in society as a whole could be "spilling over" in schools. Secondary school
students caught in the cycle of transmission of violent behavior in society are simply
a convenient medium for transposing the general frustration in society, into the
explicit violent behavior of young people, in and out of schools. In more simple
terms, the prevailing climate in schools is just one of the generators of incidents and
violent behavior of students in schools. A tendency, registered by this study, is that
whilst interethnic tensions show a decrease in 2012, the perception of the number
of interethnic incidents shows an increase. This indicates that the effects of Peace
Education in secondary schools are not permanent and effective without the
implementation of a system of continued actions and measures designed to
decrease the level of tensions and violence in the whole of society. Therefore, when
evaluating the effects of Peace Education in schools, it should be taken into
account that the image of the conditions in the schools is "contaminated” to some
degree by this "big" picture that exists in society.
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- Differences in the perception of the level of interethnic tensions and the
presence of incidents determined by the degree of ethnic homogeneity in
secondary schools

Further analysis of the data enables the assessment of the extent of the
influence of the connection between the perception of interethnic tensions and
interethnic incidents, in schools with a homogeneous background, in comparison to
schools with a heterogeneous ethnic background of the students. The survey
results show that in "homogeneous" schools in 2011 an average of 24% of the
students reported that their school has interethnic tensions, and 9% of them
reported that interethnic incidents occur. The data from 2012 shows that the
perceptions of interethnic tensions have dropped to 7% (a decrease of 17
percentage points) and interethnic incidents dropped to 4% (see Table 11).

Table 11 (homogeneous schools)

Inter_ethnic _Intgrethnic R (i-1)
Do you think that there are or aren’t tensions incidents
ethnic tensions / incidents in your
school?
2011 N % N % %
Yes, there are 36 24% 13 9% -15%
No, there aren’t 112 76% 134 90% +14%
Refuses to give an answer / no answer 1 1% +1%
Total 148 100% 148 100.0% 0
Yes, there are 10 7% 6 4% -3%
2012 No, there aren’t 129 93% 133 96% +3%
Refuses to give an answer / no answer 0 0 0 0 0%
Total 139 100% 139 100% 0

In the "heterogeneous" schools in 2011, the perception of interethnic tensions was
64%, and 71% of the ethnic incidents. In 2012, the perception of ethnic tensions
decreased by 6 percent (58%), and there is also a reduction of the perception of
interethnic incidents by 4 percentage points, from 71% in 2011, to 67% in 2012.
(see Table 12).

Table 12 (heterogeneous schools)

Do you think that there are or

Interethnic

Interethnic

rennteretnnie tensions incidents RA=7
tensions/incidents in your

2011 school? N % N % %
Yes, there are 142 64% 157 71% +7%
No, there aren’t 73 33% 59 27% -6%
Refuses to answer / no answer 7 3% 6 3% +1%
Total 222 100% 222 100.0% 0
Yes, there are 107 58% 125 67% +9%

2012 No, there aren’t 73 39% 61 33% -6%
Refuses to answer / no answer 6 3% -3%
Total 186 100% 186 100% 0
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However, if we analyze the relative indicators, they show that in the
"homogeneous" schools in 2011, on the average, for every 2,8 perceptions of
interethnic tension there is 1 perception of an interethnic incident. In 2012 this ratio
is less favorable, because it has been reduced to 1,7 to 1. In the "heterogeneous”
schools in 2011, on average, for 0,9 tensions, there has been an occurrence of 1
interethnic incident. In 2012, this ratio has slightly worsened, because out of 0,86
tensions, there is 1 perceived interethnic incident. In other words the basic tendency
in "heterogeneous" schools is for the number of perceived incidents to be greater
than the number for interethnic tensions.

The analysis of these relations suggests that the overall atmosphere in the
schools in terms of the presence of interethnic tensions and incidents varies. In the
"homogeneous" schools, the threshold of tolerance towards ethnic tension is higher
because it is less likely that the present tensions in those schools would be
transformed into incidents of an interethnic nature.

In the "heterogeneous" schools, the threshold of interethnic tensions is
lower, because there is a tendency for a greater number of interethnic incidents to
occur, according to the assessments of the existence of interethnic tensions.

It can be concluded from the data that a minority in the "homogeneous"
schools, 24% in 2011 and 7% in 2012, agreed that their schools have interethnic
tensions, while in the "heterogeneous” schools the situation is quite the opposite. In
these schools, on average, the majority of students agreed that their schools have
interethnic tensions, in 2011 (64%) and in 2012 (58%).

The data steers us to the conclusion that a more meaningful outcome can
be achieved if a critical threshold is crossed in the perception of the existence of
interethnic tensions, i.e. it falls significantly below 50%. This is because by reducing
the presence of interethnic tensions in heterogeneous ethnic environments
interethnic incidents will also be reduced. The data confirms that while the majority
of students in these schools are pressurized by the presence of interethnic
tensions, there will be a tendency for interethnic tensions to become "inflamed" and
for this to be a factor that provokes the outbreak of interethnic incidents. These
findings can also be supported by the conclusion that in this atmosphere, a
"spillover" of negative tendencies from society, overall is more likely to occur in
"heterogeneous" than in "homogeneous" schools.

The estimated fragility of interethnic relations in secondary schools, based
on data from the two studies suggests that overcoming the problems of interethnic
relations, in a lasting and stable manner, could be realistically expected, if the
approach to the resolution of these problems is done by defining a rounded
strategy6 - a strategy for solving interethnic relations in the whole range of societal

® There are several policy documents at the national level on reduction of violence in schools,
for example - Strategy to reduce violence in schools 2012-2015, available at:
http://www.mon.gov.mk/index.php/aktivnosti/1237--2012-2015;
Integrated education in Macedonia, available at
http://www.mon.gov.mk/index.php/aktivnosti/849-2011-10-20-17-14-51

and
Safe schools - harmonious environment”, available at
http://www.mon.gov.mk/index.php/aktivnosti/1154-2012-06-19-12-13-50
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aspects, not just in schools. In this context, Peace Education is just one component
in the complex interactions of interethnic relations in the country in general.

Overall picture of the link between violence and interethnic incidents in the
schools included in the research

Violence is a complex phenomenon which cannot be given a precise definition on a
scientific basis, because in order to evaluate its presence in the environment, we
must rely on the judgment of the community members, who are the objects of the
research. The complexity of the phenomenon of violence does not only lie in the
individual variable criteria for its recognition and description, but its complexity is
also reflected in its numerous determining factors.
If a cross analysis is performed between

- Forms of violence,

- Different socio-demographic contexts in which violence manifests itself,

- The appearance of violence when there is or there is no interethnic element to
the incident,
a whole spectrum of variations is obtained among these factors and only their
detailed analysis would allow the identification of the main lines of the variations
among them which give a profound insight into their nature. These systematic
findings about violence in schools are a prerequisite for taking action on their
prevention.

Table 13

2011

Do you think that there are / aren’t interethnic Total

DR R G WalEmeE incidents in your school?

have you seen in the

No, there are

school? Yes, there are not Refuses N Total %
N Row% N Row% N Row%

Physical violence 106 83% 20 16% 2 2% 128 100%

Verbal violence 114 57% 85 43% 199 100%

Shamefulandvulgar | 7, | 5700 | 55 | 420 | 1 | 1% | 130 | 100%

violence

Psychological violence 34 49% 35 50% 1 1% 70 100%

Slapping 72 67% 34 31% 2 2% 108 100%

Group physical 63 | 93% | 5 % 68 | 100%

violence

A threat with a weapon 31 91% 2 6% 1 3% 34 100%

Other 4 57% 2 29% 1 14% 7 100%

There is no violence in 68 100% 68 100%

the school

Total 163 45% 192 53% 7 2% 362 100%
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Table 14

2011
What type of violence Do you think that there are / aren’t interethnic Total
. incidents in your school?
have you heard of in No. there are
your school? Yes, there are not Refuses N Total %
N Row% N Row% N Row%
Physical violence 137 77% 37 21% 4 2% 178 100%
Verbal violence 115 58% 82 42% 197 100%
Shameful and vulgar 78 66% 39 33% 1 1% 118 100%
violence
Psychological violence 33 46% 38 54% 71 100%
Slapping 84 72% 32 27% 1 1% 117 100%
Group physical 71 82% 15 17% 1 1% 87 100%
violence
A threat with a weapon 58 84% 1 16% 69 100%
Other 4 36% 6 54% 1 9% 11 100%
There is no violence in 68 100% 68 100%
the school
Total 167 46% 190 52% 7 2% 364 100%
Table 15
2012
What type of violence have you Do you thi_nk _that the_:re are / aren'’t interethnic Total
seen in your school? incidents in your school?
Yes, there are No, there are not N Total%
N Row% N Row%
Physical violence 100 70% 42 30% 142 100%
Verbal violence 101 49% 107 51% 208 100%
Shameful and vulgar behavior 54 50% 54 50% 108 100%
Psychological violence 26 38% 42 62% 68 100%
Slapping 58 72% 23 28% 81 100%
Group physical violence 47 81% 11 19% 58 100%
A threat with a weapon 13 81% 3 19% 16 100%
There is no violence in the school 59 100% 59 100%
Total 131 40% 194 60% 325 100%
Table 16
2012
What type of violence have you Do you think that there are/ aren’t Total
heard of in your school? interethnic incidents in your school?
Yes, there are No, there aren’t Total%
N Row% N Row%
Physical violence 113 67% 56 33% 169 100.0%
Verbal violence 98 47% 112 53% 210 100.0%
Shameful and vulgar behavior 54 51% 51 49% 105 100.0%
Psychological violence 25 37% 43 63% 68 100.0%
Slapping 64 67% 32 33% 96 100.0%
Group physical violence 63 78% 18 22% 81 100.0%
A threat with a weapon 27 82% 6 18% 33 100.0%
Other 1 50% 1 50% 2 100.0%
There is no violence in the school 59 100% 59 100.0%
Total 131 40% 194 60% 325 100.0%
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The data shown in tables 13 -16 show variations in the perception of the
forms of violence and assessments of which and how many of them have an
interethnic character, and which ones don’t. The data refers to the overall picture of
the connection between these factors in both studies in all schools.

The main line of the variations between various forms of violence, whether seen or
heard, shows a downward trend in becoming interethnic in nature.

The analysis of the second line of variations shows that violence in which there is a
physical component, usually has an interethnic character. On the other hand,
among the types of violence where there is no physical component the tendency for
them take on an interethnic character is balanced with a similar proportion of the
types of violence that don’t take on a component of an interethnic incident.

The third line of variation, which portrays the variation between whether various
forms of violence are characterized as interethnic or not, has a greater symbiosis in
the 2012 survey. This trend applies to both, the incidents of violence that were
witnessed by the respondents as well as incidents that were only heard of. In terms
of these relations, in 2011 there was a bhigger proportion of types of violence
identified as interethnic incidents in cases when they have been seen, compared to
the proportion of types of violence which have been heard of.

Differences in the relation between violence and interethnic incidents in
"homogeneous" and "heterogeneous" schools

The main difference in the perception of violence in "homogeneous" and
"heterogeneous" schools is that in the "homogeneous" schools there are
significantly fewer students who have seen or heard of any form of violence. The
data shows that among the students surveyed in "homogeneous" schools in 2011,
62% have seen and 70% have heard of some form of violence in their school. In the
"heterogeneous" schools, 91% of surveyed students have seen, and 93% have
heard of some kind of violence. In 2012 this ratio is essentially retained. In the
"homogeneous" schools the same number of students (70%) have seen or heard of
any violence. In the “heterogeneous" schools, 90% of the surveyed students have
seen, or heard of any violence.

What is common for all the schools is the fact that the majority of students
are affected by a widespread atmosphere of the presence of violence in their
schools. It should be mentioned here that the Peace Clubs should be promoted as
"incubators” that spread an atmosphere of non-violence in schools. In order for
these clubs to achieve greater impact on the improvement of the climate in schools,
certain activities need to be organized that would be visible in the schools, as they
could effectively create an atmosphere that promotes positive values among
students.

Connection between violence and interethnic incidents in "homogeneous"
schools

The survey results show that in "homogeneous" schools, in terms of the
violence that students perceived, an average of 8% of the cases that have been
seen by them, and 9% that have been heard of by them, have been incidents of an
interethnic nature. In 92% of cases of witnessed instances of violence, and 91% of
heard violence, there was no association with them having an interethnic character,
in the survey in 2011.
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In 2012 there was a decrease (to 4%) in the proportion of incidents
(whether seen or heard), that were perceived by students, as being interethnic in
nature. 96% of the incidents were not linked to any interethnic component.

Table 17
2011
What type of violence have you Do you think that there are / aren’t interethnic Total
seen in your school? i incidents in your school?
Yes, there is No, there aren’t Refuses N Total
N Row% N Row% N Row% %
Physical violence 1 14% 6 86% 7 100%
Verbal violence 9 13% 59 87% 68 100%
Shameful and vulgar behavior 7 14% 42 86% 49 100%
Psychological violence 9 23% 29 74% 1 3% 39 100%
Slapping 1 6% 17 94% 18 100%
Group physical violence 2 100% 2 100%
A threat with a weapon 1 50% 1 50% 2 100%
Other 2 67% 1 33% 3 100%
There is no violence in the school 53 100% 53 100%
Total 11 8% 133 92% 1 1% 145 100%
Table 18
2011
What type of violence have Do you think _that thgre are / aren’t interethnic Total
. incidents in your school?
you heard of in your No, there are
school? Yes, there are not Refuses N Total %
N Row% N Row% N Row%
Physical violence 7 28% 18 2% 25 100%
Verbal violence 11 16% 56 84% 67 100%
Shameful and vulgar 4 12% 30 88% 34 100%
behavior
Psychological violence 4 11% 33 89% 37 100%
Slapping 3 14% 18 86% 21 100%
Group physical violence 2 22% 7 78% 9 100%
A threat with a weapon 4 40% 6 60% 10 100%
Other 6 86% 1 14% 7 100%
There is no violence in the 53 100% 53 100%
school
Total 13 9% 132 90% 1 1% 146 100%
Table 19
2012
) Do you think that there are / aren’t Total
%:igmr?%&liz%i;ive intergthnic incidents in your school?
i Yes, there are No, there aren’t N Total%
N Row% N Row%
Physical violence 4 16% 21 84% 25 100.0%
Verbal violence 5 6% 82 94% 87 100.0%
Shameful and vulgar behavior 4 8% 43 92% 47 100.0%
Psychological violence 5 12% 35 88% 40 100.0%
Slapping 2 14% 12 86% 14 100.0%
Group physical violence 1 17% 5 83% 6 100.0%
A threat with a weapon
There is no violence in the 41 100% 41 100.0%
school
Total 6 4% 133 96% 139 100.0%
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Table 20

2012

What type of violence have you _Do you t_hink fthat th(_ere are/ aren’t Total
heard of in your school? interethnic incidents in your school?

Yes, there are No, there aren’t N Total%

N Row% N Row%
Physical violence 4 11% 31 89% 35 100%
Verbal violence 6 7% 83 93% 89 100%
Shameful and vulgar behavior 3 7% 42 93% 45 100%
Psychological violence 4 10% 36 90% 40 100%
Slapping 1 4% 22 96% 23 100%
Group physical violence 1 10% 9 90.0% 10 100%
A threat with a weapon 3 100% 3 100%
Other
There is no violence in the 41 100% 41 100%
school
Total 6 4% 133 96% 139 100%

The data shown in tables 17-20, shows that in 2011 a big proportion of students
(23%) who have seen psychological violence thought that it had the character of an
interethnic incident, and the smallest proportion (6%) of those who have witnessed
slapping, thought that the incident had an interethnic character. In the same study,
the impressions about the connection of various forms of violence and interethnic
incidents in cases when the students have heard of the violence, shows a different
picture. From those who have heard of the violence, most of them associated the
physical violence (28%) with interethnic incidents and fewest of them (11%) linked
the psychological violence to an interethnic incident.

In 2012, out of all the cases of violence that have been seen, most (16%) of the
physical violence and the fewest (6%) of seen cases of verbal violence were
associated with an interethnic incident. Most instances of physical violence (11%),
even in cases where students have just heard of them, are associated with an
interethnic incident, and the lowest number (4%) of those who heard of cases of
slapping, connected this with an interethnic incident.

Connection between violence and interethnic incidents in "heterogeneous"
schools

The survey results show that in the "heterogeneous” schools, of all the violence that
the students perceived, there is an average of 70% of cases where students have
actually seen the violence and 71% where they have heard of cases of violence of
an interethnic nature. 30% of the seen cases of violence and 29% of the heard
cases of violence haven’t been associated with interethnic incidents in the survey in
2011.

In 2012, of all perceived seen and heard cases of violence, there is a lower number
(67%), compared to the previous year, that the students relate to being interethnic
incidents. 33% of the cases were not linked with being interethnic in nature.
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Table 21

2011
What type of violence Do you thi_nk _that th(_are are / aren’t interethnic Total
have you seen in your mudents’\:cr’\ ﬁﬁgrreschool?
school? Yes, there are a‘ren’t Refuses N Total %
N [ Row% | N [ Row% | N | Row%
Physical violence 105 87% 14 11% 2 2% 121 100%
Verbal violence 105 80% 26 20% 131 100%
Shameful and vulgar 67 83% 13 16% 1 1% 81 100%
behavior
Psychological violence 25 81% 6 19% 31 100%
Slapping 71 79% 17 19% 2 2% 90 100%
. . 63 96% 3 4% 66 100%
Group physical violence
A threat with a weapon 30 94% 1 3% 1 3% 32 100%
Other 4 100% 4 100%
There is no violence in 15 100% 15 100%
the school
Total 152 70% 59 27% 6 3% 217 100%
Table 22
2011
What type of violence Do you thipk _that the_are are / aren’t interethnic Total
have you heard of in incidents in your school?
your school? Yes, there are Nt;,ré:ire Refuses N | Total%
N Row% N Row% N Row%
Physical violence 130 85% 19 12.% 4 3% 153 100%
Verbal violence 104 80% 26 20% 130 100%
Shameful and vulgar 74 88% 9 11% 1 1% 84 100%
behavior
Psychological violence | 29 85% 5 15% 34 100%
Slapping 81 84% 14 15% 1 1% 96 100%
Group physical 69 88% 8 10% 1 1% 78 100%
violence
A threat with a weapon | 54 92% 5 8% 59 100%
Other 4 100% 4 100%
There is no violence in 15 | 100% 15 100%
the school
Total 154 71% 58 27% 6 3% 218 100%
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Table 23

2012

What type of violence have you ‘Do you tlhink _that thgre are/ aren’t Total
seen in your school? interethnic incidents in your school?

Yes, there are No, there aren’t N Total%

N Row% N Row%
Physical violence 96 82% 21 18% 117 100%
Verbal violence 96 79% 25 21% 121 100%
Shameful and vulgar behavior 50 82% 11 18% 61 100%
Psychological violence 21 75% 7 25% 28 100%
Slapping 56 84% 11 16% 67 100%
Group physical violence 46 89% 6 11% 52 100%
A threat with a weapon 13 81% 3 19% 16 100%
There is no violence in the 18 100% 18 100%
school
Total 125 67% 61 33% 186 100%

Table 24
2012

What type of violence have you ‘Do you think that there are/ aren’t Total
heard of your school? interethnic incidents in your school?

Yes, there are No, there aren’t N Total%

N Row% N Row%
Physical violence 109 81% 25 19% 134 100%
Verbal violence 92 76% 29 24% 121 100%
Shameful and vulgar behavior 51 85% 9 15% 60 100%
Psychological violence 21 75% 7 25% 28 100%
Slapping 63 86% 10 14% 73 100%
Group physical violence 62 87% 9 13% 71 100%
A threat with a weapon 27 90% 3 10% 30 100%
Other 1 50% 1 50% 2 100%
There is no violence in the 18 100% 18 100%
school
Total 125 67% 61 33% 186 100%

The data in tables 21-24 shows that in most cases of violence in "heterogeneous"
schools, regardless if seen or heard, they were related to interethnic incidents.
From all the students surveyed in 2011, 96% of those who reported group physical
abuse believe that there are interethnic incidents in their school, and only 4% of
those cases consider that there are no interethnic incidents. The kind of violence
that is least often related to interethnic incidents in the research period is
psychological violence. From the group of the surveyed students in these schools
who have seen or heard of psychological violence, 75% of them said that there are
interethnic incidents in their schools, and 25% said there are none. This data
suggest that in the "heterogeneous" schools at least % of the perceived violence
has been interethnic in nature, in the opinions of students. Only in 4 of the cases of
violence in the schools has there been no connection with ethnicity.

- Differences in the perception of the victims of violence in secondary
schools in relation to the degree of ethnic homogeneity

The perception of violence in schools with a more a homogeneous socio-
demographic profile is with a significantly different structure than the perception in
schools with more a heterogeneous composition.
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The perception of students in schools with a more heterogeneous socio-

demographic composition indicates that a significantly greater number of them have
been victims of violence (88% other classmates + the respondent personally 3% =
91%) compared to schools with a more homogeneous composition (70% other
classmates + 5% the respondent personally = 75%). While in the more
homogeneous schools, the perception that there is no violence is at 30%, this same
perception in the more heterogeneous schools is three times less (10%) (Table 25).
However, in order to avoid the strong impression caused by the differences in the
evaluation of the results, which can exaggerate their significance, we made a
further analysis the results. This analysis allowed us to approach the phenomenon
of violence in schools from a different angle. This angle that is exactly what is
needed to answer the question, whether the presence of the phenomenon of
violence in schools is determined solely (or mainly) by specific factors such as
different socio-demographic structure in schools, or if the phenomenon of violence
is strongly determined by specific factors but also to an equal extent by more
universal factors. In order to approach such an analysis we undertook further data
processing. The number of responses is recalculated with special software which is
able to calculate 100% of the responses in the dimension of variable multiple
responses, such as the question: Have you or any of your classmates been a victim
of violence? - where the total amount is higher than 100% (see Table 25). By
processing the data in this way we can see can that in the homogeneous schools
the perception of violence ranges from 65% in 2011 to 72% in 2012, and in the
heterogeneous schools - from 93% in 2011 to 90% in 2012. The testing of the
results shows that in the homogeneous schools the perception of violence differs
from the results in the heterogeneous schools. In 2011, there is a significant
statistical difference in the assessment that there is no violence in the homogenous
schools, compared to the heterogeneous schools; the “t” test is significant at a trust
level of 99% (t = 6,48 df = 368 in a confidence interval of 99%); and in 2012 the “t”
test is significant at a trust level of 99% (t = 4 21, df = 323 in a confidence interval of
99%).
These indicators confirm that the factors which lead to violence are more active as
well as more present, at a significantly larger scale, in the heterogeneous schools.
From another viewpoint, the data shows that despite these differences, violent
behavior is widespread in both types of schools. This could mean that the
frustrations among youth people at that age, regardless of the different socio-
demographic context, often manifest themselves through various forms of violent
behavior. Therefore, it is crucial for this phenomenon of violent behavior among
young people to be approached as a universal phenomenon, because the
perception of violence is widespread - a fact that is confirmed by the research
results in both categories of schools. These data relations enable us to avoid the
risk of forming a stereotyped view about the problem of violence as being unique
only to heterogeneous schools. If the phenomenon of violence in schools can be
viewed from this angle, then we would able to see that the ethnic aspects of violent
behavior are in fact, a medium that reinforces these tendencies for violent behavior,
although they exist in a large volume outside this medium. This means that the
correct focus of the efforts to overcome the risk of violent behavior among young
people should be expanded to the "universal" aspects that determine the behavior
of young people.
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Table 25

Has anyone among your School (Schools M+, M+ and Alb) Total
classmates been a victim of
+
violence? (Ma?ggc?r?i!\rfs i School (M+ and
Albanians)
others) Number Col %
Number Col % Number Col %
Me 5 3% 12 5% 17 5%
Other classmates 95 64% 205 92% 300 81%
2011 I'There is no violence
0, 0, 0,
i) e el 53 36% 15 7% 68 18%
Total 148 103% 222 104% 370 104%
Me 7 5% 6 3% 13 4%
Other classmates 97 70% 164 88% 261 80%
2012 A A
There is no violence a1 30% 18 10% 59 18%
in the school
Total 139 103% 186 104% 325 104%

In the more heterogeneous schools, more than half of the respondents (59% in
2011 and 55% in 2012) declared that the initiators of violent acts (the culprits) are
members of another ethnic group. In contrast to this, 7% of the students from the
schools with a more homogeneous socio-demographic composition in 2011, and a
reduced percentage of 2% in 2012, stated the same. (see Table 26).

Table 26
School (Schools M+, M+ and Alb) Total

gDr?J H;;% culprits belong to a different ethnic (MaCS:gg:ilal\r:I;and SCR?;" (M+ and
others) SUETE) Number Co/f))l

Number Col % | Number | Col %
Yes 11 7% 121 55% 132 36%
No 42 28% 40 18% 82 22%
2011 | There is no violence in the school 53 36% 15 7% 68 18%
| don’t know 42 28% 46 21% 88 24%
Total 148 100% 222 100% 370 100%
Yes B8 2% 110 59% 113 35%
No 49 35% 24 13% 73 23%
2012 | There is no violence in the school 41 30% 18 10% 59 18%
| don’t know 46 33% 34 18% 80 25%
Total 139 100% 186 100% 325 100%

In regards to the type of violence they have seen, or heard about, there is a
difference in the perceptions among respondents depending on the frequency with
which they have seen or heard about physical violence, threats involving weapons

and group physical violence.
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- Differences in the perception of the "target" of violence in secondary

schools, defined by the degree of ethnic homogeneity

Students of a different ethnicity in the schools with a more heterogeneous
socio-demographic structure are twice as often targets of violence. This proportion
remains unchanged in both studies, i.e. 18%. In homogeneous schools the number
of victims from other ethnic groups increased by 5 percent from 4% in 2011 to 9% in

2012%. (see Table 27).

Table 27
+ +

How often are the students from School (Schools M+ , M+ and Alb) Total

your ethnic group victims of School M+ School (M+ and

violence, compared to the students | (Macedonian and Albanians) Col

from other ethnic groups? others) Number =5/

Number | Col % | Number | Col %
More frequently than the
students from other ethnic 6 4% 39 18% 45 12%
groups
Same as t_he students from 31 21% 73 33% 104 28%
other ethnic groups
Less frequently than the
2011 | students from other ethnic 22 15% 60 27% 82 22%
groups
The students from other
ethnic groups in my school 89 60% 48 22% 137 37%
are not victims of violence
| don’t know 2 1% 2 1%
Total 148 100% 222 100% 370 100%
More frequently than the
students from other ethnic 12 9% 34 18% 46 14%
groups
Same as the students from 29 21% 68 37% 97 30%
other ethnic groups
Less frequently than the
2012 | students from other ethnic 9 7% 45 24% 54 | 17%

groups
The students from other
ethnic groups in my school 89 64% 39 21% 128 39%
are not victims of violence
Total 139 100% 186 100% | 325 |100%

This kind of difference in climate which is determined by the presence of violence in
schools has contributed to the formation of different attitudes toward the justification
for violence. In schools with a more homogenous socio-demographic composition,
15% of the students in 2011 and 17% of them in 2012 consider violence to be
justified. This is compared to the 33% in 2011 and 23% in 2012 23% in schools with
a more heterogeneous socio-demographic composition (see Table 28).
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Table 28

Do you think that using violence in order School (Schools M+ , M+ and Alb) Total
to solve problems in society is justified  ['School M+ (Macedonians | School (M+ and Col
or unjustified? and others) Albanians) Ml |-
Number Col % Number | Col %

Justified 23 15 % 73 33% 9% | 269%

2011 Unjustified 125 85% 149 67% 274 | 74%

Total 148 100% 222 100% 370 | 100%

Justified 23 17% 42 23% 65 | 20%

2012 Unjustified 116 84% 144 7% 260 | 80%

Total 139 100% 186 100% 325 | 100%

5. Evaluation of the quality of interethnic coexistence in secondary schools

The analysis of the collected answers shows that the assessment on the quality of
interethnic coexistence in schools varies. According to the survey results, in schools
with a more homogenous composition, there is an increase of 15 percent between
2011 (66%) and 2012 (81%) of surveyed students who evaluated the coexistence
among students from different ethnic groups as good. In schools with a more
heterogeneous composition, almost two thirds (61%) of the students surveyed in
2012 said the same thing, which is an increase of 4 percentage points compared to
2011 (2011-57%; 2012-61%).

Survey results show differences in the evaluation of the quality of interethnic
relations on an assessment-scale, from bad to good. These results are due to the
fact that the experiences gained in different contexts create different criteria in the
evaluation of interethnic coexistence in schools.

Table 29
How would you describe the School (Schools M+, M+ and Alb) Total
coexistence among students from School M+ (Macedonians | School (M+ and
different ethnic groups in your school? and others) Albanians) Col
Number %
Number Col % Number | Col %
Bad 9 6% 13 6% 22 6%
2011 Neither good, nor bad 41 28% 82 37% 123 33%
Good 98 66% 127 57% 225 61%
Total 148 100% 222 100% 370 100%
Bad 3 2% 16 9% 19 6%
2012 Neither good, nor bad 24 17% 56 30% 80 25%
Good 112 81% 114 61% 226 70%
Total 139 100% 186 100% | 325 |100%
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a) Attitude toward the use of violence in solving problems in society

Using violence to solve problems is often considered justified by those who are
dominated by negative feelings towards members of different ethnic groups (2011-
36%; 2012-44%), compared to those dominated by positive feelings (2011-
17%2012-11%).

In contrast to this, there is a significantly higher likelihood that violence will be
considered unjustified by those who are dominated by positive feelings towards
members of different ethnic groups (2011-83%; 2012-89%).

The existence of negative ethnic stereotypes increases the likelihood of a
"provocative" situation turning into violent behavior in which students will
demonstrate their negative feelings towards members of other ethnic groups. In
contrast, the students who are dominated by positive feelings towards members of
different ethnic groups, due to their greater tolerance, are less likely to manifest
violent behavior.

In the interest of preventing violent behavior, it is necessary to design programs and
projects in order to face and accept the differences and stereotypes.

Table 30
Typology of emotional feelings among ethnic groups (without
! ; 2 ; Total
. evaluation of the feelings towards their own ethnic group)
Do you think that
using violence in o_rder Dominance of negative | Moderate intensity DO”"”‘?‘F‘CE of
to solve problems in . - positive
L A feelings of feelings )
the society is justified feelings Count | Col %
or unjustified? oun o
N Col % N Col % N Col %
Justified 15 36% 52 26% 19 17% 86 24%
2011
Unjustified 27 64 % 146 74% 92 83% 265 76%
Total 42 100% 198 100% 111 100% 351 100%
Justified 12 44% 41 21% 11 11% 64 20%
2012
Unjustified 15 56% 154 79% 86 89% 255 80%
Total 27 100% 195 100% 97 100% | 319 100%

b) Link between emotional feelings towards members of other ethnic groups and
attitudes towards violence

Violence is mostly determined by irrational factors. In the background of violence
one can often find ethnic stereotypes and prejudices. The probability of violence
manifesting itself among individuals and groups is more likely the more negative the
stereotypes and prejudices get. The survey results show that in both studies there
is a tendency among the surveyed students to be dominated by negative feelings
towards members of other ethnic groups, and more than twice that number (36% in
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2011; 44% in 2012) believe that the use of violence in order to solve problems in
society is justified. This is in contrast to those (17% in 2011; 11% in 2012)
respondents who are dominated by positive feelings towards members of other
ethnic groups. It should be noted that the stance of justification for the use of
violence, is present in both categories, but it should be also emphasized that the
total psychological context in these two categories of respondents is quite different.
In the category of students who are dominated by positive feelings and consider the
use of violence justified, this has a more latent and defensive character. Due to the
existence of this kind of attitude the probability for them to manifest violence is less
likely. In the category of students dominated by negative feelings, violence is more
noticeable and is aggressively conveyed, so therefore they are more likely to exhibit
violent behavior. As a result, the need for systematic and continuous work to
change the negative ethnic stereotypes and prejudices becomes more necessary.

Table 31
Do you think that using violence in order to solve problems
in the society is justified or unjustified

Typology of emotional feelings

2| toward other ethnic groups justified unjustified Total

0

1

1 N % N % N %
Dominance of negative feelings 15 36 % 27 64% 42 100%
Moderate intensity of feelings 52 26% 146 74% 198 100%
Dominance of positive feelings 19 17% 92 83% 111 100%
Total 86 24% 265 76% 351 100%

2| Dominance of negative feelings 12 44% 15 56% 27 100%

0| Moderate intensity of feelings 41 21% 154 79% 195 100%

1| Dominance of positive feelings 11 11% 86 89% 97 100%

2| Total 64 20% 255 80% 319 100%

In the data processing of the typology of emotional feelings, 25 instances from the
two research waves which haven’t answered ‘what type of feelings they have
towards all 6 listed nationalities’ were not taken into account.

c) The impact of students' emotional profile towards ethnic groups on the
willingness to participate in the Youth Peace Clubs

A specific example of effective action in the prevention of violence in secondary
schools is the establishment of Peace Youth Clubs (Table 32). The survey results
show that among the members of youth clubs, the dominance of positive emotions
is more present (2011-37%; 2012-42%), compared to those who are not members
and who do not intend to become members (2011-24%; 2012 - 30%).
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Table 32

Typology of
emotional Are you a member of a Peace Youth Club? Total
feelings towards
ethnic groups
(without No, and | wgffl)(‘j tljillitelto | was, but
evaluation of the Yes don’t intend to P —— not Refuses N
feelings towards become one s anymore mt:gr Col %
their own ethnic
group) N Col N Col N Col N Col N Col
% % % % %
Dominance
of negative 3 6% 14 12% 22 12% 3 | 385% 42 12%
feelings
Moderate
2 intensity of 28 57% 74 64% 92 51% 4 50% 198 | 56%
0 feelings
1
1 .
Dominance
of positive 18 37% 27 24% 65 36% 1 13% 111 32%
feelings
Total 49 | 100% 115 | 100% 179 100% 8 100% 351 |100%
Dominance
of negative 2 8% 12 9% 13 9% 27 9%
feelings
2 | Moderate
0 intensity of 12 50% 77 61% 88 62% 16 | 70% 2 100% 195 61%
1 feelings
2
Dominance
of positive 10 | 42% 38 30% 42 29% 7 | 30% 97 30%
feelings
Total 24 | 100% 127 | 100% 143 100% 23 |100% 2 100% 319 |100%

The data regarding membership in the Peace Youth Clubs shows that 24 students
(or 7%) were members of these clubs in 2012. Although they involve a small
number of students, there is still a visible potential in their enthusiasm and
involvement that needs to be utilized. This percentage was almost tow times lower
than in 2011 (13%). In the survey from 2012, with a desire for more accurate
recording of the current and previous members of the Peace Youth Club, to the
existing question: Are you a member of Peace Youth Club?, we introduced a new
category as a possible answer: | was, but anymore. It is in this category of answers,
that it is evident that there was a decline in the members of the Peace Youth Clubs
from 2011 to 2012.
The fact that being active and being a member in these Peace Youth Clubs is not

attractive to the students anymore could be observed in the increase of the

response: "am not a member and wouldn’t like to be" (2011 - 33%,; 2012 - 40%).
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Graph 4
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Some of the surveyed students (7%) canceled their membership in the Peace
Youth Club in their school during the current year.
Although the number involved is small, part of the answers given to the open
question: Why are you no longer a member of the Peace Youth Club? show that
most respondents wish to conceal their opinion. The motives that they have cited as
a reason to quit (such as that they are overloaded with other activities, they are
engaged in learning or are already members of other organizations and clubs) point
to a possible rationalization of the answers in order to concealing their true reasons.

Table 33
School (Schools M+, M+ and Alb) Total
Are you a member of a Peace School M+
Youth Club? (Macedonians and Szl LA e count | €O
others) Albanians) %
Count Col % Count Col %
Yes 22 15% 27 12% 49 13%
No, and | don’t intend 61 21% 61 28% 122 33%
to become one
2011 E‘&gg‘}: (‘)"r’%“'d like to 64 43% 127 57% 191 | 52%
Refuses 1 1% 7 3% 8 2%
Total 148 100% 222 100% 370 100%
Yes 15 11% 9 5% 24 7%
No, and | don't intend
4 0, 0, 0,
to become one 71 51% 58 31% 129 40%
No, but | would like to o o o
2012 Ibecoms (t)rlle : 37 27% 109 57% 146 45%
was, but | am no o o o
anymore 16 12% 8 4% 24 7%
Refuses to give an 2 1% 2 1%
answer
Total 139 100% 186 100% 325 100%
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6. Interest in participating in youth clubs

Analyzing the interest in participation in youth clubs and other activities led
by young people through the prism of the homogeneity or heterogeneity of the
school, it can be estimated that this interest is different between the two kinds of
schools. In the survey from 2012, there is a noticeable difference in the increased
interest in joining the Peace Youth Clubs in the schools with a more heterogeneous
socio-demographic composition (57%), compared to those schools with a more
homogenous composition (27%). This difference sheds light on the ways and
approaches used in solving ethnic problems in the schools with a more
heterogeneous socio-demographic composition.

However, examining the distribution of the students' responses in the
survey in 2011 and the one in 2012, there is a noticeable decrease of 16 percent in
the responses regarding the interest in Peace Youth Club membership in the
schools with a more homogenous composition.

- Interest of the students to participate in activities led by youth

Taking both studies into consideration, in regards to the interest of the students to
participate in activities led by young people, the three most attractive activities for
students are:

- School youth clubs (2011 - 63%; 2012 - 57%);
- Students’ meetings (2011 - 48%; 2012 - 44%);
- Students’ councils (2011 - 43%; 2012 - 34%).

The participation in interethnic workshops, whose purpose is to promote
greater understanding and overcoming of stereotypes in regards to ethnic diversity,
is the fourth most popular activity in which young people would like to participate.

The fact that the interest in participation in interethnic workshops is
significantly lower than the previous three represents a hindrance to the efforts
aimed at improving the atmosphere of interethnic relations in the schools. However,
although the ranking of the interethnic workshops hasn’t changed, there is a visible
downward trend in the interest in participating in the three top-rated activities run by
students, and in that same period the interest in the interethnic workshops
increased by 4 percentage points (see table 34).
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Table 34

2012 2011
In which activities run by the young
people would you participate?
cases Col % cases Col %

School youth clubs 184 57%/1" 230 63%/1
Students’ council 110 34%/3 156 43%I/3
Inter-ethnic workshops 102 31%/4 97 27%l4
Youth initiatives 74 23% 82 23%
Students’ meetings 142 44%/2 175 48%/2
Petitions to the principle 28 9% 45 12%
Other 3 1% 2 1%
I wouldn't like to participate 14 4% 7 2%
Sports activities 1 0% 8 2%
Debates 2 1%

Total 325 203% 363 222%

The research data shows that the interest in the interethnic workshops in
the period between the two surveys increased in the schools with a homogeneous
socio-demographic composition as well as in those with a heterogeneous one.
Although its ranking remained unchanged and stayed on fourth place in both types
of schools. It should be noted that the interest in the interethnic workshops
increased by 3 percentage points in the homogeneous schools (32% - 2011; 35% -
2012). In the heterogeneous schools, the interest in interethnic workshops is lower
compared to the heterogeneous ones, but in these schools interest rose by 6
percentage points (23% - 2011; 29% - 2012). Despite these positive changes, in the
period between the two surveys, we can come to a conclusion that these changes
do not have the capacity to significantly change the overall climate in the schools

(see Table 35).

" Ranking according to the occurrence

173



Table 35

School (Schools M+ , M+ and Albanians) Total
In which activities run by the young 1 School M+
people would you participate? (Macedonians and 2 School (M+
others) and Albanians) cases | Col %
Number Col % | Number (;/(O)I
Youth school clubs 94 65% 136 62% | 230 |63%/1
Students’ council 45 31% 111 51% | 156 |43%/3
Interethnic workshops 46 32% 51 23% 97 | 27%/4
Youth initiatives 32 22% 50 23% 82 23%
2011 Students’ meetings 61 42% 114 52% | 175 | 48%/2
Petitions to the principle 24 17% 21 10% 45 12%
Other 1% 2 1%
I wouldn't like to participate 2% 2% 7 2%
Sports activities 3% 2% 8 2%
Debates 2 1% 2 1%
Total 145 213% 218 227% | 363 | 222%
Youth school clubs 74 53% 110 59% | 184 | 57%/1
Students’ council 37 27% 73 39% | 110 | 34%/3
Interethnic workshops 48 35% 54 29% | 102 | 31%/4
Youth initiatives 36 26% 38 20% 74 23%
2012 Students’ meetings 53 38% 89 48% | 142 | 44%/2
Petitions to the principle 17 12% 11 6% 28 9%
Other 1% 1% 3 1%
| wouldn't like to participate 6% 3% 14 4%
Sports activities 1% 1 0%
Total 139 198% 186 206% | 325 | 202%

7. Assessment of the presence of violence in the school compared to last

year’s situation

In this year's survey there was a question asked for the first time
concerning the assessment of violence by students, compared to a year ago. The
data shows that the majority of them (54%) believe that school violence hasn't
changed; 41% think that it is reduced, while 5% of them stated that violence in the

school has increased.

The testing of the difference between those who believe that violence in their school
has decreased (compared to the previous year) and those who think that the
situation has not changed, indicates that these groups are significantly statistically
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different. The T-test is significant at a trust level of 95% (t = 2, 43 df = 324 in the
confidence interval of 95%). The statistical test of the results confirms that there
was a reduction in the perception of violence in the schools; however it is possible
that this is only a projection of the students’ desires for a reduction in violence. This
change in the perception is an indicator which confirms that Peace Education,
despite all the difficulties and barriers that it encounters, gives fragile, but
encouraging results.

Graph 5
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The survey results show that there are differences in the perceptions in regard to
the decrease in the violence in schools with a mixed ethnic composition. In schools
with mostly Macedonians, and some members of minority ethnic groups, 37% of the
students said that the violence in their school had decreased. A significant number
of them (66%), in the schools with Macedonians, Albanians and members of other
ethnic communities said the exact same thing. On the other hand, according to the
national background of the students, 52% of Macedonians and members of other
minority ethnic communities estimated that the violence has decreased, regardless
of which school the student goes to ( a more nationally-homogenous or nationally-
heterogeneous one). The assessment of the Albanian students, that the violence in
the school has decreased compared to the previous year, increased by 7
percentage points (59%).

The majority of members of the Peace Youth Clubs (58%) believe that violence has
dropped, as do the majority of students who are not members of these clubs but
would like to become members (55%). Slightly more than one-third (36%) of
students who are not members and do not intend to become members of the Peace
Clubs, assessed that the violence has decreased, and the majority of them (58%)
believe that the presence of violence in the school hasn’t changed compared to the
previous year. The category of students who least often felt that the violence has
dropped, are those students who were previously members but are no longer
members of the Peace Clubs (29%).
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8. Summary of the main findings of the research

Violence is a widespread and complex social phenomenon which is impossible to
define in exact scientific terms; we can only give an estimation of it. In this analysis,
the results of the research conducted in five secondary schools in Skopje, represent
an empirical basis for the assessment of the presence of the phenomenon of
violence in schools. The above should be taken into consideration even while
conducting a generalization of the findings.

Analysis of the general social factors as determinants of the effects achieved
by Peace Education in secondary schools

The basic intention of the analysis was to assess the contribution of Peace
Education in the prevention of violence in secondary schools. One of the main
findings of the research was that it indicated that the effects of Peace Education in
schools cannot be evaluated in isolation without the whole social context. The
analysis of the relations in the dynamics of the changes in the perception of
interethnic tensions and interethnic incidents, suggested a possibility that the
frustrations and violence in society as a whole could "spill over" into schools. In this
context, we have considered a possible existing cycle of transmission of violent
behaviors from society into schools, and vice versa. In the process of continuous
feedback-effects between schools and society, it became clear that the students are
only a convenient medium for the transposition of general social frustration,
specifically in reference to the violent behavior of young people, in and outside of
schools. This feedback process of influences is based on a parallel analysis of the
survey results and analysis of the media content related to this topic, in the period
before and during the research. The analysis of the media content has generally
revealed that in 2012, compared to 2011, there is a more frequent presence of
information on interethnic incidents. The comparison of these indicators suggested
that the reduced perception of interethnic tensions by the students in schools is not
followed by the same dynamics of reduction in interethnic incidents in schools. This
disproportion in the dynamic changes in perceptions of the tensions and incidents in
schools is possibly due to the increased frequency of interethnic incidents in society
in 2012 around the time when the survey was done.

Analysis of the impact of specific school factors as determinants of the
achieved effects of Peace Education in secondary schools

The existence of communication among students of different ethnicities is the basic
factor affecting the overall climate of the relationship among secondary school
students. In this regard, frequent communication among the students from different
ethnic backgrounds contributes to the creation of a more favorable general climate
in the school.

Those students who frequently interact with students of different ethnicity describe
coexistence with students from different ethnic groups in the school in the best way
possible. The survey results show that a vast majority of them (77%) believe that
the coexistence in their school is good.
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The overall atmosphere that dominates in the perception of tensions and incidents
has an inhibitory effect on the readiness to accept closer ties with members of other
ethnic communities. This observation points to the need for greater promotion of the
objectives of Peace Education among students, with the focus on decreasing the
level of interethnic tensions and incidents, as the basic premise for increasing the
inclusive attitude among students. A higher degree of inclusiveness simultaneously
enhances the individual and group psychological preparedness for building trust
and having better knowledge and understanding. This need becomes even more
obvious, if you take into account the research results which show that the schools
with a more heterogeneous socio-demographic composition have a lower rate of
inclusiveness, compared to the schools with a more homogenous socio-
demographic composition. This tendency of decreased inclusiveness in more
heterogeneous socio-demographic environments is associated with a greater
perception of interethnic tensions and incidents in these schools.

The main components which crystallize students’ representations of interethnic
incidents in schools are the perceptions of violent incidents in schools. Although the
frequency of violence with a physical component is lower, these forms of violence
contribute relatively more to the formation of the overall impression of the presence
of violence in schools (than the violence without a physical component). This
conclusion is based on the analysis of the average ratio of the statements about the
forms of violence, which have been either seen or heard of by students in the
schools.

The survey results show that if a certain form of physical violence has been seen,
then on average there are more students who have heard of this exact form of
violence. However, the variations in the ratio between the ‘heard’ and ‘seen’ forms
of violence which are without a physical component are balanced in both surveys.
The research data shows that in most cases, the violence in "heterogeneous"
schools is associated with interethnic incidents, regardless of whether it is related to
the ‘seen’ or ‘heard’ forms of violence.

Encouraging results

The data from the research studies in the period between the two surveys shows
that the interest in interethnic workshops increased in both types of schools (those
with a homogeneous and those with a heterogeneous socio-demographic
composition). However, this interest still remains unchanged and ranked fourth in
both types of schools, according to their preferences for participation in activities
run by students. This finding in of itself draws the line of action in the direction of
further investing energy and supporting the activities and the goals of the work done
by the interethnic workshops.

A specific example of an effective action that contributes towards the prevention of
violence in secondary schools is the establishment of the Peace Youth Clubs. The
survey results show that among the members of youth clubs, there is dominance of
positive feelings towards members of other ethnic communities. This is prevalent in
both surveys, and stands in contrast to those who are not members and who do not
intend to become members of the Peace Clubs.
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One of the main findings in the study is the confirmation that there has been a
change in reduced perception of violence in schools. Even with the most
skeptical stance towards this change, at the very least it can be interpreted as
a projection of the students' desires to reduce violence in schools. This change
in the perception of violence is an indicator which shows that Peace Education,
despite all the difficulties and barriers that it encounters, still gives fragile, but
encouraging results.
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Appendix 1 Questionnaire

3 fL(L
S0s pgoo 1 2%

Questionnaire
for the PEACE EDUCATION project (2011-2012)

The First Children's Embassy in the World - Megjashi started to implement
a pilot project for Peace Education in April 2011, in order to promote peace and
non-violence as core values in the educational system and point to the need for
incorporation of Peace Education in the curriculum.

For successful implementation of the project, it is important for us to get
your feedback. The questionnaire is designed and intended to gather data from
students from five secondary schools in Skopje. We have created a short
questionnaire which won’t take much of your time.

The questionnaire provides anonymity for those who will fill it. The
personal information that we ask for, are only required because next year we will
repeat the same survey once again. The results of the survey will be presented
through a collective analysis of the data. The data analysis will be used in the
written (public) documentation, without specifying the source, i.e. names of the
persons.

Please complete the questionnaire as sincerely as possible, because it
represents an important basis for further development of projects aimed at reducing
the violence in schools.

Instructions for completing the questionnaire:
- Your opinion matters, there are no right or wrong answers;
- Itis required to answer all questions;

- Circle the ordinal number of the answer.
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School

Class

Name and last name

Date of birth (day, month and year)

Q1. Do you communicate with students from other ethnic groups?

(one answer only)

Often

Sometimes

Rarely

I never communicate with students from other ethnic groups.

bR

Q2. If you communicate, regardless of whether it is often, sometimes or
rarely, where does this communication take place with the students of other
ethnic backgrounds?

(multiple answers allowed)

2_1. Atschool

2_2. On playgrounds

2 3. Youth clubs

2_4. In the neighborhood
2_5. Places of entertainment (cafes, clubs etc.)
2_6. Other (write it down)

2 7. I|haven'’t established any communication with students from other
ethnic groups so far.
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Q3. Are you willing to interact with students from other ethnic groups?

(one answer only)

1. Yes, | am willing to communicate
2. No, | am not willing to communicate

3. | have already achieved communication with students from other ethnic
groups.

Q4. Would you accept the boyfriend or a girlfriend of your close friend or
relative (brother or sister) to be from a different ethnic group?

(one answer only)

1. Yes
2. No

Q5. Your best friends are:

(multiple answers allowed)

5 1. Macedonians

5 2. Albanians

5 3. Serbs

5 4. Turks

5 5. Roma

5 6. Vlachs

5_7. Other ethnicities (write it down please)
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Q6. What are your feelings towards the following ethnic groups:

(only one answer in each row)

Neither
Very Positive positive Negative very
positive nor negative
negative
6_1. Macedonians 1 2 3 4 5
6_2. Albanians 1 2 3 4 5
6_3. Turks 1 2 3 4 5
6_4. Roma 1 2 3 4 5
6_5. Serbs 1 2 3 4 5
6_6. Vlachs 1 2 3 4 5
6_7. Other ethnicities
1 2 3 4 5

Q7. How would you describe the coexistence among students from different
ethnic groups in your school?

(one answer only)

1. Very good

2. Good

3. Neither good nor bad
4. Bad

5. Very bad.

Q8. Do you think that there are/aren’t ethnic tensions or incidents in your
school?

(only one answer in each row)

Yes, there are | No, there aren’t

8 1. Tensions 1 2

8 2. Incidents 1 2
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IMPORTANT (please read the following):
In a Study of the United Nations, all types of physical and mental abuse among
students in schools are considered forms of violence.

Q9. Have you or has anyone among your classmates been a victim of
violence?

(multiple answers allowed)

9 1. Me
9 2. Other classmates
9 3. There is no violence in the school.

Q10. Do the culprits belong to another ethnic group? (different from the one
of the attacked students)?

(one answer only)

1. Yes
2. No
3. There is no violence in the school.

Q11. What type of violence have you seen in your school?

(multiple answers allowed)

11 1. Physical violence (beating)

11 2. Verbal violence (offence)

11_3. Shameful and vulgar behavior

11_4. Psychological violence

11_5. Slapping

11_6. Group physical violence

11 7. Athreat with a weapon (a knife, gun or something similar)
11 8. Other (please write it down)
11 9. There is no violence in the school.
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Q12. What type of violence have you heard of in your school?

(multiple answers allowed)

12_1. Physical violence (beating)

12_2. Verbal violence (offence)

12_3. Shameful and vulgar behavior

12_4. Psychological violence

12_5. Slapping

12_6. Group physical violence

12_7. Athreat with a weapon (a knife, gun or something similar)
12_8. Other (please write it down)
12 9. There is no violence in the school.

Q13. How often are the students from your ethnic group victims of violence
compared to the students from other ethnic groups?

(one answer only)

1. More frequently than the students from other ethnic groups
2. In the same manner as the students from other ethnic groups
3. Less frequently than the students from other ethnic groups

4. The students from other ethnic groups in my school are not victims of
violence.

Q14. Do you think that using violence in order to solve problems in society
is justified or unjustified?

(one answer only)

Completely justified
Somewhat justified
Somewhat unjustified
Completely unjustified.

Pwbdpe
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Q15. Are you a member of?

(only one answer in each row)

Yes No
15 1. Asports club 1 2
15_2. Ayouth organization 1 2
15_3. A non-governmental organization 1 2
15_4. A political party 1 2
15_5. Other

Q16. How often do you participate in the following activities outside of the
school curriculum?

(only one answer in each row)

Often | Sometimes | Rarely | Never
16 _1. Debates 1 2 3 4
16_2. Sports teams 1 2 3 4
16_3. Concerts 1 2 3 4
16_4. Additional curriculum 1 2 3 4
16_5. Optional curriculum 1 2 3 4
16_6. Extracurricular activities 1 2 3 4
16_7. Excursions 1 2 3 4
16_8.0Other 1 2 3 4

Q17. Do you think that the following activities run (organized) by young
people could improve the situation in your school in terms of interethnic
tolerance and/or violence?

(only one answer in each row)
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Yes | No
17_1. Youth/ school clubs 1 2
17_2. Students’ council 1 2
17_3. Interethnic workshops 1 2
17_4. Youth initiatives 1 2
17_5. Students; meetings 1 2
17_6. Petitions to the principle 1 2
17_7. Other
17_8. None of the activities could improve the situation 1

Q18. In which activities run (organized) by the young people would you like to
participate in order to support the improvement of the situation in your
school, in terms of interethnic tolerance and/or violence?

(multiple answers allowed)

Youth / school clubs
Students’ council
Interethnic workshops
Youth initiatives

Students’ meetings
Petitions to the principle
Other (please write it down)

Nooakrowbdr

Q19. How do you see your future in terms of your employment?

(one answer only)

1. I have great chances of finding a job and getting a promotion
2.l am concerned that it would be hard for me to find a job

3. lwould probably seek a solution somewhere abroad.
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Q20. What should be done in your opinion, for the improvement of the
coexistence among students in your school?

Q20a. Do you think that the violence in your school nowadays, compared to a
year ago has...?

1. Decreased
2. Increased

3. Remained unchanged, compared to a year ago.

Q21. Are you a member of the Peace Youth Club in your school?

1. Yes

2. No, I do not intend to become a member

3. No, but I would like to become a member of the Peace Youth Club
4. | was, but | am no longer a member of the Peace Youth Club

Q22. If you're not already a member of a Peace Youth Club, then please
answer what are the reasons for that?
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(Socio-demographic data)

D1. Gender

1. Male
2. Female

D2. Ethnicity

Macedonian

Albanian

Serb

Turk

Roma

Vlach

Other ethnicity (write it down)

No ok~ owbdhpE

D3. Education of parents / guardians........ ??

D3a. Mother / Guardian D36. Father / Guardian
1. Higher 1. Higher

2. Secondary 2. Secondary

3. Elementary 3. Elementary

4. No education 4. No education

D4. Besides you, in your family there is/are:

1. one unemployed member
2. two or more unemployed members
3. no unemployed members.
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D5. Which of the following applies to you?

| can buy everything | want

| can buy more than the necessary
| can buy only the necessary

I

1.
2.
3.
4.1 can’t buy even the most necessary.

D6. Place of residence:

1. City
2. Village.

D7. Municipality:

Centar

Kisela Voda
Gazi Baba
Chair

Karposh
Aerodrom
Butel

Gjorche Petrov
Shuto Orizari

. Saraj.

© @ NGO ~WDNPRE

=
o

Thank you for your interest, time and cooperation.

From the team at the First Children's Embassy in the World "MEGJASHI".
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Appendix 2 Tables

Table 1
School Total
Ethnicity Zdravko
Nikola Karev Orce Nikolov Panche Karagjozov Arsenie Jovkovski Cvetkovski
vetkovski count col %
count | col% | count| col% count col % count col % count | col %
Macedonian 82 93.2% 54 90.0% 28 35.9% 21 33.3% 45 55.6% 230 62.2%
2011 Albanian 42 53.8% 32 50.8% 35 43.2% 109 29.5%
Other ethnicity 6 6.8% 6 10.0% 8 10.3% 10 15.9% 1 1.2% 31 8.4%
Total 88 100.0% | 60 100.0% 78 100.0% 63 100.0% 81 100.0% 370 100.0%
Macedonian 76 95% 57 97% 17 28% 20 35% 39 57% 209 64%
2012 | ajpanian 39 64% 29 51% 27 | 40% 95 29%
Other ethnicity 4 5% 2 3% 5 8% 8 14% 2 3% 21 7%
Total | 80 |100.0% | 59 | 100.0% 61 100.0% 57 100.0% 68 | 100.0% 325 100.0%
Table 2
Place of residence School Total
Nikola Karev | Orce Nikolov Panche Karagjozov Arsenie Jovkovski Zdravko Cvetkovski count col %
count | col% | count | col% | count col % count col % count col % ?
2011 City 84 95.5% 59 98.3% 52 66.7% 51 81.0% 56 69.1% 302 81.6%
Village 2 2.3% 1 1.7% 26 33.3% 12 19.0% 24 29.6% 65 17.6%
Refuses 2 2.3% 1 1.2% 3 .8%
Total 88 100.0% 60 100.0% 78 100.0% 63 100.0% 81 100.0% 370 100.0%
City 78 98% 59 100% 41 67% 45 79% 48 71% 271 83%
2012 Village 2 2% 20 33% 12 21% 18 26% 52 16%
Refuses 2 3% 2 1%
Total 80 | 100.0% | 59 100.0% 61 100.0% 57 100.0% 68 100.0% 325 100.0%
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Table 3

School Total
Gender
Nikola Karev Orce Nikolov Panche Karagjozov | Arsenie Jovkovski | Zdravko Cvetkovski
count col %
count | col% | count | col% count col % count col % count col %
Male 34 38.6% 24 40.0% 33 42.3% 26 41.3% 62 76.5% 179 48.4%
2011
Female 54 61.4% 36 60.0% 45 57.7% 37 58.7% 19 23.5% 191 51.6%
Total 88 100.0% 60 100.0% 78 100.0% ‘ 63 100.0% 81 100.0% 370 100.0%
Male 33 41% 21 36% 26 43% 21 37% 52 76.5% 153 A47%
2012
Female 47 59% 38 64% 35 57% 36 63% 16 23.5% 172 53%
Total | 80 100.0% 59 100.0% 61 100.0% ‘ 57 100.0% 68 100.0% 325 100.0%
Table 4
School (Schools M+, M+ and Alb) Total
Ethnicity -
School M+ g'\t"hfrz;"’"'ans and School (M+ and Albanians)
count col %
count col % count col %
Macedonian 136 91.9% 94 42.3% 230 62.2%
2011 Albanian 109 49.1% 109 29.5%
Other ethnicity 12 8.1% 19 8.6% 31 8.4%
Total 148 100.0% 222 100.0% 370 100.0%
Macedonian 133 95,7% 76 40,9% 209 64,3%
Albanian 95 51,1% 95 29,2%
2012
Other ethnicity 6 4,3% 15 8,1% 21 6,5%
Total 139 100.0% 186 100.0% 325 100.0%
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Table 5

School ( Schools M+, M+ and Alb) Total
Place of residence -
Scholl M+ (()l:fl]aet;:)domans and School (M+ and Albanians)
count col %
count col % count col %
City 143 96.6% 159 71.6% 302 81.6%
2011 Village 3 2.0% 62 27.9% 65 17.6%
Refuses 2 1.4% 1 .5% 3 .8%
Total 148 100.0% 222 100.0% 370 100.0%
City 137 98,6% 134 72,0% 271 83,4%
2012 Village 2 1,4% 50 26,9% 52 16,0%
Refuses 2 1.1% 2 6%
Total 139 100.0% 186 100.0% 325 100.0%
Table 6
School (Schools M+, M+ and Alb) Total
Gender -
School M+ (Macedonians and School (M+ and Albanians)
others)
count col %
count col % count col %
2011 Male 58 39.2% 121 54.5% 179 48.4%
Female 90 60.8% 101 45.5% 191 51.6%
Total 148 100.0% 222 100.0% 370 100.0%
Males 54 38,8% 99 53,2% 153 47,1%
2012 Female 85 61,2% 87 46,8% 172 52,9%
Total 139 100.0% 186 100.0% 325 100.0%
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